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Preface

Uin Bangladesh was started in July 1986. Since then the competency-based 

based curriculum, textbooks and other teaching learning materials were developed and 

was completed in 2002 and 2011. From 2011 till date, many changes have occurred in the 
educational, political, social and economic scenario at the local, national and international 
level. With these changes and advancement of science and technology, the revision of the 
curriculum has become imperative. 

and Situation Analysis study have been conceptualized as a prerequisite activity for revision 
of the current pre-primary and primary curriculum under the current subsector Programme 
PEDP4. The National Curriculum and Textbook Board (NCTB) led the conduction of the two 
studies which involved many individuals, institutions and organizations. Data was collected 
for three months from 60 sampled schools on various curriculum related aspects. UNICEF 

support on science and mathematics. Initially JICA experts developed concept notes for
the two studies. In addition to that it provided support in tools development, piloting, finalization 
and administration, data collection, analysis   and report preparation.

 
 

Bangla, English, Mathematics, Elementary science and Bangladesh and Global Studies. 
The situation analysis and need assessment study explored the present situation in terms 
of school’s infrastructure, teaching learning process and available facilities and identify 

the curriculum. 

 NCTB formed two committees for the two studies: a Steering Committee and a Technical 
Committee to support and provide professional 
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This report integrates the findings from two studies initiated by the National Curriculum 
and Textbook Board (NCTB) on pre-primary and primary education curriculum of 
Bangladesh. The first one was an effectiveness study of the implementation of 

existing pre-primary and primary curriculum.  The second one was a situation analysis 
and needs assessment study to understand the current global trends in pre-primary and 
primary education and to identify curricular needs specific to Bangladeshi pre-primary and 
primary context. The studies took place simultaneously and involved data collection from 
same schools for the most part. Data were collected in two stages, 45 Government Primary 
Schools (GPS) in the first stage and 15 different kind of schools (including madrassas) 
that provide primary education in the second stage. Schools were selected purposively 
considering the diversity of school types, access, number of students and geographical 
location. The studies employed a combination of quantitative and qualitative approaches. 
Classroom observation, interview, questionnaire, FGD, achievement tests, thematic 
consultations, roundtable discussions, and document analysis of different countries’ 
curriculum were employed as data collection methods. 

Findings from the studies suggest that there remains significant need for improvement in 
curriculum design, preparedness, dissemination and implementation. The studies found 
that the existing curriculum, although designed as competency-based, is still content-

Executive Summary
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dominant and lacks in incorporating the higher order thinking skills and attitude required for 
the realities of the 21st century. The contents are taught in a segregated manner and there 
are issues around vertical alignment of content across primary grades as well as across pre-
primary, primary and secondary levels. The teaching-learning activities are inadequate and 
not engaging. In particular, interactive teaching-learning methods such as group work and 
student presentation are rarely done. The practice of building learning on prior experience 
and providing real life experience was found poor across all subjects; particularly Bangla 
fall seriously short in these activities. Approximately 20% classes do not start on time, 
and less than 40% classes were conducted by following the time distribution satisfactorily. 
Subject-wise, students miss most amount of instruction time in Mathematics, Bangla and 
English, almost 9 to 11 minutes per class. The lowest use of textbook (35%) and teaching 
aid (52%) was noted in science compared to other subjects, closely followed by Math. Use 
of ICT across the subjects was extremely poor. Assessment is mostly of summative and 
traditional nature and are not effectively used to support learning. Creative, interactive and 
targeted teaching-learning and formative assessments are a rarity. Remedial assessment 
is extremely low, ranging only 3% to 6% indicating those who are in need of support are 
left out.  

In terms of preparedness for implementation of curriculum, it was found that many schools, 
particularly the newly nationalized ones had a shortage of 20% of assistant teachers. 
Among existing teachers, many were not systematically exposed to and equipped with 
pedagogical tools. Teacher training are not effectively planned and rolled out to benefit 
all teachers in a planned manner. There is no subject-based training on religious studies. 
Besides, many teachers did not receive the training on science; Bangladesh and Global 
Studies and the 3 non-scholastic subjects. In terms of quality, many of the subject-specific 
trainings has limited scope of hands-on activities. Without professional training curriculum 
cannot be implemented with quality and ease.

The study found that no physical facilities were at an optimal level to facilitate teaching-
learning. School facilities and practices related to ICT in class were also at extremely 
low level. Besides, there was a lack of sound physical and pedagogical environments. In 
particular, facilities that are important for ensuring equity and inclusion of girls and children 
with special needs were very insufficient. All of these combined, suggest that preparedness 
for curriculum implementation was not at an acceptable level. 

Findings related to curriculum dissemination suggest that dissemination is very inadequately 
done. Only a small part of teachers received dissemination training, leading to widespread 
capacity gap to implement the curriculum. There was a lack in coordination among key 
implementing organizations in primary education such as DPE, NCTB and NAPE. There 
was also lack of alignment between the curriculum and teacher education and continuous 
professional development programs. Besides, teachers and teacher supervisors such as 
UEOs/TEOs, AUEOs/ATEOs and head teachers seriously lacked orientation on curricular 
changes.  
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In terms of learning achievement, it was found that student performance was low in 
English, Math and Bangla compared to other school subjects. Grade-wise analysis found 
that students performed the lowest in grade 3 compared to grades 2 and 5. Attainment 
of learning competencies was lower for higher order learning. Findings suggested that 
poor time management, insufficient time allocation, low and inappropriate use of teaching-
learning materials and activities, low focus on core skills and higher order thinking might 
be responsible for these. Several issues such as poor organizational coordination, poor 
resource allocation and management, lack of research and monitoring on challenges of 
implementation, low engagement of parents and community, and poor-quality academic 
supervision have been found as potential factors hindering effective overall implementation 
of curriculum. 

Based on these key findings, it is recommended that:

� constructivist, social constructivist and inclusive pedagogy should be used as guiding 
principles for teaching-learning and more feedback-oriented formative assessment in 
classroom should be practiced. 

� curriculum goals and contents should be revised in light of the Sustainable Development 
Goals (SDGs) and promote global citizenship, higher order thinking, competency and 
skills needed for real life, all round development and wellbeing of children, and skilled 
and sensible use of ICT.

� alignment among pre-primary, primary and secondary curriculum, vertical alignment 
across grades, and alignment with current socio-contextual changes, future and 
emerging needs should be ensured.

� number of teachers in NNPS should be increased and training should be provided. 
Besides, training of teachers and supervisors in ICT and increasing facilities accordingly 
would also be important. Enabling physical and pedagogical environments should 
be created, particularly keeping in mind the needs of girls and children with special 
needs. Besides, seating arrangement, reading facilities, teaching aids, creating equal 
opportunities for all children through inclusive teacher training have been suggested.

� steps should be taken to enhance curriculum dissemination through improving 
organizational coordination, bringing better alignment between the curriculum and 
relevant teacher education program, and educating field level officials and teachers on 
the changes made in the curriculum.  

� measures should be taken to improve attainment of higher order learning. For academic 
subjects, special emphasis should be given in Bangla, English and Math. Measure 
should also be taken to improve attainment in grade 3.  Besides, time management 
and allocation, use of teaching-learning materials and activities, organizational 
coordination, resource allocation and management, research and monitoring on 
challenges of implementation, engagement of parents and community, quality of 
academic supervision should be ensured for effective implementation of curriculum.
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This report has integrated findings from two studies on pre-primary and primary 
education curriculum initiated by National Curriculum and Textbook Board (NCTB). 
The first study was on determining the effectiveness of existing curriculum in terms 

of its implementation and attainment status. The second study was conducted to provide 
situation analysis and needs assessment of pre-primary and primary education. Both 
studies were aimed to generate evidence to inform future curriculum revision process. This 
introductory chapter provides the background, rationale, research objectives and research 
questions for these studies. 

1.1 Background 
In today’s world, knowledge is expanding exponentially. Information and Communication 
Technology (ICT) is transforming how we learn, how work is conducted and the meaning 
of social relationships. Educators and experts in employment markets often warn that the 
Fourth Industrial Revolution will profoundly affect people’s lives. Due to increased automation 
many types of jobs will disappear. At the same time, entirely new categories of jobs will 
emerge. Shared decision-making, information sharing, communication, collaboration, 

CHAPTER 1

Introduction
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innovation, ability to use information to solve complex problems, ability to adapt to new 
demands and changing circumstances, ability to command and expand the power of 
technology to create new knowledge and speed are essential in today’s enterprises. To 
meet these emerging 21st century skill demands, schools must be transformed in ways that 
enable students to acquire these skills to be able to successfully participate in the global 
economy. As nations strive to achieve these goals through their education system, the 
school curriculum needs to be revised. 

Besides the global changes, Bangladesh’s own national goals and visions also call for 
significant changes in education. The country’s national goal of accelerating growth, 
reducing poverty and income inequality and empowering citizens is critically dependent 
upon progress with human development. The National Sustainable Development Strategy 
(2010 – 2021) identifies human resource development as a priority sector. As a vehicle 
for implementing the strategies outlined in the NSDS, the Seventh Five Year Plan (2016 – 
2020) also recognizes the integral role of human development in pursuit of a prosperous 
nation and sets out vision and overarching education sector development strategy for 
human capital development. Improving education quality was perceived as the most critical 
challenge for meeting the skills and knowledge requirements of the national economy and 
society, including seeking curriculum relevant to labour market needs, self-employment 
generation, and export of skilled manpower. 

The Plan recognizes that the curricula and textbooks are often inadequate for the set 
goals. Lack of modernization of the system is a limitation in implementing the quality 
improvements necessary for development (Planning Commission, Government of the 
People’s Republic of Bangladesh, 2015, p. 532). 

Therefore, it is imperative to update the existing pre-primary and primary curriculum of 
Bangladesh considering national and international aspects of educational changes and the 
needs of the learners. In this connection, the 7th FYP of Bangladesh observes, 

“low attainment of education among the work force translates to low productivity 
and deficient human capital accentuating the employment challenges. A quality 
education has to meet the needs of the economy and the society. The benefits of 
such an educational system will not be merely limited to the people receiving the 
education. Rather there will be spill over effects which will affect the economy and 
society at large and lead to the realization of vision 2021 (Planning Commission, 
Government of the People’s Republic of Bangladesh, 2015, pp. 528 – 529).” 

Finally, the SDG 4 is also a universal call to ensure educational quality with equity. The 
SDG targets are set to be achieved by 2030, and the revised curriculum is also expected to 
be implemented for next 10 years which coincides with the SDG implementation timeframe 
of 2030. Bringing alignment, the curriculum can effectively contribute to the achievement 
of SDGs to a great extent. 
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With a view to improve equitable access, quality and efficient management of the primary 
education subsector, the Government of Bangladesh (GoB) continues to undertake 
integrated subsector wide programme known as ‘Primary Education Development 
Programme’ since 2004 in assistance with the development partners. Now the Fourth 
Primary Education Development Programme (PEDP4) is running for the period of 2018–
2023 covering the pre-primary and primary education levels. One of the core focuses of 
PEDP4 is to enhance the quality of education to ensure that children are not only coming to 
school, but are learning, and are learning the most relevant skills and foundational learning 
tools that they need to thrive and sustain self-learning pathways. Under PEDP4’s Quality 
component, one important undertaking is to initiate revision of pre-primary and primary 
curricula to make these child-centred, demand-driven, research-informed and forward-
looking. The PEDP4 sub-component 1.1 on curriculum revision states: 

“The objective of this component is to harmonize and strengthen the pre-primary 
and primary curricula. The effectiveness of the existing curriculum will be evaluated, 
including a curricular need assessment and situation analysis. The curriculum will 
then be revised, taking into account the evaluation findings, a review of curricula 
from other countries and the following points: national and international initiatives 
and commitments; the underlying theoretical framework informing the revision will 
remain ‘constructivist’; a result-based approach, based on scientific evidence; a 
clear and effectual linkage and gradual progression at each grade level will be 
maintained, keeping in mind the relevant terminal competencies and the need for 
horizontal integration across subjects; the different stages of the learners’ cognitive 
development; the findings of the NSA 2015 and 2017; and the rapid growth of ICT 
(Directorate of Primary Education [DPE], 2018, p. 34).”

In this context, the studies were conducted. This report integrates the key findings, analysis 
and recommendations from these studies into one coherent report.

1.2 Rationale
For revising the curriculum, NCTB needs first-hand data regarding the status of the current 
curriculum implementation including information on textbooks, teaching-learning materials, 
teaching-learning methods, assessment practices, teachers’ competence and perception 
etc. Minimum requirements not satisfactorily met including other weaknesses should be 
identified. The weaknesses can then become the foundation for planning of the curriculum 
and basis for decision making as to what, how and how much support should go to ensure 
learning in the classrooms. Besides curriculum implementation, data on student achievement 
in different subjects is also needed to develop an understanding on the attained curriculum. 
Within this backdrop, NCTB has undertaken a ‘Curriculum Effectiveness Study’ to generate 
evidence on how far the intended curriculum has been implemented and achieved, how 
effective the current curriculum design and implementation is, what are the determining 
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factors for making curricular design, dissemination and implementation effective; and to 
suggest a set of evidence-informed recommendations for making the revision process 
effective.

Besides determining the effectiveness of implementation and attainment of current 
curriculum, it is also important to understand the current global situation, developments and 
trends in pre-primary and primary education. Moreover, a local level need analysis involving 
different stakeholders in education is also needed to identify needs specific to Bangladeshi 
pre-primary and primary curriculum. Situational Analysis and Needs Assessment are pre-
conditions of any developmental activity. The next step in curriculum planning involves 
using the information collected during situation analysis and needs assessment as the 
basis for revising the curriculum.

Figure 1.1 summarizes the rationale of the studies. The figure situates curriculum 
development as an ongoing process where the evaluation of existing intended curriculum, 
situation analysis and needs assessment serve as the foundation for revising the aims and 
objectives, development and implementation process for the next version of curriculum. 
The process continues in this manner.

Figure 1.1: Curriculum Development and Revision Process
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1.3 Research Objectives 
Four major research objectives, two objectives for each study, guided the studies. There 
were several research questions for each of the objectives. The research objectives and 
research questions are provided below. Research objectives are mentioned in bold italic. 
The relevant research questions are provided under respective research questions.

Research objectives and questions for curriculum effectiveness study:

� Examine how effectively the intended curriculum is being implemented
� How available and prepared teachers are for effective implementation of the 

curriculum?

� How prepared are the physical and pedagogical environment of school to support 
curriculum delivery?

� What is the capacity of teachers and facilities of schools in ICT for successful 
implementation of curriculum?

� What is the status of curriculum dissemination in terms of teachers’ and 
supervisors’ understanding of changes and community support in the changes?

� How well teachers implement teaching-learning activities in pre-primary and 
primary classrooms?

� Understand to what extent the implemented curriculum is being achieved

� What are the trends in overall student achievement across different subjects?

� How well the students performed in different school subjects, in terms of 
attainment in different sub-domains of cognitive learning domain?

� How well the students performed in different school subjects, in terms of 
attainment in different content areas?

Research objectives and questions for situation analysis and needs assessment 
study:

� Understand the present global situation of pre-primary and primary education 
through analysing curriculum of different countries.
� What are the current trends and situations in learning goals and competencies, 

contents, teaching-learning methods and assessment in pre-primary and primary 
curriculum of different countries? 

� Identify the emerging curricular and learning needs at pre-primary and primary 
level in Bangladesh
� What are the needs regarding learning competencies, contents, teaching-learning 

methods and assessment in pre-primary and primary curriculum? 

� What are the needs regarding the broader aspects of curriculum such as curriculum 
alignment, development, dissemination and implementation in pre-primary and primary 
education? 
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1.4 Organization of the report
This report is organized in eight chapters. First chapter provides introduction to the 
studies by discussing the background and rationale of the studies and lists the research 
questions. Chapter 2 discusses the methodology of the studies which includes description 
of conceptual framework, research design, sample, data collection tools, data collection 
process, quality assurance of the research and data analysis. Chapters 3 – 7 are findings 
chapters. Chapter 3 discusses the effectiveness and situation of curriculum implementation 
at the system and school levels. Chapter 4 elaborates on the effectiveness and situation 
of curriculum implementation at the classroom level. Chapter 5 provides information on 
student achievement in different subjects as indicator of the level of attained curriculum. 
It is to be noted that while chapters 3 – 5 primarily focuses on the effectiveness of the 
curriculum, they also provide key insight into the situation and needs. Chapter 6 provides 
a situational analysis of pre-primary and primary curriculum in global context. Chapter 7 
shares the feedback and suggestions from education ministries, departments, directorates, 
national level stakeholders and school level stakeholders such as teachers, students 
and parents on their perceived needs in the curriculum. Thus, chapters 6 and 7 primarily 
focuses on the research questions related to the situation and needs analysis study, but 
the findings discussed in these chapters also relate to the effectiveness study. Finally, 
chapter 8 consolidates findings from chapters 3 – 7 and provides a common, consolidated 
set of key findings and recommendations. 
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Although two studies have been conducted, both the studies are conceptually and 
methodologically strongly connected. For example, the curriculum effectiveness 
study analysed different system and school level variables such as teacher 

preparedness, school infrastructure, effectiveness of classroom teaching-learning and so 
on. This information not only provides insight on the effectiveness, but also portrays the 
current situation of the curriculum and gives direction to the future needs. Methodologically, 
there were significant commonalities in selection of sample schools and data collection 
methods. In fact, for large part, the studies took place simultaneously. Therefore, compiling 
their methodology and findings into one coherent report and presenting the findings as one 
set of interconnected thematic thread instead of separating them by studies is relevant. 
This chapter presents the conceptual framework, research design, study sample, methods 
and process of data collection, data analysis and quality assurance mechanism of the 
studies.

CHAPTER 2

Research Methodology
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2.1 Conceptual Framework
The studies situated their conceptual framework within three interconnected aspects of the 
curriculum both for pre-primary and primary which include: 

i. the intended curriculum: as evident in the design and organization of the curriculum 
and its reflection into teaching-learning materials. This is made at the macro-level such 
as at government, political and administrative level;

ii. the implemented curriculum: as evident in various factors associated with the 
implementation of curriculum. This is made at the meso-level where curriculum is 
implemented. and 

iii. the attained curriculum: as evident in student learning achievement rates. This takes 
place at micro or learner level and measured through learning outcome (National 
Research Council, 2004; Thijs & van den Akker, 2009; van den Akker, 2003).

The conceptual framework of the studies is presented in Figure 2.1. The existing pre-
primary and primary curricula are the current intended curriculum. For creating new 
intended curriculum, there are few critical steps. For example, there is a need to learn 
about the effectiveness of the current intended curriculum. This objective is fulfilled by 
answering two questions. First question is about learning how well the existing intended 
curriculum was implemented in aspects such as school’s physical environment, teaching-
learning environment, teacher availability, teachers’ professional readiness, teacher 
training and preparation, academic supervision and monitoring, and community Support. 
Second question was about learning how well the intended curriculum is achieved 
which is measured through student learning achievement in different subjects. Beside 
the effectiveness of current intended curriculum, there is also a need to learn about the 
situation and needs of pre-primary and primary education. The answer to this objective 
partly came from the findings from the effectiveness analysis of the intended curriculum. 
But an analysis of global situation and trends analysis in pre-primary and primary education 
has provided further understanding of the situation of pre-primary and primary education. 
Besides, a needs assessment, informed by both implementation and attainment of current 
intended curriculum and situation analysis of curriculum in different countries, provided 
critical information that would aid in the development of future curriculum. Finally, combining 
the key findings into one coherent set of suggestions would help develop new intended 
curriculum. 

It is to be noted that although the conceptual framework is shown as linear, the actual 
curriculum revision is an iterative process, hence the new intended curriculum will also be 
revised and changed in future based on further effectiveness, situation and needs analysis.
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Figure 2.1: Conceptual Framework of the studies
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2.2 Research Design
The studies employed a combination of quantitative and qualitative data collection 
and analysis methods. By using quantitative methods, the studies were able to collect 
and statistically analyse numeric data on a range of variables related to curriculum 
implementation and student achievement. Qualitative methods allowed researchers to 
gain insights from policy makers, stakeholders, teachers, students and parents on the 
present situation of curriculum and textbook and possible future needs. For curriculum 

achievement. Data collection methods used were questionnaire, achievement test, school 
and class observation. Besides, qualitative data were collected through interview and FGD. 
For situation and needs analysis, qualitative data were collected through FGD, workshop, 
roundtable discussion and written feedback. A further illustration of data collection methods 
is provided in sections 2.3 and 2.4.

2.3 Study Sample
Data collection for both the studies took place simultaneously and involved same schools 

schools (GPS) from 45 upazilas in 30 districts covering all 8 administrative divisions  
(Appendix-1). The formula used for sample (n) size determination was:  

Ε = zα / 2  n
σ

Maximum variation was taken into consideration for selecting the schools, as illustrated 
in Table 2.1. Selection criteria included: school types, access, number of students, 
geographical location – plain land, haor, hilly, char, coastal area, etc. At this stage, data were 

and attainment. School level situational data were also collected during this stage. 

Table 2.2 further illustrates the participant selection at Upazila and school level and the 
types of data collection method administered with them.

In the second stage of data collection, data were collected from national level experts and 
stakeholders as well as from 15 schools of varied provisions selected from 7 divisions. Pre-
primary teachers, teachers and students of Grade 5 and 6 and parents of grade 6 students 
were the respondents. At this stage, parent and student opinion on the curriculum were 
taken and consultation was done at the national level to understand the perceived needs 
of the curriculum. Table 2.3 provides the information on the geographical location and type 
of the sample 15 schools. 
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Table 2.1: Sample school distribution for first stage of data collection
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RAJSHAHI 12% 5 1 4 0 3 1 1 0 4 1 1 3 1

KHULNA 11% 5 1 4 0 3 1 1 0 4 1 1 3 1

DHAKA 19% 9 2 7 1 5 2 1 1 9 2 5 2

CHATTOGRAM 20% 9 2 7 0 5 2 1 1 7 2 2 5 2

BARISAL 7% 4 1 3 0 2 1 1 0 3 1 1 2 1

SYLHET 8% 4 1 3 0 2 1 1 0 3 1 1 2 1

RANGPUR 13% 5 1 4 0 3 1 1 0 4 1 1 3 1

MYMENSHING 9% 4 1 3 0 2 1 1 0 3 1 1 2 1

Total 100% 45 10 35 1 25 10 8 2 37 2 2 2 2 10 25 10

Table 2.2: Sample respondents for first stage of data collection

Level Respondents Sample Size Data Collection Method

Upazila
(45)

Upazila Education 
Officer (UEO)

45 UEO from each of the 
45 sampled upazila

Interview

Assistant Upazila 
Education Officer (AUEO)

45 AUEO from each of the 
45 sampled upazila 

Interview

Instructor, Upazila 
Resource Center (URC)

45 URC Instructors from each of the 
45 sampled upazila 

Interview

School
(45)

Head Teacher (HT) HTs of the 45 sampled schools Interview

Assistant Teacher (AT) 180 ATs of the 45 sampled schools Questionnaire

Student 20 students of grades 2, 3 and 5 
from each of the 45 schools 

Achievement Test

10 students of grade 5 FGD

School Managing 
Committee (SMC)

5/6 members from each 45 SMCs of 
the 45 sampled schools 

FGD

Parent Teacher 
Association (PTA)

5/6 members from each 45 PTA 
from 
the 45 sampled schools 

FGD

School observation

Classroom Classroom observation
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Table 2.3: Sample schools for second stage of data collection

Division District Upazila School type

RAJSHAHI Joypurhat Akkelpur High Madrasa attached 

Rajshahi Paba Kinder Garten

KHULNA Jessore Sharsha Ebtedayee Madrasa

Khulna Koira High school attached

DHAKA Mymensingh Sadar High school attached

Gazipur Kapasia Kinder Garten

Dhaka Lalbagh High school attached

Keranigonj High school attached

CHATTOGRAM Comilla Sadar High school attached 

Choddogram Ebtedayee Madrasa

Chattogram Rauzan Kinder Garten

BARISHAL Barisal Sadar Kinder Garten

SYLHET Habigonj Sadar Kinder Garten

RANGPUR Nilphamari Kishoreganj High Madrasa attached

Rangpur Sadar High school attached

Table 2.4 further illustrates the participant selection at school and national level and the 
types of data collection method administered with them.

Table 2.4: Sample respondents for second stage of data collection

Level Respondents Sample Data Collection Method

School
(15)

Pre-primary teacher PPE teachers of the 15 schools questionnaire survey

Assistant Teachers (AT) All ATs of the 15 sampled schools

Students of grade 5 10 students from each of the 6 High schools FGD

Students of grade 6 10 students from each of the 6 High schools

Grade 6 students’ Parents 10 parents from each of the 6 High schools

National

Educationists, media 
personalities, NGO 
representatives, 
curriculum experts, subject 
experts, teachers and 
teacher educators

Thematic consultation, 
Roundtable Discussion

Different government 
ministries, divisions and 
directorates

Written suggestions
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2.4 Data Collection Tools
Data were collected through document review, interviews, FGDs, classroom observations, 
and achievement tests. Draft data collection tools were developed through a series of 
workshops involving school teachers, teacher educators, NCTB Specialists, NAPE faculty 

(Appendix-2). A brief description of the tools is given below:

i. Classroom Observation Checklist for Pre-primary and Primary Classes: 
Observation checklist for Pre-Primary class was designed to collect data on the 
physical environment of the pre-primary education (PPE) classroom; as well as on the 
pedagogical aspects including teachers’ preparedness, behaviour towards children; 
and use of teaching-learning strategies as per instruction of the Teacher’s Guide.  
Observation checklist for Primary classes (I – V) consisted of two parts: checklist for 

on observing teacher’s preparation, lesson introduction, progress of the classroom 
teaching-learning activities, summarization of lesson; learning assessment; students’ 
participation in the teaching-learning activities and aspects of learning opportunity.

ii.  

primary curriculum, teaching-learning materials, and their role as academic supervisor. 

about the curriculum, changes in the curriculum, textbooks and instructional materials, 
use of teaching-learning materials during academic supervision and the way they 
provided feedback to teachers.

iii. Questionnaire for Assistant Teachers (ATs): Data were collected on ATs’ academic 

materials, teaching-learning strategies, and learning assessment etc.

iv. Checklist for School Information: Collected various information about the 
teachers, students, physical infrastructure and facilities, and overall teaching-learning 
environment of the schools.

v. FGD guidelines with Students, SMCs and PTAs: FGD with students of grade V 

classroom teaching-learning activities. FGD with the members of SMCs and PTAs 

curriculum and to schools’ improvement.
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vi. Achievement Tests: Achievement tests were conducted to assess students’ 
achievement in 5 major subjects at 3 grades:

1.  Bangla     (Grades 2, 3 and 5)

2.  English     (Grades 3 and 5)

3.  Mathematics    (Grades 2, 3 and 5)

4.  Primary Science   (Grades 3 and 5)

5.  Bangladesh and Global Studies  (Grades 3 and 5)

Test items were developed based on the corresponding grade and subject wise attainable 
learning competencies to determine how far the students have achieved the competencies 
as indicated in the curriculum (Appendix-3). Each test consisted of Multiple-Choice Questions (MCQs) 
and Short Structured Questions (SSQs). Thorough item analyses were performed for each 
test instrument. This was done using Rasch measurement methodologies and ACER 

tools in schools, test data were analysed using Item Response Theory (IRT) software and 

vii. Document Analysis: 
programmatic documents, relevant national and international literature were reviewed 
to understand the trends in international curriculum practice. 

viii. Thematic Consultations: For the need assessment, thematic consultations were 
conducted with Expert Groups and stakeholders to identify emerging learning needs 
and curricular demands. Discussions were held on the following thematic areas:

1. Sustainable Development Goals (SDG)

2. Disaster, environment and climate change issues

3. Health and hygiene

4. Food and nutrition

5. Mental health and Wellbeing 

6. 

7. Gender and Inclusion

8. Moral education

9. Technological changes, ICT and digital literacy 

10. Life skills

11. Educational assessment and examinations

12. Pre-primary Education (4+ and 5+)

13. Alignment of pre-primary, primary and secondary education curricula.



the field. The RAs were oriented on the tools and processes of data collection through a 4-day 
workshop. The RAs collected data in 3 phases. In the 1 phase, 30 RAs were placed in 30  
sampled schools. They worked in their respective schools for 9 working days excluding the vacation 
and weekly holidays. After completion of data collection in those 30 schools, 15 RAs 
returned to Dhaka. In the 2nd phase, the remaining 15 RAs proceeded to the remaining 
15 schools and worked in those respective schools for 9 working days. In the 3rd phase 
achievement tests were administered in 45 sampled schools at the end of academic year. 

A team of 30 Research Assistants (RAS)  (Appendix-4) was engaged to collect data from
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ix.  Roundtable Discussion: For needs assessment, roundtable discussion was organized 
with eminent educationists, media personalities, NGO representatives, curriculum 
experts, classroom teachers and teacher educators to generate informed opinions, 
preferences, choices and aspirational vision on aspects of curriculum revision. 

x.  Written Suggestions: 

preferences related to curricular choices at the pre-primary and primary levels. They 
provided their suggestions in written form.

2.5 Data Collection Process

2.6 Quality Assurance of Research Procedure
For assuring quality and validity of data, a monitoring team was formed including NCTB 

from the Directorate of Primary Education (DPE) and the Ministry of Primary and Mass 
Education (MoPME). The team members visited selected schools and supervised the data 
collection process, including interviews, FGDs, lesson observations and administration 
of achievement tests conducted by RAs. They also resolved locally evolved problems 
encountered by RAs in collecting data and ensured required amount and quality of data 
collection. From the conception to development of data collection tools to data analysis 
and report preparation, a steering committee for providing policy guideline and a technical 
committee for providing technical assistance were approved by MoPME. These committees 
provided intensive support, guidance and technical inputs to the research as and when 
required.

2.7 Data Analysis
Scoring of achievement test and data entry was carried out by RAs under the supervision 
of NCTB. Quantitative analysis of data was done to generate frequency distributions 
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generate frequency distribution and graphical representation of the different curriculum 
implementation and achievement level variables which would answer the curriculum 
effectiveness question. Achievement test score of major subjects in grade 2, 3, and 5 
were developed through item discrimination and item characteristics curve analysis was 
conducted. In this case, the poorly scored items were identified through item analysis and 
possible reasons for low scoring were found out through analysing curriculum, textbooks, 
teaching-learning materials and teaching-learning process. The findings of the achievement 
test score were cross-checked with the qualitative data (lesson observation, interviews, 
questionnaire survey and FGDs) to draw inference. Finally, recommendations were made 
for curriculum revision. 

For situation analysis and needs assessment, qualitative thematic analysis was done. 
Texts were analysed, and major themes and categories were generated. Relevant texts 
were presented as evidence in support of the themes. Qualitative data were presented 
in terms of word cloud, thematic tables and grand theme descriptions. Word clouds were 
generated in qualitative data analysis software such as NVivo by putting together all related 
texts to get an initial understanding of a topic. The word cloud was generated based on the 
frequency a word appeared in the text. So, the more a word appeared in the text, the bigger 
the word appeared in the word cloud.

2.8 Limitations
There are several limitations of the study which are mentioned below:

� The number of sample schools are only 60, though they cover diverse geographic 
areas and a wide type of schools. Therefore, in terms of informing about the current 
curricular practice, the sample is representative at national level, and does not limit the 
kinds of analyses possible.  

� The studies tried to ascertain how effectively the curriculum has been implemented and 
the situation of teaching-learning. The studies took into cognizance some major factors 
such as- teacher availability, teachers’ qualification, teachers’ capacity building, school 
environment, pedagogical environment, availability of teaching learning materials, 
academic supervision and monitoring, school and classroom-based assessment 
and community support, achievement of students. Various other factors that affect 
curriculum implementation were not considered.

� The study assessed learners’ achievement in terms of learning outcomes. Comparative 
achievements of rural – urban, boys – girls and normal – learners with disabilities were 
not assessed. 
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� Achievement tests were conducted on 5 major subjects – Bangla, English, Mathematics, 
Elementary Science and Bangladesh and Global Studies. Other subjects such as – 
Religion and Moral Education, Arts & Crafts, Music and Physical Education were not 
considered.

� Achievement tests were not conducted in grades 1 and 4.

� Learners’ and guardians’ opinions were taken on curriculum and textbooks. However, 
curriculum and textbook analysis was not done. 

� Data on academic supervision and monitoring did not include what type of feedback is 
provided to the teachers by the academic supervisors.

� Due to various constraints, research assistants did not get much time in the field 
for data collection. Situation restricted research assistants’ observation of teaching-
learning in the classrooms to a limited number.
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CHAPTER 3

Effectiveness and 
Situation of System and 
School Level Factors

The effectiveness of a curriculum largely depends on its successful implementation. 
Even before the curriculum is implemented in the classroom, there are system and 
school level factors that play a significant role in ensuring proper transaction of the 

intended curriculum to implemented curriculum. Teacher availability, their educational and 
professional qualification, ICT training, curriculum dissemination, school infrastructure and 
facilities, pedagogical environment and community support play important roles to ensure 
smooth implementation of curriculum. 

3.1 Teacher Availability
Teacher availability in the required quantity has a direct implication on the curriculum 
implementation. The study revealed that most of the schools have teacher shortage in 
accordance with the approved posts which hampers the teaching-learning process of the 
classrooms. Ensuring quality teaching-learning becomes difficult if teacher-student ratio 
is higher than as espoused in the curriculum. Data confirms that the number of allocated 
positions of ATs is less than the number of ATs required. The number of working teachers 
is less than the number of allocated positions. Some schools do not have allocated post of 
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AT for pre-primary classes. Ultimately the implementation of the curriculum has not been 
achieved up to the expectation. 

Figure 3.1: Comparison between number of allocated and working teachers in  
GPS and NNPS

Figure 3.1 provides a comparison between two major types of primary schools, i.e., 
government primary school (GPS) and newly nationalized primary school (NNPS), in 
terms of average number of allocated and working teachers. In GPS, there are about 7.1 
allocated teachers per school on an average including head teacher, primary assistant 
teacher, and pre-primary assistant teacher. But there are 6.7 working teachers per GPS on 
an average indicating about 6% teacher shortage overall. The shortage is slightly higher 
in primary assistant teacher position of GPS, about 8%. However, the situation is worse in 
NNPS where there are 4.1 working teachers for every 5 allocated teachers indicating there 
is about 18% teacher shortage. A closer look at the situation of NNPS schools reveal that 
most of the shortage is at Primary Assistant Teacher level. While there are slightly more 
pre-primary assistant teachers working in NNPS than allocated, shortage at the primary 
level assistant teacher is about 20%. Ensuring there are sufficient number of ATs working 
in the school is very crucial. 

3.2 Teachers’ Academic Qualification
Figure 3.2 provides information on the academic qualification of teachers in pre-primary 
and primary schools. Almost half of the head teachers and around one-third assistant 
teachers have master’s degrees. It is important to note that the percentage of master’s 
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degree holders is more for pre-primary teachers than primary teachers and head teachers. 
35% of head teachers and 40% assistant teachers have Bachelor’s degrees. This rate is 
only 13% for the pre-primary teachers.

Figure 3.2: Academic qualification of teachers

3.3 Teachers’ Professional Capacity Building
The major teacher professional training in primary education are Certificate in Education 
(CinEd), Diploma in Primary Education (DPEd), Bachelor of Education (BEd), and Master 
of Education (MEd). All the head teachers have at least one or a combination of these 
professional degrees. However, the scenario is not as promising for assistant teachers at 
both pre-primary and primary levels. A worrying percentage of teachers, both from GPS 
and NNPS, do not have any professional qualification. Figure 3.3 provides a snapshot of 
professional qualification of pre-primary and primary assistant teachers. 

It is apparent from the figure 3.3 that less NNPS teachers have professional degrees 
compared to GPS teachers. This problem is particularly apparent among teacher with 
relatively higher academic qualifications. A staggering 40% of master’s degree holder 
NNPS teachers do not have any professional qualification. This rate for GPS teachers is 
15%. For Bachelor (Hons) degree holders, the percentage of untrained teachers are 9.1% 
and 30% for GPS and NNPS respectively. Training situation for teaches with Bachelor 
(pass) degree holders is slightly better; but for teachers with other degree, the percentage 
of untrained teachers is high again, at 16.1% for GPS and 14.3% for NNPS. This data 
indicates that professional training at assistant teacher level is at a worrying situation, 
particularly for NNPS schools. Teachers with higher academic credentials such as master’s 
and Bachelor (Hons) degrees joining primary schools might be a relatively new development 
and hence many new teachers may not have received professional training yet; but without 
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professional training curriculum cannot be implemented with quality and ease. It is also 
observed that a good percentage of teachers with lower academic credentials with other 
degrees such as HSC and below, both in GPS and NNPS, did not receive any professional 
training. They might be old recruits from times when recruitment requirement was more 
flexible, but still all of them should be trained as they are teaching in schools.

Figure 3.3: Percentage of pre-primary and primary assistant teachers without any 
professional degrees 

Beside professional degrees such as CinEd and DPEd, the DPE plans and implements 
various types of training for capacity building and continuous professional development of 
teachers to ensure they are adequately equipped to translate the curriculum into learning. 

� PPE Training covers major content, strategies, knowledge and skills on different 
aspects of pre-primary pedagogy which help the teachers to conduct PPE teaching-
learning effectively. All PPE teachers of GPS have received the training, but there are 
training gaps for teachers of NNPS.

� Subject based trainings are available on 5 core subjects: Bangla, English, Mathematics, 
Science, Bangladesh and Global Studies (BGS); and on 3 non-scholastic subjects: 
Physical Education, Arts & Crafts and Music. However, there is no training on religious 
studies. Sample content analysis shows that the training content and strategies are in 
line with the subject objectives and can equip teachers with necessary knowledge and 
skills on the subject curriculum, textbooks, teaching-learning strategies, assessment. 
However, limited scope was there for hands-on activities for the trainees in the Science 
training. The training coverage is also a big concern; particularly many teachers did not 
receive the training on science; BGS and the 3 non-scholastic subjects. Also, there has 
been no training on religious studies.

15% 

9.10% 

2.50% 

16.10% 

40% 

30% 

7.70% 

14.30% 

0%

5%

10%

15%

20%

25%

30%

35%

40%

45%

Master's degree 
but no professional 

training

Bachelor (Hons) 
degree but no 

professional training

Bachelor (Pass) 
degree but no 

professional training

Other academic 
degree but no 

professional training

GPS NNPS



Effectiveness, Situation Analysis and Needs Assessment of 
Current Pre-primary and Primary Curriculum of Bangladesh: 
A Compilation of Key Findings36

� Need based Sub-Cluster Training is facilitated by head teachers and AUEO/ATEOs 
and is an opportunity for assistant teachers to reflect bottom up need and discuss 
possible strategies to improve classroom teaching learning. However, the full potential 
of the training is not fully realized.

� Head Teachers’ Leadership Training allows them to know different dimensions 
of leadership and enable them to perform the role of a good academic leader and 
administrator. This training can help the head teachers to give up the traditional thinking 
towards teaching and make them accountable to the SMC, PTA and other authorities 
regarding decisions for the betterment of the schools. This can also support head 
teachers to facilitate assistant teachers’ professional development and provide expert 
advice to make teaching-learning processes inclusive and effective. 

Overall, the training manuals are rich in knowledge on pedagogy. Application and use of this 
pedagogical knowledge in the classroom teaching-learning requires specific activities on 
the part of the teacher. Scope of teachers doing hands-on activities to practice application 
during the training sessions seemed limited. 

3.4  ICT Training and Facilities
Capacity development of teachers on information and communication technology is highly 
emphasized in education policy documents. Stakeholders in education also place high 
value on ICT as it is greatly influencing today’s world. Students are also expected to 
develop ICT skills to cope with the demands of 21st century. However, teachers’ capacity 
development on ICT is very frustrating as presented in figure 3.4. The figure shows that 
4 out of every 5 assistant teachers and pre-primary teachers did not receive ICT training. 
The situation is slightly better for head teachers; 3 out of every 4 head teachers are still in 
need of ICT training. 

The direness of situation of ICT can further be elaborated by exploring the internet, computer 
and multimedia facilities available in schools. Only 20% schools have internet connection 
leaving 4 out of 5 schools with no digital connectivity. Computers and multimedia are the 
minimum ICT facilities schools should have. Figure 3.5 shows that only 66% schools have 
usable computers. 33% schools have no computer at all. The situation is much worse for 
multimedia. 64% schools no multimedia at all. 7%, although have multimedia, but not in 
usable condition. If not improved, this situation will seriously jeopardize any ICT-related 
initiatives in pre-primary and primary schools.  
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Figure 3.4: ICT training status of teachers

Figure 3.5: Computer and multimedia facilities in schools
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3.5  Academic Supervision and Monitoring
UEO/TEO and AUEO/ATEOs play a crucial role in supervising teachers and providing 
feedback for improvement. UEO/TEO and AUEO/ATEOs are supposed to have written 
yearly/quarterly/monthly work plan, do required number of school visits per month (5 
schools for UEOs/TEOs and 10 schools for AUEOs/ATEOs). UEOs/TEOs are supposed to 
do school monitoring not academic supervision, therefore, whole day stay is not necessary. 
But AUEOs/ATEOs are supposed to do academic supervision, there they are required 
to spend the full day in school when they visit. Figure 3.6 provides information on these 
variables. 

Figure 3.6: Status of academic supervision and monitoring by UEOs/TEOs and 
AUEOs/ATEOs
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The data shows an unsatisfactory picture of school monitoring and supervision. Only 
67% UEOs/TEOs have written work plan meaning almost one-third of UEOs/TEOs do not 
prepare the written plan. The scenario of required number of visits is slightly better, but 
still one-fifth of the UEOs/TEOs do not fulfil the required minimum number of school visits. 
For AUEOs/ATEOs, 96% have written plan, but only 78% complete required number of 
visits and even less, only 71%, stay in the school for the whole day. This suggest there is a 
declining trend among AUEOs/ATEOs from written plan to actual supervision.

3.6 Curriculum Dissemination
Having a good curriculum is not sufficient. In order for its successful implementation, 
teachers and supervisors need to have a clear understanding of the changes and 
improvements made in the intended curriculum from the previous curriculum. There is a 
serious cause of concern in this regard. Figure 3.7 shows the comparative percentages of 
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teachers and supervisors who understood and did not understand the changed brought in 
the 2011-2012 curriculum and textbooks.

Figure 3.7: Teachers’ and supervisors’ understanding of curricular changes

The figure clearly shows that the percentage of teachers and supervisors not understanding 
curricular changes is much higher than the percentage of teachers and supervisors 
understanding the changes. The percentages of not understanding ranged from 59% 
to 77% showing a very low level of understanding of curricular and textbook changes. 
Interestingly, the percentage of not understanding was highest among UEOs/TEOs, who 
are the heads of primary education at the upazila level. If more than 3 out of 4 UEOs/TEOs 
do not understand the changes, expecting a smooth dissemination is a far cry. Similarly, 3 
out of 4 assistant teachers, who are responsible for classroom teaching do not understand 
the changes. There must be very high focus on improving the understanding of the future 
curriculum for better dissemination. 

3.7 Physical Environment of School
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need more rooms. Teacher-student ratio was 1:24 and 1:32 for pre-primary and primary 
classes respectively. Around 0.1% students in pre-primary and 1.5% in primary classes are 
with special needs, which indicates a large number of special needs children might still be 
left out of the school. 

Status of a range of physical environment related facilities was measured to see whether 
these facilities are sufficiently available or not. The results are presented in figure 3.8. 
While facilities such as pucca building, chairs and tables, electric fans, separate classroom 
for pre-primary class were relatively better, but in no such cases facilities were sufficiently 
available at 90% or more level. Student seating arrangement was sufficiently available in 
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69% classes indicating 31% classes still lack seating facilities. In 51% of schools, there is 
still no separate toilet for girls. The facilities that are extremely poorly present are materials 
for children with disabilities (3%), toilet for children with disabilities (4%), and room for 
storing teaching aids (11%). Decoration is one important part of pre-primary and primary 
classes, which is not sufficiently available in 36% classes.

Figure 3.8: Status of physical facilities in school
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3.8 Pedagogical Environment of School
Status of a range of pedagogical environment related facilities was measured to see 
whether these facilities are sufficiently available or not. As presented in figure 3.9, it is 
clear from the figure that subject-specific teaching-learning materials are available in all or 
most of the schools. However, although available, teaching aids are displayed only in 64% 
classes. Pre-primary and Primary Teachers’ Guides are available in most of the schools. 
However, only 21% primary classrooms have book corner leaving 79% classes with no 
book corner. The scenario is not promising for pre-primary classes either. Only 42% pre-
primary classes have book corner. To add to this, only 48% schools have supplementary 
reading materials available. All these indicate the reading environment in the schools are 



Chapter 3

Effectiveness and Situation of System and School Level Factors 41

poor. It is also to be noted that, in 16% of the classrooms, chalkboard is not in usable 
condition while chalkboard is one of the most frequently used teaching tools in Bangladeshi 
classrooms. It is also important to note that 69% of the schools do not have any musical 
instrument which gives indication that music education in schools is poorly implemented. 
Maps, models and globes are also not available in 20% classes meaning there is limited 
availability of hands-on demonstration-based materials. 

Figure 3.9: Status of pedagogical facilities in schools
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3.10 Summary
This section provides the summary of key findings from the chapter, as presented in 
Table 3.1.

Table 3.1: Summary of effectiveness and situation of curriculum implementation 
status at system and school level 

Aspects Key findings

Teacher 
availability

Number of allocated posts of ATs is less than the required, and number of working teachers is 
less than the allocated posts. The situation is worse in NNPS schools.
Some schools do not have allocated post of AT for pre-primary classes.

Teachers’ 
academic 
qualification

84%, 72% and 70% of head teachers, primary assistant teachers and pre-primary assistant 
teachers have Bachelor or higher-level academic qualification respectively. 

Teachers’ 
professional 
capacity building

All head teachers have some professional degrees. Training gap exists among assistant 
teachers in GPS and NNPS.  In particular, teacher’s with higher academic qualifications such 
as Master’s degrees and lower academic qualifications such as HSC or lower, have the most 
training needs. A worrying percentage of NNPS teachers did not receive any professional 
training yet.
No training is done for religious studies. Many teachers did not receive training on Science, 
BGS and 3 non-scholastic subjects.
Hands-on activities during training is limited.

ICT training and 
facilities

Very high need of capacity and facility development in ICT remains.
Approximately, 3 out 4 HTs and 4 out of 5 ATs and pre-primary teachers did not receive ICT 
training.
80% schools do not have internet connection, 38% have no or unusable computers, and 71% 
have no or unusable multimedia.

Academic 
supervision and 
monitoring

Status of required visit and staying whole day during visit by the supervisors is not 
satisfactory. UEOs/TEOs are particularly lagging in preparing written plan.

Curriculum 
dissemination

Very low level of understanding of curriculum and textbook changes among teachers and 
supervisors. UEOs/TEOs and assistant teachers are the ones who are lagging the most.

Physical 
environment of 
school

Overall physical environment is not satisfactory. Variable availability of different physical 
facilities. Toilets and materials for children are the least available. Toilet for girls is still not 
available in half of the schools. Seating arrangement is not sufficiently available in about one-
third of the schools. Space for teaching aid also need immediate attention.

Pedagogical 
environment of 
school

Subject-specific teaching-learning materials and TGs are available in most cases, but 
teaching aids are not displayed in about one-third of the classes.
Availability of book corners in classrooms and supplementary reading materials is poor. 
Majority of the schools do not have musical instruments. Chalkboard are not in usable 
condition in a good number of schools.

Community 
support

SMC and PTA play no/limited role in curriculum dissemination.
PTA has more scope to be active.
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Classroom is where teaching-learning takes place. The quality of teaching-learning 
in classroom gives direction on how well the curriculum is implemented, what is the 
situation of teaching-learning and what might be the potential needs. This chapter 

discusses curriculum implementation in terms of teaching-learning in pre-primary and 
primary classes. 

4.1 Teaching and learning in Pre-primary 
Classroom

Three key aspects of teaching-learning in pre-primary classroom were examined. First, 
how well different segments or activities of pre-primary class are conducted. Second, within 
each segment/activity there are 5 important areas such as teaching-learning activities, 
teaching aids, time management, children’s participation and assessment. Qualities of 
these 5 focus areas were assessed. Finally, teachers’ engagement quality was assessed 
on 5 key areas such as preparedness, activeness, attention, behaviour and speaking skill. 
All of these were assessed on a 3-point scale, i.e., appropriate, somewhat appropriate and 
not appropriate. The key findings are presented below.  

CHAPTER 4

Effectiveness and 
Situation of Classroom 
Teaching and Learning
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4.1.1: Quality of different activities in pre-primary classroom

Starting from daily assembly to closing activities, there are 12 key activities that are typically 
performed in 2 and half hours of pre-primary class. How appropriately these activities are 
performed is shown in figure 4.1. 

Figure 4.1: Quality of different activities in pre-primary class

It is evident from the figure that for no activities except for physical exercise and games, 
facilitation was fully appropriate in 50% or more than cases. The activities that were relatively 
well performed are daily assembly, physical exercise, rhymes, songs and dance, story, 
listening-prereading-prewriting activities and games. For these activities, performance 
was appropriate or partially appropriate in more than 80% classes combined. On the 
other side, activities that were relatively poorly implemented are crafts, role play, closing 
activities and arts where the activities were not appropriate in 37%, 33%, 33% and 26% 
classes respectively. It is important to note that crafts, role play, arts require higher order of 
engagement and ample hands on activities. Mathematics and environmental science and 
technology were also implemented poorly. Therefore, there is a need to further investigate 
all 12 activities, but particularly the more poorly implemented ones, to understand the 
reasons of poor implementation and what can be done about it.
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4.1.2  Quality of different focus areas for activities in pre-primary 
classes   

Each of the 12 activities were assessed against 5 focus areas such as teaching-learning 
activities according to TG, use of teaching aids according to TG, time management, 
children’s participation in teaching-learning and assessment. The key findings are 
presented in figure 4.2.

Figure 4.2: Quality of different focus areas for activities in pre-primary class

For all of these 5 areas, implementation was not satisfactory. No activities were implemented 
appropriately in 50% or more classes. Children’s participation in teaching-learning process 
and use of teaching-learning activities according to the TG were implemented relatively 
better than other areas. Time management was the poorest followed by assessment. Time 
management was done appropriately only in 38% of the classes, while assessment was 
appropriate in only 39% classes. In 27% and 26% classes respectively, time management 
and assessment were not done appropriately at all. So, there is a need to further investigate 
the teaching-learning in pre-primary classes with particular attention to time management 
and assessment. 

4.1.3  Teacher’s engagement in pre-primary classes   

Teacher plays a central role in pre-primary class. To children at this age, teacher is a role 
model. In this study, teachers’ engagement was measured in terms of how well teachers 
were prepared and active, whether they paid attention to all children or to only few of them, 
whether their behaviour was sympathetic or strict and whether their speaking skill was 
natural or incorrect and inaudible. These measurements were assessed against a 3-point 
scale. The findings are presented in figure 4.3.
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Figure 4.3: Quality of teacher engagement in pre-primary class

It is evident from the figure that teachers’ attention to children and behaviour towards them 
were relatively at a better level. Their activeness and speaking skill were also acceptable. 
Interestingly, however, their preparedness fell short. In only 50% classes, teachers’ 
preparation was at high level, while in 40% classes the preparation was moderate. In rest 
10% classes, teachers came unprepared, which suggests preparation of teachers need 
greater attention. 

4.2 Teaching and learning in Primary Classroom
This section provides a brief scenario of time allocation and time management, use of 
teaching scheme and teaching-learning materials, teaching-learning activities, learning 
opportunities, assessment and practice of skills in primary classrooms.

4.2.1 Time allocation and time management 

Table 4.1 provides information on how much the utilized time in classroom deviates from 
the allotted time in curriculum. It is clear from the table that, irrespective of grades, utilized 
time is lower than the allotted time. This means students at every grade of primary level 
receive less instructional time than planned in the curriculum. 
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is observed in grade 3 followed by grade 4. On average, more than 5 minutes were less 
utilized per class in grade 3 than the allotted time. For grade 4, the difference is close to 
4 minutes. The difference is least for grade 5 where students miss about 2 minutes of 
instructional time per class. A subject-wise comparison shows that, students miss most 
amount of instructional time in Mathematics, almost 11 minutes per class. For Bangla and 
English also, the difference between allotted and utilized time is very big, approximately 10 
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minutes and 9 minutes respectively. For religion and moral studies and physical education, 
students receive 2 minutes’ less instruction than planned. On the contrary, for science 
and arts & crafts, students receive more instructional time than planned, but the gain is 
only marginal, less than a minute for each. For Bangladesh and Global Studies, students 
receive nearly 2 minutes of more instruction than planned. 

Table 4.1: Comparison between allotted time and utilized time by subject and grade 
in primary schools

Subject Difference between utilized time in class and 
allotted time in curriculum for staggered shift 
classes (in minutes)

Average 
Difference 
by subject

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5

Bangla
(Allotted time is 50 minutes) -7* -8 -14 -12 -9 -10

English 
(Allotted time is 50 minutes) -9 -8 -12 -12 -6 -9.4

Mathematics 
(Allotted time is 50 minutes) -11 -10 -13 -11 -9 -10.8

Science 
(Allotted time is 35 minutes) -1 0 0 0 2** 0.2

Bangladesh & Global Studies 
(Allotted time is 35 minutes) 4 2 -1 1 3 1.8

Religion & Moral Ed. 
(Allotted time is 35 minutes) -1 0 -4 -3 -1 -1.8

Physical Education
(Allotted time is 35 minutes) -3 0 -2 -2 -2 -1.8

Arts & Crafts (Grades 1 & 2: 35 
mins; Grades 3-5: 30 mins) -1 -1 3 1 1 0.6

Music (Grades 1 & 2: 35 mins; 
Grades 3-5: 30 mins) -2 0 -4 3 2 -0.2

Average Difference by grade -3.5 -2.8 -5.2 -3.9 -2.1

* (-) value means that utilized class time was lower than allotted time in curriculum
** (+) value means that utilized time was higher than the allotted time in curriculum 

Figure 4.4 provides data on time management which was measured through two variables, 
i.e., starting class on time and following the planned time distribution for different activities 
for class. The figure shows classes for no subjects started on time for all the periods. 
Bangla, Physical education and arts & crafts classes started on time in less than 80% 
periods. For the rest of the subjects, classes started on time in more than 80% periods, with 
science and BGS as the highest performers in this variable. For both the subjects, 84% 
classes started on time. The satisfactorily following time distribution for different activities 
portray a much frustrating picture. In 8 out of 9 subjects, less than 40% classes were 
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conducted by following the time distribution satisfactorily. Only English classes followed 
the time distribution satisfactorily, but still at 41%. This data indicates, there is much to do 
about ensuring timely start of class, but way more needed to be done on following the time 
distribution for different activities so that some activities is not over exercised while others 
are ignored.    

Figure 4.4: Time management for different subjects

4.2.2  Use of teaching scheme and teaching-learning materials in 
primary schools 

The overall scenario of using annual teaching scheme and teaching-learning materials, 
including all scholastic and non-scholastic subjects, is unsatisfactory. As shown in 
figure 4.5, use of ICT is in most dire situation. However, this is not surprising given only 
20% schools have internet connection and there is serious scarcity of computers and 
multimedia in primary schools. Teachers brought teaching aids in only 64% classes; the 
real use of it was even lower. Although teachers used board in 77% classes, in most of the 
cases the use was basic such as writing lesson title, few questions, number of students 
and so on. Although textbook is one of the most frequently used teaching tools, teachers 
brought it in only 39% classes. Overall, satisfactory use of annual scheme was also very 
low, at only 45%.
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Figure 4.5: Use of teaching scheme and teaching-learning materials in primary 
school

A further subject-wise analysis on the use of scheme and materials was done. As mentioned 
earlier, overall use of the scheme and materials was not satisfactory, subject-specific 
data also show that for no subject the practice is satisfactory. The analysis revealed that 
use of annual scheme, board and textbooks in non-scholastic subjects such as Physical 
Education, Arts & Crafts and Music was lower than the scholastic subjects, which is not 
surprising given the nature of the subjects. The notable finding, however, is for science, 
there was lowest use of textbook (35%) and teaching aid (52%) compared to other subjects. 
For Math also, use of teaching aid was relatively lower at 61%, which is only second to 
religious and moral studies among scholastic subjects. Use of ICT across the subjects was 
extremely poor.

4.2.3 Teaching and learning activities in primary schools

The overall scenario of teaching-learning activities in all scholastic and non-scholastic 
subjects, is unsatisfactory. As shown in figure 4.6, except for individual work, all other 
activities were conducted in less than 50% classes. Even the summary of the lesson at 
the end of the class was done in only 47% classes. The scope of presentation by students 
(22%) and group work (30%) are the lowest among other activities. These data indicate 
that teacher-centred teaching is more practiced in primary classes than learner-centred 
teaching-learning.
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Figure 4.6: Teaching-learning activities in primary schools

A further subject-wise analysis on the teaching-learning activities was done. The analysis 
revealed that teaching-learning activities across different subjects was unsatisfactory 
for all types of activities with few exceptions in individual works of Bangla, English and 
Math. Group work (ranged 18%-43%) and student presentation (ranged 18%-26%) 
were particularly weak across the subjects indicating there are very few opportunities of 
interactive teaching-learning. The practice of building learning on prior experience and 
providing real life experience was also poor across the subjects; particularly Bangla fall 
seriously short in these activities.   

4.2.4 Creating learning opportunities 

Three aspects were observed to understand to what extent teachers created learning 
opportunities for students. First one is teachers’ behaviour in relation to students’ questions; 
second one is about teachers’ behaviour to students while asking questions to them; and 
third one is teachers’ level of fair or equal behaviour to students. 

The overall scenario of teachers’ response to student question, as shown in figure 4.7, 
revealed that in only half of the classes, students had sufficient opportunity to ask question. 
In cases where students asked question, teachers’ listening to the questions with due 
importance and responding them was also low, both at less than 50%. For teachers’ 
questions to students, in only half of the classes teacher clearly explained the question. 
Students got enough time to respond in 57% of the questions and teacher showed positive 
attitude to incorrect responses for only 59% questions. In 63% classes, teacher created 
equal opportunity for all students. Overall, these scenarios portray an unsatisfactory picture 
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in creating opportunities, particularly in relation to teacher behaviour on questions as an 
interactive method for learning. The scenario on creating equal opportunities was also not 
very positive. 

Figure 4.7: Level of learning opportunities created by teachers in primary schools

A further subject-wise analysis revealed that learning opportunities across different 
subjects was unsatisfactory. In particular, scenario in Bangla was particularly poor. Not 
satisfactory though, however, creating opportunities in English and Math was relatively 
better compared to other scholastic subjects. 

4.2.5 Assessment

The overall scenario of assessment practices, including all scholastic and non-scholastic 
subjects, is not promising. It was observed in majority of the classrooms that teachers 
employed mainly oral question answer and written tests.  Other methods and approaches 
of classroom-based assessment were not emphasised.  It was evident that teachers 
follow the formative assessment partly. The complete cycle of formative assessment – 
identification of learning difficulties, taking remedial measures and reassessment of the 
learners – was followed in a few classrooms.
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As shown in figure 4.8, oral assessment is the dominating method; yet it takes place in 
only 74% classes. Written assessment is done in 42% classes, while visual and other 
assessment is done in only 34% classes. These data put into question the sufficiency 
and level of interactiveness of assessment. Since oral and written assessments are the 
dominating methods, creative and interactive assessment is not sufficiently focused. 
Another level of data, as presented in the right most column shows that teachers very rarely 
identifies students with difficulties in understanding the learning and conducts remedial 
assessment, which means those who are in need of support are left out. This indicates use 
of formative assessment to support student who are lagging is almost absent.

 Figure 4.8: Assessment activities in primary schools

A further subject-specific analysis of assessment methods shows the use of oral 
assessment ranged from 57% to 83% for different subjects. For arts & crafts and math, oral 
assessment was relatively lower. Written assessment was done most in Math and least in 
non-scholastic subjects and religious and moral studies. There was observed data available 
for visual and other methods for most of the subjects except for science and BGS where 
such assessment was done at a very low level, only in 38% and 30% classes respectively. 
Remedial assessment data was available for 5 subjects. Such assessment was extremely 
low, ranging only 3% to 6% indicating the rarity of targeted formative assessment for those 
who are lagging in learning is almost absent across the subjects.
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4.2.6 Practice of skills

Different subjects have different skill sets to learn in class. This section describes the 
practice of different subject-specific skills. Table 4.2 provides a summary of different 
subject-specific skills. 

For Bangla and English, the major skill sets are language skills such as listening, reading, 
speaking and writing. For Bangla, the scope of practice of these skills ranged from 61% 
to 81% where reading was the most frequently practiced skill followed by listening. For 
English, the practice ranged from 68% classes to 79% classes where listening is the 
most frequently practiced followed by reading. For both Bangla and English, writing was 
the least practiced at 61% and 68% classes respectively. These findings suggest the 
need of increased practice of all four skills, but writing should be practiced more than the 
current level.

For Math, it is observed that in almost half of the classes, students did not get a chance 
to individually solve problems, which means perhaps teacher spend a big amount of time 
solving math problems by himself/herself where students may have been passive learners. 
Higher level of Math practices such as creating and solving new problems were rarely 
done. Such practices were observed in less than 15% classes. These scenarios portray 
a very unsatisfactory picture of Math practice in class. All skill sets of Math must be more 
frequently practiced. 

Science process skills are very important to develop scientific knowledge and inquiry. 
However, practice of these skills ranged from 25% classes to 61% classes indicating 
process skills were ignored in many science classes. In particular, hands-on measurement 
and experimentation were the lowest practiced science process skills, 25% and 26% 
respectively. 

For Bangladesh and Global Studies (BGS), role-play (37%) was the least practiced. Similar 
observation was noted for pre-primary classes as well in the earlier section of this chapter 
where role-play was found to be among least effectively practiced skills. The practice of 
other skills also ranged from only 38% to 54% indicating much improvement is needed in 
these skill practices.

Religion and Moral Education, practice of good deeds was done in 61% classes while 
discussion on bad deeds was done in 48% classes. A high number of class did not engage 
students in these practices, 39% and 52% for good deeds and bad deeds respectively.
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Table 4.2: Subject-specific information on practice of different skills in primary 
schools

Bangla Listening Reading Speaking Writing

81% 84% 74% 61%

English Listening Reading Speaking Writing

79% 74% 72% 68%

Math Solving 
problem 
alone

Solving same 
problem in 
different ways

Creating 
new 
problems

Solving new 
problems

54% 8% 10% 14%

Science Observation prediction Classific 
ation

Measurement Explanation Experiment Data-based 
decision

60% 49% 43% 25% 61% 26% 58%

BGS Observation Classification Analysis Planning Role-play

40% 38% 54% 50% 37%

Religion Practice 
good deeds

Discuss bad 
deeds

61% 48%

Physical 
Education

Wear 
appropriate 
dress

Light exercise Teacher 
explaining 
rules and 
regulation

Teacher 
explaining 
sequential 
techniques

Participate 
games in 
groups

Obeyed 
discipline 
and 
command

11% 43% 48% 54% 41% 49%

Arts & 
Crafts

Help use 
materials

Free drawing Instructed 
drawing

Free object 
making

Instructed 
object 
making

Teacher 
assisted

Students 
clean and 
tidy

72% 63% 65% 50% 50% 77% 55%

Music Wrote song 
in notebook

Practice 
correct 
pronunciation

10-15 
minutes 
practice

Sang with 
tune, rhyme, 
gesture and 
posture

Practice 
song in 
groups

Practice 
songs 
individually

27% 63% 36% 61% 78% 53%

For non-scholastic subjects such as physical education, wearing appropriate dress for 
exercise was observed in 11% classes; rest of the skills practice was limited to 41%-
54%.  For music, song writing and brief practice were among the least observed skills; 
rest ranged from 53%-78%. For arts & crafts, cleanliness, assist in material making and 
drawing-related skills practice were observed more, ranging from 55% to 72%. But the 
more hands-on exercise such as object making was practiced less frequently. Overall, the 
skill practice in non-scholastic subjects were also not satisfactory with few exceptions.
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4.3 Summary
This section provides the summary of key findings from this chapter. Table 4.3 provides a 
summary of effectiveness and situation of teaching-learning in pre-primary classes.

Table 4.3: Summary of teaching-learning in pre-primary class

Aspects Key findings

Quality of 
different activities 

Not satisfactory, but relatively better-quality implementation in activities such as daily 
assembly, physical exercise, games, rhymes, songs and dance, story, listening-prereading-
prewriting activities.

Relatively poorly implemented activities are crafts, role paly, closing activities and arts.

Quality of 
different focus 
areas for 
activities

Not satisfactory, but relatively better-quality implementation in areas such as children’s 
participation and teaching-learning activities.

Relatively poorly implemented areas are time management and assessment.

Quality of 
teachers’ 
engagement in 
class

Teacher attention to children and behaviour towards them are at satisfactory level.

Low preparation of teachers for class is a concern.

Table 4.4 provides a summary of effectiveness and situation of teaching-learning in primary 
classes.

Table 4.4: Summary of teaching-learning in primary class

Aspects Key findings

Time allocation 
and time 
management 

Utilized time is lower than allotted time in all the primary grades.

Difference between allotted time and utilized time is highest in grades 3 and 4, and lowest in 
grade 5.

Subject-wise, students miss most amount of instruction time in Mathematics, Bangla and 
English.  On the contrary, for Bangladesh and Global Studies, students receive nearly 2 
minutes of more instruction than planned.   

Approximately 20% classes do not start on time. In more than 60% classes, time distribution 
for different activities is not satisfactorily followed.

Teaching-
learning scheme 
and materials

Use of teaching-learning scheme and materials is unsatisfactory.

Use of ICT materials are particularly poor.

Use of teaching aids in Math and Science was comparatively lower than most other 
scholastic subjects.

Teaching-
learning activities

Use of different teaching-learning activities is low. 

There is a serious lack of learner-centred and interactive teaching-learning activities. 
Interactive teaching-learning methods such as group work and student presentation are rarely 
done. Individual work was assigned to students more than other activities. 

Although there are some subject-wise variations, the status of teaching-learning activities is 
unsatisfactory across the subjects.
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Aspects Key findings

Learning 
opportunities 

Teachers did not satisfactorily create learning opportunities for students. Both in cases of 
student questions and generating questions by teachers, the response by teacher was not 
satisfactory to create learning opportunities. A big percentage of students, 37%, did not 
receive equal opportunity from teachers.
Subject-wise comparison also yields unsatisfactory picture for every subject, with Bangla 
being particularly poor, while English and Math being relatively less bad than other scholastic 
subjects. 

Assessment Assessment is not sufficiently done. Assessment method is dominated by oral and written 
methods. Interactive and engaging assessment is less done. Feedback for those who are 
facing difficulty in learning is very rarely done.
Subject-specific data also show that assessment is insufficient and non-interactive for all 
school subjects. 
Feedback and remedial assessment were extremely low across the subjects which indicates 
that targeted formative assessment for the students facing difficulty in learning is very low. 

Skill practice Overall, skill practice in different subject areas is unsatisfactory. All the skill sets should be 
practiced more. Few skills in different subjects need more attention than others. For example:
Bangla and English: writing
Mathematics: creating and solving new problems
Science: measurement and experimentation
BGS: role-play
Religion and moral studies: discussion on bad deeds
Physical education: appropriate dressing for physical activities
Arts & crafts: hand-on practices such as object making
Music: brief practice and writing song
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The study attempted to assess how far the intended curriculum has been achieved 
in terms of the learning outcomes.  It was done through administering achievement 
tests in 5 major subject areas across 3 grades (grades 2, 3 and 5) as shown in Table 

5.1. Content areas and cognitive domains of Bloom’s Taxonomy of Educational Objectives 
were taken into consideration for analysis. 

 Table 5.1: Performance in grades and subjects tested through achievement test

Grade Bangla English Mathematics Primary 
Science

Bangladesh and
Global Studies

Grade 2 √ √

Grade 3 √ √ √ √ √

Grade 5 √ √ √ √ √

CHAPTER 5

Student Achievement
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The results are presented in terms of percentage of learning outcomes attained in different 
content areas and different sub-domains of cognitive domain. A scale is used to interpret 
the scores which is presented in the tale below:

Table 5.2: Scale for interpretation of attained percentage of learning outcomes

Percentage of learning outcome attainment Attainment Interpretation

80% and above Excellent 

70-79% Very good 

60-69% Good

50-59% Acceptable

41-50% Unsatisfactory

Below 40% Highly unsatisfactory

5.1  Trends in Overall Performances across 
Subjects and Grades

Figure 5.1 below presents the overall or total percentages of learning outcomes attained 
in different grades and subject areas. As the data presented in the figure is closely 
investigated, three major trends emerge: 

5.1.1  No excellent or very good level of overall performance at any 
subject or grade

Figure 5.1 shows that overall performance of students across grades and subjects ranged 
from highly unsatisfactory to good while at no grade or subject level achievement of 
learning outcomes was at very good or excellent level. The lowest attainment of learning 
outcome was in English of grade 3, while the highest performance was in Bangladesh 
and Global Studies of grade 5. In majority of the cases, the results were at unsatisfactory 
to acceptable level (ranging 41%-60%). Performances in grade 3 Math and English were 
highly unsatisfactory (35% and 34% respectively). Only in grade 5 Bangladesh and Global 
Studies the performance reached good level.
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Figure 5.1: Learning outcome attained across subjects and grades1

5.1.2  Overall performance is better in grade 5 than lower grades

Comparison of grade performance shows that grade 3 students performed poorly than grade 
5 students on all school subjects. For grade 3, the attainment of learning outcomes ranged 
from 34%-51% in different school subjects indicating highly unsatisfactory to acceptable 
performance. There were no good, very good or excellent level performances at any subject. 
Grade 5 students, although did better than grade 3, performed within the range of 43%-
68% across different school subjects indicating unsatisfactory to good performance. Grade 
5 students did not perform at very good or excellent level in any school subjects. Although it 
is difficult to pinpoint the reason for grade 5 students’ relatively better performance without 
further research, one potential reason might be Primary Education Completion Examination 
(PECE) at the end of grade 5 where students may receive better attention from teachers 
than lower grades. Since grade 2 students were assessed on Bangla and Mathematics 
only, it is difficult to compare their overall performance with grade 3 and 5 students. But 
subject-specific score comparison shows grade 5 students performed better than grade 
2 students in Bangla, but not in Math. Grade 2 students performed better than grade 3 
students both in Bangla and Math, which indicates the need for further investigation of 
Bangla teaching-learning in middle grades of primary level (such as grades 3 and 4). 

1 Performances in English, Elementary Science and Bangladesh and Global 
Studies was not measured for grade 2.
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5.1.3  Performance in English and Math is weaker than other school 
subjects: 

For both English and Math, performance was weaker than Bangla, Elementary Science and 
Bangladesh and Global Studies. This is true for both grades 3 and 5. In Math, the attainment 
of learning outcome was 35% and 43% for grade 3 and 5 respectively. In English, the 
performance was 34% and 48% for grade 3 and 5 respectively. These data indicate highly 
unsatisfactory to unsatisfactory attainment of learning outcomes for both Math and English. 
Even for grade 2, math performance (46%) was poorer than performance in Bangla (52%). 
While performance was not very good or excellent at any subject or grade, overall results 
in Bangladesh and Global Studies are better than other school subjects, particularly in 
grade 5. It is also to be noted that student performance in Bangla across grades ranged 
from 47% to 60% only indicating unsatisfactory to acceptable performance although it is 
their native language. 

5.2 Subject-specific Performances 
This section provides further analysis on students’ attainment of learning outcomes in 
different subjects.

5.2.1 Bangla

Attainment in different cognitive sub-domains of learning of Bangla

Figure 5.2 presents the percentages of learning outcomes attained in different cognitive 
sub-domains of learning in Bangla subject. Two themes emerged from the data.

Figure 5.2: Learning outcome attained in different cognitive sub-domains of Bangla
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Weaker performances in higher order of learning than lower order learning:  Student 
performance is poorer at relatively higher domains of learning. For grade 2, higher order 
thinking was not measured. For rest of the sub-domains, attainment of learning competency 
is 53% for both knowledge and understanding indicating acceptable performance. But 
for relatively higher level of cognitive sub-domain such as application, there was a sharp 
fall in performance, by 15%, resulting in 38% attainment indicating highly unsatisfactory 
performance.  This trend is even clearer in grade 3, where there is a steady fall in 
performance along the Knowledge to higher order learning spectrum. While for Knowledge 
sub-domain 59% learning outcomes were achieved which is acceptable performance, 
understanding and application were much poorer at 49% and 41% respectively indicating 
unsatisfactory attainment. The most alarming trend is in higher order learning where only 
24% of the learning outcomes were achieved indicating highly unsatisfactory performance. 
Similar trend is observed in grade 5, where the difference in learning outcomes between 
Knowledge sub-domain (72%: very good) and higher order thinking (32%: highly 
unsatisfactory) is 40%. However, grade 5 students performed better in application (61%: 
good) than understanding (56%: acceptable). 

While performance is better in grade 5, the biggest improvement is primarily in lower 
order learnings, not in higher order learning: It was mentioned in the previous section 
that student overall performance was better in grade 5 than grades 2 and 3 in Bangla. 
However, this gain is primarily in lower order learning such as Knowledge, understanding 
and application, not in higher order learning such as analysis, synthesis and creation. Across 
the grade performance comparison shows that performance in Knowledge consistently 
improved from lower grade to higher grade. For grade 2 and 3, the attainment of Knowledge-
related learning outcomes was at ‘Acceptable’ level (53% and 59% respectively), while at 
grade 5 it jumped to ‘very good level’ (72%). From grade 2 to grade 5, the performance rise 
in Knowledge was about 19%. Pattern of improvement was also observed for ‘application’ 
sub-domain: from 38% in grade 2 to 41% in grade 3 and 61% in grade 5, indicating a total 
of 23% rise from grade 2 to grade 5. The attainment in higher order thinking, although was 
better in grade 5 than grade 3, remained highly unsatisfactory for both the grades. The 
performance in ‘understanding’ sub-domain, however, was relatively less diverse ranging 
between 49% and 56% across the grades. But for higher order learning, there was only 
8% rise from grade 3 to grade 5 (from 24% to 32%), although both at highly unsatisfactory 
level.  

Attainment in different content areas of Bangla

Figure 4.3 presents the percentages of learning outcomes attained in different content areas 
of Bangla subject. The data shows that grade 5 students consistently performed better 
than grade 2 and 3 students in all content areas such as reading, writing and grammar. 
There was no noticeable difference between attainment of learning competencies between 
grade 2 and 3 students. But one important observation emerged from data.  
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Performances in Bangla writing and grammar are big concerns: Attainment of writing-
related competencies fall in ‘highly unsatisfactory’ category for grade 3 with only 27% 
of learning outcomes achieved. The attainment improves in grade 5, but still remains 
unsatisfactory with only 44% learning outcomes achieved. Overall the attainment of 
learning competencies in reading is better than grammar and writing. Across the grades, 
reading performance ranged from 54% to 68% (acceptable to good). Attainment of 
learning outcomes in grammar ranges from 44% to 68% (unsatisfactory to good). Although 
performance in grammar is good (60%) for grade 5, it is unsatisfactory for grade 2 and 3 
(45% and 44%) respectively. While the performance in reading is not great either, grammar 
and writing remain big concern and more efforts need to be dedicated to improve student 
performance in these areas.   

Figure 5.3: Learning outcome attained in different content areas of Bangla2

5.2.2 English

Attainment in different cognitive sub-domains of learning of English

Figure 5.4 presents the percentages of learning outcomes attained in different cognitive 
sub-domains of learning in English subject. Two themes emerge from the data.

Weaker performances in higher order of learning than lower order learning: It is 
clear from the figure that as student performance steadily declined with the progression 
of learning sub-domains at both grades. In grade 3, attainment of learning outcomes 
was 5% (unsatisfactory) in Knowledge, 37% in understanding (highly unsatisfactory), 
35% in application (highly unsatisfactory) and only 20% in higher order thinking (highly 

2  No data available on performance in grade 2 writing.
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unsatisfactory). Same pattern was observed for grade 5 although the performance ranged 
from acceptable (in Knowledge and understanding) to highly unsatisfactory (in application 
and higher order thinking).  

English performance is a big concern for both grades 3 and 5, but grade 3 is a matter 
of higher concern: While English performance was weak in both the grades, as at no grade 
or no sub-domain of learning, percentage of learning outcomes reached good or higher 
levels.  But performance in grade 3 was particularly weaker. In 3 out of 4 sub-domains 
of learning, English performance was ‘highly unsatisfactory’. In Knowledge sub-domain 
performance was ‘unsatisfactory’ meaning students were not able to attain ‘acceptable’ or 
higher levels at no sub-domain. This alarming scenario suggests that further investigation 
should be done in middle level grades of primary education, such as in grade 3 and grade 
4 to learn more in detail about English performance in these grades. There is also a need to 
pay serious attention to attainment of application and higher order thinking among grade 5 
students as they performed ‘highly unsatisfactory’ in both of these sub-domains of learning.

Figure 5.4: Learning outcome attained in different cognitive sub-domains of 
English3
 

Attainment in different content areas of English

Figure 5.5 presents the percentages of learning outcomes attained in different content 
areas of English subject. The data shows that performance in all content areas except for 
reading in grade 5 fall into either ‘unsatisfactory’ or ‘highly unsatisfactory’ category. As we 
have already discussed, overall grade 3 students performed poorly than grade 5 students, 
except for grammar. Similar to Bangla, one important observation emerges from data.  

3  English test was not taken for grade 2.
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Performances in English writing and grammar are big concerns: Similar to Bangla, 
attainment of writing-related competencies fall in ‘highly unsatisfactory’ category for grade 
3 with only 17% of learning outcomes achieved. The attainment improves in grade 5, but 
still remains highly unsatisfactory with only 33% learning outcomes achieved. Thus, English 
writing appears to be a big concern. Attainment of learning outcomes in grammar ranges 
from 42% to 36% (unsatisfactory to highly unsatisfactory). Thus, grammar also remains 
an area of high concern. Reading performance also ranged from 43% (unsatisfactory) in 
grade 3 to 52% (acceptable) indicating need of significant improvement.

Figure 5.5: Learning outcome attained in different content areas of English

5.2.3 Mathematics

Attainment in different cognitive sub-domains of learning of Mathematics

Figure 5.6 presents the percentages of learning outcomes attained in different cognitive 
sub-domains of learning in Mathematics. Two themes emerge from the data.

Weaker performances in higher order of learning than lower order learning: Similar to 
what was observed in Bangla and English, student performance in Math was also poorer 
in relatively higher domains of learning. For grade 2 and 3, percentage of attained higher 
order learning was 27% and 17% respectively, both at ‘highly unsatisfactory’ level. For 
application, the percentage of attained learning outcome ranged from 46% to 26% indicating 
unsatisfactory and highly unsatisfactory performances. For understanding, the situation 
was slightly better. But the range was between 44% to 37% indicating unsatisfactory to 
highly unsatisfactory performance. For Knowledge sub-domain performance ranged from 
47% to 57% suggesting unsatisfactory to acceptable performance which is better than 
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performances in understanding, application and higher order thinking. It is important to 
note, although performance in knowledge sub-domain was better, it did not reach good 
or higher levels suggesting overall poor performance in Math across the learning sub-
domains.

Figure 5.6: Learning outcome attained in different cognitive sub-domains of Math4

Math performance is a big concern across the grades, but grade 3 is a matter of higher 
concern: While Math performance was weak in all the grades, grade 3 was particularly 
weaker. In every sub-domains of learning, grade 3 students performed poorly than grade 2 
and grade 5 students. The performance steadily decreased with the progression of learning 
sub-domains, ranging from 47% in knowledge to 17% in higher order thinking. Even in 
Knowledge the performance was ‘unsatisfactory’. Performance in all other domains was 
‘highly unsatisfactory’. This alarming scenario suggests that further investigation should be 
done in middle level grades of primary education, such as in grade 3 and grade 4 to learn 
more in detail about Math performance in these grades. However, it is also to be noted 
that, grade 2 students performed better Knowledge and application sub-domains (57%: 
acceptable and 46%: unsatisfactory, respectively) than grade 5 students (50%: acceptable 
and 39%: highly unsatisfactory, respectively). Although grade 5 students performed slightly 
better in understanding than grade 2 (47% vs 44%), both were at unsatisfactory level. It 
is interesting to note that, while grade 5 students performed relatively better in Bangla, 
their Math performance was not that promising. So, there is a serious need to look at Math 
performance across the grades.  

4  Higher order thinking related data was not available for grade 5.
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Attainment in different content areas of Mathematics

Figure 5.7 presents the percentages of learning outcomes attained in different content areas 
of Mathematics. The data shows that performance in different content areas in Mathematics 
ranged from highly unsatisfactory to acceptable levels. There was no attainment at good 
or higher levels. Performances in majority of the contents areas is at unacceptable level. 

Performance in ‘Measurement’ and ‘Shape & Space’ declines with grade progression: 
Attainment of learning competencies in ‘Measurement’ content area steadily declined 
from 55% (Acceptable) to 46% in grade 3 (unsatisfactory) to 38% in grade 5 (highly 
unsatisfactory). Similar pattern was observed for ‘Shape & Space’ content area where 
grade 2 students performed at ‘acceptable’ level, but grades 3 and 5 students performed at 
‘unsatisfactory’ level. Although in the same performance level, grade 5 students performed 
2% lower than grade 3 students in this area. There it would be important to investigate the 
vertical alignment of curriculum and textbook in these content areas. 

Figure 5.7: Learning outcome attained in different content areas of Math

Performances in grade 3 and 5 in all content areas are of big concerns: It is interesting 
to note that Math performance in grade 5 is lower than grade 2 and 3 in most of the content 
areas. While grade 2 students performed at acceptable level in measurement and shape & 
space, grade 5 students performed either at unsatisfactory or highly unsatisfactory levels 
in all the content areas. Similar conclusion can be made for grade 3 performance. We have 
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additional content area called ‘data’ on which grade 5 students were tested, but grade 2 
and 3 students were not. Since grades 2 and 3 students were not assessed on ‘data’, it was 
not presented in the figure. Grade 5 students performed at ‘very good’ level on data with 
71% attainment of learning outcomes in this content area. This also makes the findings 
very interesting because students performed ‘unsatisfactory’ or ‘highly unsatisfactory’ on 
other contents area. But the big rise in performance in ‘data’ is surprising. 

5.2.4 Elementary Science

Attainment in different cognitive sub-domains of learning of Elementary Science

Figure 5.8 presents the percentages of learning outcomes attained in different cognitive 
sub-domains of learning in Elementary Science. While the results in Bangla, English and 
Mathematics portrayed a very gloomy picture, performance in Elementary science gives 
some hope. At no grade or no sub-domain of learning, attainment of learning outcome was 
at very good or excellent level. Except for higher order learning in grade 3, attainment in 
all other learning sub-domains of grade 3 and 5 were at acceptable or good level. Two 
important themes emerge from the data.

Relatively better performance in higher order of learning: The achievement in 
Elementary Science is somewhat different than Bangla, English and Math in terms of 
attainment of higher order learning outcomes. While in Bangla, English and Math, we 
found performance generally decreased with the higher order learning, it is not the case for 
Elementary Science. Although grade 3 students attained only 41% of higher order thinking, 
grade 5 students attained it at 60% indicating a good performance in higher order thinking. 
Similarly, for application, the performance ranged from 52% to 66% indicating acceptable 
and good performances for grade 3 and 5 respectively. Performance in Knowledge and 
understanding was not necessarily better than application and higher order thinking except 
for higher order thinking in grade 3. Knowledge-attainment ranged from acceptable to good 
and understanding attainment was acceptable. 

Performance in grade 3 is weaker than performance in grade 5: Grade-wise 
performance difference followed the same pattern for Elementary Science as we have 
observed in Bangla, English and Math.  Grade 5 students attained 9% more Knowledge-
related learning outcomes than grade 3 students (61% and 52% respectively). For higher 
order thinking, the difference was much higher, 19% (60% for grade 5 and 41% grade 3). It 
is to be noted that at 41% of attainment, grade 3 students’ performance was ‘unsatisfactory’ 
in higher order thinking in Elementary Science. Both the grades performed at acceptable 
level in ‘Understanding’ (53% for both grade 3 and 5), but grade 5 students attained 66% 
of application-related learning outcomes, while grade 3 students attained 52%, which is 
a 14% difference. This finding reconfirms the need for further investigation of learning 
attainment in middle level grades of primary education, such as in grade 3 and grade 4. 
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Figure 5.8: Learning outcome attained in different cognitive sub-domains of 
Elementary Science

Attainment in different content areas of Elementary Science

Figure 5.9 presents the percentages of learning outcomes attained in different content 
areas of Elementary Science.

Figure 5.9: Learning outcome attained in different content areas of Elementary 
Science
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Although a promising performance in Elementary Science has been noted in the previous 
sub-section, a content-wise breakdown provides less hopeful picture. The achievement in 
all content area was not similar; rather there is noticeable difference. 

Performance in Life Science content area is better, but underperformance in other 
content areas: While attainment of learning outcome in ‘Life Science’ was at acceptable 
level (53%) in grade 3 and very good level in grade 5, performances in ‘Earth Science’ and 
‘Physical Science’ lagged. In particular, performance in ‘Earth Science’ was the poorest 
with highly unsatisfactory (37%) attainment in grade 3 and unsatisfactory (45%) in grade 
5. Performance in ‘Physical Science’ was slightly less bad with unsatisfactory level of 
performances at both the grades (48% in grade 3 and 47% in grade 5). Performance in ‘ICT 
& Technology’ is just at acceptable level (50% and 52% for grade 3 and 5 respectively). But 
given government’s high importance in this area, the performance should be much better. 
Besides, curriculum and textbook provisions in these content areas should be revisited and 
research should be done to find ways to improve performances in these areas.  

5.2.5 Bangladesh and Global Studies

Attainment in different cognitive sub-domains of learning of Bangladesh and Global 
Studies

Figure 5.8 presents the percentages of learning outcomes attained in different cognitive 
sub-domains of learning in Bangladesh and Global Studies. Among all subjects tested, 
performance in Bangladesh and Global Studies was the best, particularly in grade 5. Two 
themes emerged from the data:

Variant pattern in attainment of different learning domains by grade:  It is interesting 
to note that, while in grade 5 student performance slightly but steadily declined with 
the increased level of learning domains, the pattern was different for grade 3. In fact, 
performance in higher order thinking was better than that of knowledge (54% and 52% 
respectively), although both at ‘acceptable’ level. This also makes the data interesting. 
Further research might need to check if similar patterns emerges, and if so, what are 
the reasons. Grade 3 students also achieved higher in ‘application’ sub-domain than in 
understanding sub-domain, although both at ‘unsatisfactory’ level. 

Performance in grade 3 is weaker than performance in grade 5: Grade-wise 
performance difference followed the same pattern for Bangladesh and Global Studies as 
we have observed in other school subjects. In no sub-domains grade 5 students attained 
less than good performance. They even performed at very good level in Knowledge sub-
domain. Grade 3 students, on the other side, performed acceptable in Knowledge and 
higher order thinking, but at unsatisfactory level in understanding and application. Similar 
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to what has already been mentioned multiple times, this finding reconfirms the need for 
further investigation of learning attainment in middle level grades of primary education, 
such as in grade 3 and grade 4. The vertical alignment of curriculum across grades need 
to be examined too.

Figure 5.10: Learning outcome attained in different cognitive sub-domains of BGS 

Attainment in different content areas of Bangladesh and Global Studies

Figure 5.11 presents the percentages of learning outcomes attained in different content 
areas of Bangladesh and Global Studies. One theme emerged from the data.

Performance across different content areas improves with grade progression, 
but grade 3 underperforms in all content areas:  This figure reconfirms the fact that 
performances in Bangladesh and Global Studies significantly improved in grade 5 from 
grade 3.  The figure further confirms the improvement in all content areas of Bangladesh and 
Global Studies. Social Science is the area where both grade 3 and 5 students performed 
better than other content areas. In particular, grade 5 students almost reached the ‘excellent’ 
level of attainment in ‘Social Science’. They were just 2% behind the excellent level. 
Performance in other content areas was also consistent in grade 3 and 5. For example, 
grade 3 students performed at ‘unsatisfactory’ level in rest of the content areas where their 
performance ranged from 43% to 47%. Performance in these areas significantly improved 
in grade 5 where students performed at good level in all these areas ranging from 61% to 
64%.  However, as mentioned earlier, there is a need to deeply investigate performance in 
grade 3 since it has been unsatisfactory in 3 out of 4 content areas.
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Figure 5.11: Learning outcome attained in different content areas of BGS

5.3 Summary 
This section provides a summary of the discussion done in section 5.2. In this aim, 
achievement in two major areas is presented, 1) summary of attainment in different 
cognitive sub-domains across subjects and grades, and 2) summary of attainment in 
different content areas across different grades. Table 5.3 provides a snapshot of attainment 
in different cognitive sub-domains.

Table 5.3: Summary of attainment in different cognitive sub-domains across 
subjects and grades

Subject Grade

Sub-domains of learning

Knowledge Understanding Application Higher order 
learning

Bangla

Grade 2 Acceptable Acceptable Highly Unsatisfactory --

Grade 3 Acceptable Unsatisfactory Unsatisfactory Highly unsatisfactory

Grade 5 Very good Acceptable Good Highly unsatisfactory

English
Grade 3 Unsatisfactory Highly Unsatisfactory Highly Unsatisfactory Highly Unsatisfactory

Grade 5 Acceptable Acceptable Highly Unsatisfactory Highly Unsatisfactory
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Subject Grade

Sub-domains of learning

Knowledge Understanding Application Higher order 
learning

Math

Grade 2 Acceptable  Unsatisfactory Unsatisfactory Highly Unsatisfactory

Grade 3 Unsatisfactory Highly Unsatisfactory Highly Unsatisfactory Highly Unsatisfactory

Grade 5 Acceptable Unsatisfactory Highly Unsatisfactory --

Elementary 
Science

Grade 3 Acceptable Acceptable Acceptable Unsatisfactory

Grade 5 Good Acceptable Good Good

Bangladesh 
and Global 
Studies

Grade 3 Acceptable Unsatisfactory Unsatisfactory Acceptable

Grade 5 Very good Good Good Good

Across the subjects, comparison in Knowledge sub-domain shows ‘unsatisfactory’ to ‘very 
good’ performance range. In majority of the cases, student performance in Knowledge 
sub-domain was at ‘acceptable’ level. At no subject or grade, students performed at ‘highly 
unsatisfactory’ or ‘excellent’. Overall, performance in Knowledge sub-domain was better in 
Bangla and Bangladesh & Global Studies and poor in Math and English. 

Across the subjects, comparison in Understanding sub-domain shows ‘highly unsatisfactory’ 
to ‘good’ performance range. In half of the cases, student performance in understanding 
sub-domain was either ‘unsatisfactory’ or ‘highly unsatisfactory’. In rest half of the cases 
performance was at either ‘acceptable’ or ‘good’ level. At no subject or grade, students 
performed at ‘very good’ or ‘excellent’ level. Overall, performance in understanding sub-
domain was worst in Mathematics and relatively better in Elementary Science. 

Across the subjects, comparison in application sub-domain shows ‘highly unsatisfactory’ 
to ‘good’ performance range. In more than half of the cases, student performance in 
application sub-domain was either ‘unsatisfactory’ or ‘highly unsatisfactory’. In rest of 
the cases performance was at either ‘acceptable’ or ‘good’ level. At no subject or grade, 
students performed at ‘very good’ or ‘excellent’ level. Overall, performance in application 
sub-domain was worse in English, Mathematics and relatively better in Elementary Science. 

Across the subjects, comparison in higher order thinking sub-domain shows ‘highly 
unsatisfactory’ to ‘good’ performance range. In majority of the cases, student performance 
in higher order thinking sub-domain was either ‘unsatisfactory’ or ‘highly unsatisfactory’. In 
few cases performance was at either ‘acceptable’ or ‘good’ level. At no subject or grade, 
students performed at ‘very good’ or ‘excellent’ level. Overall, performance in higher order 
thinking sub-domain was worse in Bangla, English and Mathematics and relatively better 
in Bangladesh and Global Studies. 



Chapter 5

Student Achievement 73

Overall, it is evident from the table and brief discussion that student performance was 
relatively better in lower order sub-domains such as Knowledge and Understanding than 
higher order sub-domains.

Table 5.4 provides a snapshot of attainment in different content areas across different 
grades.

Table 5.4: Summary of attainment in different content areas

Subject Grade Content areas

Bangla Reading Grammar Writing

Grade 2 Acceptable Unsatisfactory --

Grade 3 Acceptable Unsatisfactory Highly unsatisfactory

Grade 5 Good Good Unsatisfactory

English Reading Grammar Writing

Grade 3 Unsatisfactory Unsatisfactory Unsatisfactory

Grade 5 Acceptable Highly Unsatisfactory Highly Unsatisfactory

Math Number & Operation  Shape & Space Data

Grade 2 Unsatisfactory Acceptable Acceptable --

Grade 3 Highly Unsatisfactory Unsatisfactory Unsatisfactory --

Grade 5 Unsatisfactory Highly 
Unsatisfactory

Unsatisfactory Very Good

Elementary 
Science

Life Science Earth Science ICT & Technology Physical Science

Grade 3 Acceptable Highly 
Unsatisfactory

Acceptable Unsatisfactory

Grade 5 Very Good Unsatisfactory Acceptable Unsatisfactory

Bangladesh 
and Global 
Studies

Social Science Geography & 
Environment

Economics & 
Population

History, Culture, 
Heritage & 
Liberation War

Grade 3 Acceptable Unsatisfactory Unsatisfactory Unsatisfactory

Grade 5 Very Good Good Good Good

In both Bangla and English, two language-related subjects, performance in writing was the 
poorest. Performance in grammar was also poor; grade 5 Bangla was the only exception 
in this regard. Performance in reading ranged from ‘acceptable’ to ‘good’ in Bangla. 
The reading attainment scenario is mixed for English where students performed at an 
‘unsatisfactory’ level in grade 3 and ‘acceptable’ level in grade 5. 
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Overall, the table shows the poorest performance across different grades and contents 
areas was in Math. Performance in ‘Number and Operation’ was the worst among all 
Math content areas followed by Measurement. Performance in ‘Shape & Space’ was also 
unsatisfactory in grades 3 and 5, while in grade 2 it was at ‘acceptable’ level. 

Comparison of learning outcome attainment across different content areas in Elementary 
Science shows that performance was relatively better in ‘Life Science’ and ‘ICT & 
Technology. The poorest performance was in ‘Earth Science’, highly unsatisfactory in grade 
3 and ‘unsatisfactory’ in grade 5. For ‘Physical Science’ performance was at ‘unsatisfactory’ 
level for both the grades.

For Bangladesh and Global Studies, performance was best for Social Science content 
area with ‘acceptable’ and ‘very good’ for grade 3 and grade 5 respectively. Performance in 
all other content areas was ‘unsatisfactory’ for grade 3, but ‘good’ for grade 5.
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Review of curriculum of various countries and national and international documents 
deepens understanding of different curricular aspects under various situations 
and the global trends of education. It is an integral part of curriculum revision 

process and a part of situation analysis which endeavour to answer the question “what 
will be best in this particular and given situation?” This chapter presents reviews of pre-
primary and primary curriculum from around the world to help understand how curricular 
provisions are shaped. A total of 11 countries have been selected keeping in mind the 
diversity of their geographical location (representing Europe, Asia, Africa, and Australia) 
and different socio-economic background (such as developed, developing and least 
developed contexts). The countries are also different in terms of the centralized vs 
autonomous education system. Some countries follow competency-based curriculum, 
some follow outcome-based, while others follow objective-based. So, drawing on very 
confident generalization would be extremely difficult. Besides, each country has its own 
history, culture, background which may differently shape its education system. It is also 
to be noted that by no mean, this analysis is exhaustive since each country deserves a 
much more comprehensive attention to develop a fuller understanding of its curriculum. 
On the contrary, this chapter provides a general or broad understanding on the curricular 
provisions of different countries in the aim of drawing some broad and general themes.

CHAPTER 6

Situation Analysis – 
Curriculum Review 
Findings from 
Different Countries
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While the initial document review collected texts on curricular provisions of different 
countries on a range of areas, in this chapter analysis on curricular goals and expected 
competencies, contents/learning areas, teaching-learning methods and assessment are 
presented. 

6.1  Learning Goals/Expected Competencies in the 
Pre-primary/Primary Curriculum of Different 
Countries

A word cloud was generated by putting together all ‘curricular goals and competencies, 
learning outcomes/goals’ related texts to get an initial understanding of the curricular 
focus on learning outcomes in different countries. The word cloud is generated based on 
the frequency a word appeared in the text. So, the more a word appears in the text, the 
bigger the word will appear in the word cloud. Several similar words appeared separately 
such as learning, create/creativity, critical/critically; if these words would have appeared 
together, the word would have been displayed in much larger size in the word cloud.

Figure 6.1: Word cloud on learning competencies of different countries
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There are several general words such as education, learning, primary that naturally 
appeared many times in the curriculum-related texts. But a closer look reveals other 
relatively frequently appeared words such as development, knowledge, responsible, 
critical, social, skills, diversity, values, culture, creative, citizens, diversity, productive and 
so on which gives some general hint on the curricular directions in expected learning 
outcomes. However, this word cloud analysis alone cannot reveal much and needed to 
be further strengthened by thematic analysis on the curriculum texts which would give 
clearer idea on the learning outcomes. Therefore, further in-depth analysis was done 
on the learning outcomes/competencies of different countries and summarized as key 
themes. The themes are presented in Table 6.1.

Table 6.1: Major themes in learning competencies/outcomes stated in pre-primary/
primary education curriculum of the countries studied

Country/Region Major learning competencies/outcomes in pre-primary and/or primary education

Australia  � Develop successful learner

 � Create confident and creative individuals

 � Create Active informed citizens

Finland  � Promote children’s growth into humane individuals and ethically responsible members 
of society

 � Promote children’s favourable holistic growth, development and learning opportunities.

 � Develop children’s linguistic and cultural identity and their ability to express themselves.

 � Make children interested in nature and form an idea of their dependence on nature. Make 
them aware of their responsibility for both natural and built-up environments. 

Maldives  � Promote development of successful individuals who are motivated to explore and 
create knowledge.

 � Grow confident and competent individuals who have a firm belief in Islam, a strong sense 
of self and national identity.

 � Develop children as responsible and productive contributors to their family, local 
community and the global society.

Malta  � Enhance the holistic development of children ensuring they develop socially, emotionally, 
morally, Physically and intellectually

Mauritius  � Develop children’s individual intellectual, socio-emotional and psychomotor skills to the 
best of their capacity in order to build the confidence and self-esteem in learning that will 
not only prepare them for the next level (primary school) but, more importantly, lay the 
foundations for learning that will support them throughout their lifetime.

Namibia  � Empower learners for the development of Namibia as a knowledge-based society. 

 � Development of abilities in learning to learn, Personal skills, Social skills, Cognitive 
skills, Communication skills, Numeracy skills, and Information and Communication 
Technology skills.
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Country/Region Major learning competencies/outcomes in pre-primary and/or primary education

South Africa To develop a prosperous, truly united, democratic and internationally competitive country with 
literate, creative and critical citizens leading productive, self-fulfilled lives in a country free of 
violence, discrimination and prejudice. To achieve this vision, education should help children: 

 � identify and solve problem and make decisions using critical and creative thinking.

 � Work effectively with others as members of a team, group, organization and community. 

 � Organise and manage themselves and their activities responsibly and effectively. 

 � Collect, analysis, organize and critically evaluate information. 

 � Communicate effectively using visual, symbolic and /or language skills in various modes. 

 � Use Science and Technology effectively and critically showing responsibility towards the 
environment and the health of others. 

 � Demonstrate an understanding of the world as a set of related system by recognizing 
that problem-solving contexts do not exist in isolation. 

Philippines  � Productive and responsible citizens equipped with the essential competencies and skills 
for both life-long learning and employment.

England  � Provide pupils with an introduction to the essential knowledge they need to be educated 
citizens. 

 � Provide an outline of core knowledge around which teachers can develop exciting and 
stimulating lessons to promote the development of pupils’ knowledge, understanding and 
skills as part of the wider school curriculum.  

 � Introduce pupils to the best that has been thought and helps engender an appreciation of 
human creativity and achievement.

 � Promote the spiritual, moral, cultural, mental and physical development of pupils, while 
preparing pupils at the school for the opportunities, responsibilities and experiences of 
later life.  

India  � Provide the learner with opportunities to acquire literacy, numeracy, creativity and 
communication skills. Enjoy learning and develop desire to continue learning.

 � The unanimity National Curriculum Framework symbolizes is to let children be children, 
and allow them all to realize their potential. The drive to learn is a part of children’s 
nature; school’s job is to encourage them and to strengthen their urge to be active.

 � To relate classroom learning with children’s life outside. 

Indonesia  � To prepare Indonesia’s young generation to have life skills as a person and citizen 
who are productive, creative, innovative, affective (religious and social attitudes) and 
competent to contribute for the betterment of social, national, and political lives, and 
humanity.

As the major themes related to curricular goals and key learning outcomes or 
competencies were further analysed, it was observed that while there are several 
context-specific themes, there are also some themes that are common across many 
countries. For example, Maldives has a strong focus on Islam and its teaching as a core 
goal of the curriculum, and South Africa has particular emphasis on social cohesion and 
harmony as it has suffered from apartheid and racial divide. Such context-specificity is 
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common for many countries. Most of the countries have specific focus on their unique 
culture, society and history. However, there are several common themes related to 
curricular goals/outcomes:

6.1.1 Ensure children’s all-round development and well-being

In many of the countries studied, children’s all round and holistic development such 
as cognitive, physical, mental, social, emotional, language is highlighted. Strong 
recommendations are made so that curriculum has sufficient provisions to ensure 
development in all areas. In particular, several countries put very strong emphasis on 
developing confidence and self-esteem among children, highlighted the need to remain 
emotionally healthy and lay the foundation of living a healthy, fulfilled life. While what 
constitutes well-being can vary across contexts, but explicit or implicit recognition is made 
that well-being is important.

6.1.2 Create Knowledge/thinking-based society

Many countries studied emphasized developing a knowledge-based society. Stress was 
given on developing successful learners who can efficiently look for information, self-
motivated to learn, eager to verify and validate information and create knowledge as 
needed. Development of students’ creative and critical faculty was stressed in almost all 
the countries. 

6.1.3  Develop children as active and responsible citizens from home 
to global level

A big emphasis is given on developing citizenry so that children can act responsibly in 
any context. These contexts entail home, community, locality and country levels, but it 
also goes beyond that and urges for children to become globally responsible citizens as 
well. Children are expected to develop understanding about global issues influencing 
their lives and act as responsible citizens to address global challenges. Several countries 
also emphasized that children should learn to respect diversity and differences. Working 
collaboratively and as a team with diverse groups of people are stressed.

6.1.4 Promote development of ethically responsible citizens

Development of values and ethics emerged as a common theme. Making sound and 
informed ethical judgments, thinking about the consequence of one’s actions on other 
lives, acting ethically have been put as key curricular goals and competencies that 
students should develop as they attend pre-primary and primary education.
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6.1.5  Highlight the meaningful co-existence with nature and 
environment

One common theme was to understand and appreciate the value of nature and 
environment. Instead of seeing nature as a separate identity, recognizing nature as an 
inseparable entity. Understanding and appreciating the dependency on nature, acting in 
an environment-friendly way so that children can meaningfully coexist with nature was 
highlighted in curricular guidelines of several countries. 

6.1.6 Focus on developing skills of the present days

Contrary to traditional focus on developing content knowledge, pre-primary and primary 
education curricula in many countries stressed on developing skills. While they did not 
oppose the value of gaining knowledge, big emphasis was given on developing skills 
around creative and critical thinking, emotional intelligence, collaboration and teamwork, 
problem solving, innovation, communication and technology. The education literatures 
classify these as 21st century skills which are essential to survive and thrive in the rapidly 
changing reality of the 21st century (UNESCO-IBE, 2013).

6.1.7  Encourage skilful and sensible use of technology

Technology has greatly influenced our lives and will continue to do so. Countries are 
aware of technology as an inseparable part of modern lives. It is commonly observed 
that countries have put high value on developing technology-related skills and modern 
tech innovations among children. But importance was also given on responsible use of 
technology so that children can take the best from it, at the same time keep themselves 
safe from any potential negative impacts. 

6.2  Learning Areas/Contents in the Pre-primary/
Primary Curriculum of Different Countries

A word cloud was generated by putting together all ‘content/learning themes’ related texts 
to get an initial understanding of the curricular focus on contents in different countries. 

By ignoring the general words such as ‘education’, ‘primary’, ‘learning’ and ‘curriculum’ 
and paying a closer attention to other words reveals other relatively frequently appeared 
words such as science, language, mathematics, physical, social, natural, skills, 
technology, environment, data, integrated and so on. These words give a good idea on 
content/learning theme level focuses in curriculum across different countries. A further 
analysis was done on the learning contents/subjects/ learning themes of different 
countries. The contents/themes/subjects are presented in Table 6.2.
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Figure 6.2: Word cloud on learning themes/contents/subjects of different countries

Table 6.2: Major contents/learning themes/subjects in pre-primary/primary 
education curriculum of the countries studied

Country/Region Major contents/learning themes in pre-primary and/or primary education

Australia � English

� Health and Physical Education

� Humanities and Social Sciences

� Mathematics

� Technologies

� The Arts

� Languages

� Science

Finland � Language and Interaction

� Mathematics

� Ethics and Religion

� Environmental and Natural Studies

� Health

� Physical and Motor Development

� Arts and Culture

curriculum
learning

primary
learning

education ed
uc

at
io

n

area

su
bj

ec
tsphysical

years

children
integrated

well

approach
social

six
skills things

social

social

science

sc
ie

nc
es

sc
ie

nc
e

sy
ll

ab
i

w
il

l

sciences

physical

development

child’s

areas

students

st
ud

en
t

or
ie

nt
at

io
n

st
ud

en
t

resources  mathematics

mathematical

upper

natural

teaching

schools

components
activities

people

core

studies

first

learner

health

students

knowledge

language

m
at

he
m

at
ic

s

around

foundation

new

understanding

key data

la
ng

ua
ge

co
re

stage

areas

teach

eight

national
area

environmental
technology

development

culture

https://k10outline.scsa.wa.edu.au/home/assessment/snap-shots-choose-a-year/pre-primary/english
https://k10outline.scsa.wa.edu.au/home/assessment/snap-shots-choose-a-year/pre-primary/humanities-and-social-sciences
https://k10outline.scsa.wa.edu.au/home/assessment/snap-shots-choose-a-year/pre-primary/mathematics
https://k10outline.scsa.wa.edu.au/home/assessment/snap-shots-choose-a-year/pre-primary/technologies
https://k10outline.scsa.wa.edu.au/home/assessment/snap-shots-choose-a-year/pre-primary/the-arts
https://k10outline.scsa.wa.edu.au/home/assessment/snap-shots-choose-a-year/pre-primary/languages


Effectiveness, Situation Analysis and Needs Assessment of 
Current Pre-primary and Primary Curriculum of Bangladesh: 
A Compilation of Key Findings82

Country/Region Major contents/learning themes in pre-primary and/or primary education

Maldives � Islam and spirituality

� Language and communication

� Mathematics

� Environment, Science and Technology

� Health and Wellbeing

� Social sciences

� Creative Arts

� Entrepreneurship

Malta � Learning themes to promote independence and a repertoire of intellectual, social, 
physical and emotional skills. 

� Communication

� Core learning areas such as language and mathematics

Mauritius � Personal, Social & Emotional Development (PSED)

� Communication, Language and Literacy (CLL)

� Expressive, Creative and Aesthetic Development (ECAD)

� Health and Physical Development (HPD)

� Body and Environmental Awareness (BEA)

� Mathematical and Logical Thinking (MLT)

Namibia � Languages

� Mathematics 

� Environmental Studies

� Arts

� Physical Education 

South Africa � Language 

� Mathematics 

� Natural Science 

� Technology 

� Social Science

� Arts and Culture 

� Life orientation 

� Economic and management Science          

Philippines � Languages

� Literature

� Communication

� Mathematics

� Philosophy

� Natural Sciences

� Social Sciences

� Optional subjects such as music, arts, physical education, health, Character Education 
and Technology and Livelihood Education
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Country/Region Major contents/learning themes in pre-primary and/or primary education

England � English

� Mathematics

� Science

� Art and design

� Geography

� Computing

� History

� Design and Technology 

� Music

� Languages

� Physical Education

India � Language

� Mathematics

� Environmental Studies

� Science

� Social sciences

Indonesia � Religious education

� Panchasila (politics) and civics education

� Indonesian

� Mathematics

� Science

� Cultural arts and skills

� Physical education, sport and health

It is evident from the table that there are several core subjects taught across different 
curriculum. Two common themes emerged from the thematic analysis.

6.2.1 Common/core contents and specific skills

Subjects or learning themes related to language, mathematics, science was common 
for all countries. Environmental studies, social sciences, humanities, physical education 
and arts were also common. Some countries have specific content/learning themes/skills 
teaching around communication, well-being, design, technology, livelihood education, 
ethics and so on.

6.2.2 Integrated contents/learning areas

Some countries practice integrated approach to teaching contents/learning themes. As 
opposed to teaching contents as separate subjects, combining different contents/themes 
in an integrated approach was popular. This approach is helpful to help students see the 
connections among different concept and develop a holistic understanding of social and 
natural phenomena.
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6.3  Teaching-learning Methods in the Pre-primary/
Primary Curriculum of Different Countries

A word cloud was generated by putting together all ‘teaching-learning methods’ related 
texts to get an initial understanding of the curricular focus on teaching-learning methods 
in different countries. 

Figure 6.3: Word cloud on teaching-learning methods of different countries

By ignoring the general words such as education, curriculum, learning, teaching and 
paying a closer attention to other words reveals other relatively frequently appeared 
words such as activity, scientific, process, data, play, explore, enjoy, pedagogical, holistic, 
reasoning, child-centred, teaching, guided, independent and so on. These words indicate 
that some guided teaching activities are suggested, but the curricula also have put great 
emphasis on play-based, enjoyable teaching-learning, scientific process, reasoning, 
and data-informed inquiry, child-centred pedagogy, holistic idea, independent teaching-
learning and so on. A further analysis was done on the teaching-learning methods of 
different countries. The themes are presented in Table 6.3.
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Table 6.3: Major teaching-learning activities in pre-primary/primary education 
curriculum of the countries studied

Country/Region Major Teaching-learning methods in pre-primary and/or primary education

Maldives  � Teaching-learning relevant to daily life experience

 � Enjoyable, play-based learning

 � Integrated learning and development not strongly separated by subjects

 � Learning outside of classroom

 � Focus on skills, not contents

 � Pedagogy based on positive learning environment, individual difference, meaning 
making, connecting prior learning with current learning and fostering reflective 
practice

Malta  � Activities that promote holistic development

 � Project works

Philippines  � Multi/Interdisciplinary approach

 � Contextual learning

 � Problem/issue-based learning

 � Inquiry approach and Constructivist

England  � Guided and independent activity

 � Performance/activity

 � Storytelling, drama, role play, reciprocal teaching

 � Modelling

 � Different according to various school subjects

 � Mental strategies

 � Problem solving

 � Questions, observation, data recording to answer questions

India  � Hands-on learning experiences

 � Joyful, learner-friendly methods

Indonesia  � Activities around developing skills, not contents

 � Student-centred, constructivist, inquiry-based

 � Cooperative learning

 � Scientific approach: observing, questioning, exploring/experimenting, analysing, and 
communicating

Several common themes emerged from the thematic analysis on the teaching-learning 
methods:
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6.3.1 Constructivist teaching-learning

Some countries emphasized on teaching-learning methods that represent constructivist 
views of learning. A range of teaching-learning activities has been suggested such as 
project, inquiry, scientific method-based investigation such as questioning, observing, 
data recording, interpreting; hands-on and problem-based teaching-learning, new 
learning activities based on prior learning. All of these methods fall into the constructivist 
approach. Several countries have also stressed on metacognition where students will 
think about their own thinking process to promote their learning.

6.3.2 Social constructivist teaching-learning

Besides constructivist approach, social constructivist teaching-learning has also been 
emphasized. Connecting teaching-learning to students’ daily life experiences, extending 
teaching-learning beyond the boundary of classroom, contextualizing learning, guided 
study, reciprocal teaching, cooperative learning, role play, modelling, storytelling and a 
range of other teaching-learning methods have been mentioned which fall under social 
constructivist approach. 

6.3.3  Child-centred, play-based and joyful teaching-learning

Constructivist and social constructivist approach imply a child-centred, play-based 
activities suitable for children’s development and social context and joyful, self-motivated 
teaching-learning would be in place. Curriculum of many countries put high emphasis on 
child-centred pedagogy, learning through play and joyful teaching-learning. 

6.3.4  Holistic teaching-learning

Curriculum of many countries echoed the need for holistic teaching-learning activities 
where students will engage in a range of multidisciplinary exercises, integrate learning 
from different disciplines as opposed to a segregated, piecemeal, subject-based 
teaching-learning.

6.4  Assessment in the Pre-primary/Primary 
Curriculum of Different Countries

A word cloud was generated by putting together all ‘assessment’ related texts to get an 
initial understanding of the curricular focus on assessment methods in different countries. 

By ignoring the general words such as education, curriculum, learning, teaching and 
paying a closer attention to other words reveals other relatively frequently appeared 
words such as summative, national, report, authentic, evidence, record, anecdotal, 
indicator, progress, help, support, formative, outcome, examination, skill, observe, 
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checklist and so on. These words suggest that there might be a mix of summative 
examination at national or year-end level as well as regular on-going assessment for 
providing students with feedback and support. A further thematic analysis was done on 
the assessment methods of different countries. The themes are presented in Table 6.4.

Figure 6.4: Word cloud on assessment methods of different countries

Table 6.4: Major assessment methods in pre-primary/primary education curriculum 
of the countries studied

Country/Region Major Assessment methods in pre-primary and/or primary education
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3.  An overall teacher comment; and

4.  Any additional information the school considers relevant.

Finland  � Children’s need for support is at the core of assessment which is done by considering 
both the parents’ and staff’s observations, or based on the child’s earlier established 
need for special support.

Maldives Three types of assessment for improving students’ learning. 

 � Diagnostic

 � Formative; and 
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Country/Region Major Assessment methods in pre-primary and/or primary education

Malta  � In the Junior Cycle Years, from Years 3 to 6 the NCF recommends school-based 
assessment, incorporating the assessment of oral/aural skills. The assessment 
process provides parents, teachers and the school administration with an overview of 
each child’s development in terms of levels of achievement. 

 � In the State sector the process becomes more formalized with the introduction of 
examinations in conjunction with other forms of assessment in Year 4. At the end of 
the Junior Cycle, the four language skills, (listening, speaking, reading and writing) 
are assessed in the national end-of-Primary benchmark examination, introduced in 
2011.

Mauritius  � Done as an ongoing process that documents evidence of early learning in order to 
make informed instructional decisions. This evidence may include observations, 
anecdotal records of children’s conversations and behaviours in individual, small 
and large group situations, checklist, portfolios, samples of artwork, drawings, 
photographs, recordings or other records of children engaged in activities and play.

Namibia  � Learner achievement is monitored nationally in Grades 5 and 8 using nationally 
standardized assessments. 

South Africa  � Within an outcomes-based framework, the most suitable assessment methods that 
accommodate divergent contextual factors are used. Assessment data aims to 
measure performance as well as help students to make judgment about their own 
performance, set goals for progress and provoke further learning.          

Philippines  � Classroom based assessment as a part of formative assessment and achievement 
test and portfolio as a part of summative assessment.

England  � National Curriculum Assessments are carried out only at the end of Key Stages 1 
and 2. At both key stages the process includes a combination of tests and teacher 
assessment judgements. Tests are primarily used to support teacher judgment.

 � Ongoing assessment done by teacher and schools.

Indonesia  � Classroom assessment approach, the students are assessed formatively and when 
the result is not satisfactory then the student(s) is provided with remedial treatment.

 � Authentic assessment is encouraged as it gives the students opportunity to 
demonstrate and use their knowledge, abilities and ways of thinking, attitudes and 
capabilities to produce products. Authentic assessment is isomorphic to real life 
situation the student should face. 

 � Assessment can be done during the learning process (formative) and after learning 
process (summative).

Common themes that emerged from the analysis are described below. 

6.4.1 Assessment primarily done at school and teacher level

For majority of the countries, student assessments are done at school level by the 
teacher. Teacher uses various classroom-based assessment activities, keeps the record 
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of student progress, adapt his/her teaching-learning accordingly and report to school and 
other authorities as necessary.

6.4.2  Classroom assessment for feedback and support

Classroom assessment has been found most commonly suggested assessment 
activity in many countries. For this assessment, checklist, portfolio, regular class work, 
observation, peer work has been suggested. The core point for this is to diagnosis of 
learning progress, provide continuous support and feedback to students so that they can 
improve their learning. 

6.4.3  Authentic assessment

Few countries also stressed that authentic assessment should be done at schools. This 
type of assessment is helpful to test student progress on real life situations and makes 
the assessment context-relevant. It is also helpful to assess skills.

6.4.4  Summative tests, or standardized tests in several countries for 
measuring overall progress

Several countries have summative test at the end of academic year. Often this is done 
through achievement test or portfolios. Few countries also do national standardized 
tests at the end of key stages or educational levels. But the primary objective of such 
standardized test is to track the overall progress of the students and check how well the 
education system is doing in ensuring student learning. Countries such as England do 
not make pass/fail/promotion decisions based on these assessments.

6.5  Summary
This section provides a summary of the findings presented in previous sections. While 
a cross-analysis on how different curricular goals, contents/learning areas, teaching-
learning methods and assessment align with one another was beyond the scope the 
study, the summary table suggests that these might be well-aligned. For example, if we 
pay close attention to the goals/competencies, they require non-traditional, constructivist, 
engaging teaching learning methods. Classroom-based formative assessment and 
authentic assessment are also required to achieve the stated goals and competencies. 
The summary table shows the suggested teaching-learning and assessment activities 
that are consistent with these requirements. However, an informed decision cannot be 
made without further and detailed analysis on this alignment.  
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Table 6.5: Common themes around the current situation of pre-primary and primary 
education of the countries studied

Curricular goals and 
competency areas

Contents Teaching-learning 
methods

Assessment 
methods

Ensure children’s all-
round development and 
well-being

Create Knowledge/
thinking-based society

Develop children as 
active and responsible 
citizens from home to 
global level

Promote development 
of ethically responsible 
citizens

Highlight the meaningful 
co-existence with nature 
and environment
Focus on developing 
skills of the present days

Encourage skilful 
and sensible use of 
technology

Common/core contents 
and specific skills

Integrated contents/
learning areas

Constructivist teaching-
learning

Social constructivist 
teaching-learning 

Child-centred, play-
based and joyful 
teaching-learning 

Holistic teaching-learning

Assessment primarily 
done at school and 
teacher level

Classroom assessment for 
feedback and support

Authentic assessment

Summative tests, or 
national standardized 
tests in several countries 
for measuring overall 
progress
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A series of workshops and a round-table consultation was organized where a 
large number of stakeholders in education including experts, specialists, teacher 
educators, educationist, journalists and other stakeholders were involved form 

different organizations, agencies and ministries. After much discussion on global trends 
and country’s needs, several thematic areas were identified. Based on different themes, 
participants in workshops and round-table discussion identified various recommendations, 
suggestion and learning needs for consideration towards the curriculum revision both for 
pre-primary and primary education. Over and above recommendations and suggestions 
for curriculum revision were sought from different ministries, departments and directorates. 
Accordingly, they have provided their suggestions and recommendations. Besides, 
teachers, students of grade 5 and 6, and parents of grade 6 provided their feedback 
on existing contents in various subjects and vertical alignment between grade 5 and 6 
curriculum. Findings from these workshops, round-table discussion with national level 
stakeholders, FGDs with teacher, parents and student stakeholders, and suggestions from 
different ministries, departments and directorates are synthesized. Similar to how findings 
were presented in situation analysis chapter, the findings from needs analysis also allowed 
for results reporting on curricular goals and expected competencies, contents, teaching-

CHAPTER 7
Learning Needs 
Analysis - Views of 
the Stakeholders
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learning methods and assessment. In addition, there are several suggestions regarding 
curricular alignment, curriculum development process, dissemination, and implementation 
which are presented later in the chapter. 

7.1 Needs in Learning Goals/Expected 
Competencies 

A word cloud was generated by putting together all ‘curricular goals and competencies, 
learning outcomes’ related texts generated from workshop, round-table discussion and 
written suggestion from ministries to get an initial understanding of the perceived needs on 
learning goals and competencies for pre-primary and primary education.

Figure 7.1: Word cloud on needs in learning competencies 

There are several general words such as Education, Learning, Primary that naturally 
appeared many times in the curriculum-related texts. But a closer look reveals other 
relatively frequently appeared words such SDG, sustainable, environment, natural, healthy 
life, gender, ICT, technology, global, disaster, ecosystem, diversity, and so on. The words 
such as know, understand, aware, respect, skills, able, responsible, protect, action, 
positive appeared relatively frequently which give indication that besides knowing and 
understanding, being able to take actions on various important areas of learning is also 
perceived as important learning needs for pre-primary and primary levels. However, this 
word cloud analysis alone cannot reveal much and needed to be further strengthened 
by thematic analysis on the curriculum texts which would give clearer idea on the 
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learning outcomes. Therefore, further in-depth analysis was done on the learning goals/
competencies and summarized as key themes. The themes are presented in Table 7.1.

Table 7.1: Stakeholders’ suggestions on the needs of learning competencies

Key thematic area Major needs in learning competencies in pre-primary and/or primary education

SDG  � Acquire reading/literacy and numeracy skills according to SDG target 4.1 on primary 
education.

 � Have mentality to contribute to solve problems as per SDG target 4.3 on technical and 
vocational education.

 � Acquire and implement ICT knowledge, including having knowledge on the safe use of 
ICT and understand how much to accept and ignore as per SDG target 4.4 on skills.

 � Have mentality to participate in all levels of education and vocational training, 
and use academic facilities/opportunities equally irrespective of gender, disability, 
disadvantage, and marginalization according to SDG target 4.5 on equity.

 � Have the knowledge and competency on sustainable development, human right, 
gender parity, practice peace and non-violence, global citizenship standards, and 
cultural diversity according to SDG target 4.7 on sustainable development and global 
citizenship.

Disaster, 
Environment and 
Climate Change

 � Be equipped to prevent, cope with and respond to various environmental changes and 
natural disasters.

 � Understand the concepts of hazard, disaster, risks, elements of risks, varieties of 
hazard and disaster, impacts of disaster etc. 

 � know practical strategies to combat harmful impacts.
 � Be aware that human is one element of the environmental ecosystem, and humans 

should show equal respect to the other elements of the ecosystem. Students need 
to be aware about sustainable use of natural resources so that they use natural 
resources in a way that no environmental losses occur.

Health & Hygiene  � Understand healthy lifestyle and its components, and be able to follow healthy 
lifestyle.

 � Know about problems and anxieties during adolescence i.e. period of girls. 

Food & Nutrition  � Understand about healthy lifestyle, its components and maintaining process
 � Know about the period of girls and problems and anxieties about adolescence. 

Mental health & 
Well-being

 � Has assertiveness to protect negative issues within peer pressure.
 � Happy to do work
 � Take part in play and other activities
 � Take initiative
 � Read and write skilfully
 � Share thing with friends 
 � Make and maintain friendship 
 � Respect other religious practices
 � Accept individual’s diversity and individuality 
 � Remain clean, tidy and lively
 � To be aware of other’s rights
 � Praise others 
 � Be able to maintain positive self-image
 � Accept criticism 
 � Adaptable
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Key thematic area Major needs in learning competencies in pre-primary and/or primary education

Violence, Addiction, 
Child Abuse and 
Trafficking

 � Understand about the concept of child trafficking, violence, addiction and abuse.

 � Know about teasing, bullying, body rights and uncomfortable touch, sexual abuse and 
exploitation

 � Achieve communication and negotiation skills.

Gender & Inclusion  � Respect and accept diversity as strength

 � Communicate in multiple ways with diverse group of children

 � Collaborate and cooperate with diverse group of children

 � Demonstrate the sensitive actions with respect to specific needs of a specific group of 
children.

 � Take positive actions to reduce gender or inclusion gap 

Moral Education  � Respect the laws of the country

 � Understand and practice universal values.

Technological 
Changes, ICT & 
Digital Literacy

 � Know about the role of contemporary technologies in daily life in improving living 
standard 

 � Know about application of ICT in various sectors of life, such as health, education, 
agriculture 

 � Know how to efficiently use technology to make life easier  

 � Be able to identify key information and summarize 

 � Have Communication and presentation skills

 � Know about harmful effect of technology, and take precautions in ensuring safe and 
healthy use of technology

 � Interested /inspired to learn and apply ICT skills in their classrooms, schools

Life Skill  � Self-Management 

 � Critical & Creative thinking

 � Problem Solving 

 � Decision Making 

 � Effective Communication 

 � Global Citizenship 

 � Interpersonal Skill 

 � Collaboration

As the major themes related curricular goals and key learning competencies are further 
analysed, several common themes related to curricular goals/outcomes emerged:
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7.1.1  A wide range of competencies to solve real life issues

A great deal of importance was given to developing students’ competencies so that 
they can deal with issues that they face or might face on a daily basis. Issues such as 
environment and climate change, issues related to food and health, violence, abuse and 
trafficking, and mental health issues have been highlighted. Importance of dealing with 
moral issues, gender and improper use of ICT has also been highlighted. A closer look 
at the competencies reveal that the list does not limit itself to knowing or understanding 
only, action verbs related to psychomotor such as doing, taking actions, communicating 
and action verbs related to affective domains such as showing awareness, sharing and 
respecting are also highlighted, 

7.1.2  Competencies in well-being and resilience

In the recent past, children’s mental health and well-being has been widely discussed 
in Bangladesh. Stakeholders felt that there is need to address this through education. 
The texts suggest that the focus is more on well-being and resilience rather than ill-being 
and deficit model. The competencies highlight assertiveness, happiness, relation building, 
diversity, positive self-image, adaptability which indicate resilience and well-being.  

7.1.3  Focus on developing life skills of the present days

A good deal of importance is given to skills. Three broad areas of skills, i.e., self, social 
and cognitive skills have been mentioned as important life skill needs. More specifically, 
self-management, higher order cognitive skills, relationship development, collaboration 
communication, and interpersonal skills have been highlighted. Development of global 
citizenship and respect for technical and vocational education is also emphasized in SDG 
theme areas. Besides these, an overarching focus on developing literacy and numeracy 
skills is highly emphasized.

7.1.4  Encourage skilful and sensible use of technology

Competencies on understanding the power of technology, efficiently using technological 
knowledge, using technology in educational settings, communication and presentation 
using technology have been focused. At the same time, developing awareness among 
students on potential harmful effects of misusing technology has also been mentioned as 
important curricular need in the area of learning competency.
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7.2  Needs in Contents/Learning Areas 
A word cloud was generated by putting together all texts related needs on learning contents 
to get an initial understanding on the perceived needs in the contents. 

Figure 7.2: Word cloud on needs in learning contents

A close attention to the word cloud revealed that several words frequently appeared such 
as food, health, trafficking, violence, religion, technology, information, gender, water, 
environment, physical, culture, right, skills, mental, respect, violence, diversity and so on. 
These words give a good idea on perceived needs in content level focuses in curriculum. 
A further analysis was done on the learning contents. The contents are presented in 
Table 7.2.

Table 7.2: Stakeholders’ suggestions on the needs of contents

Key thematic area Major needs in contents in pre-primary and/or primary education

SDG  � ICT in daily life

 � Contents of gender sensitiveness

 � Contents related to human rights, culture of peace and non-violence, global 
citizenship, cultural diversity 

 � Contents of non-violence through value education
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Key thematic area Major needs in contents in pre-primary and/or primary education

Disaster, Environment 
and Climate Change

 � Earthquake, landslide, flood, cyclone, thunderstorm, various signals, warning 
messages and publicity strategy; preparedness and response strategy

 � Determining risks; ecological niche of life; interactive models of ecosystem

 � 3R— Reduce, Reuse, Recycle for environmental conservation; waste management 
especially e-waste, micro plastic pollution etc.

Health & Hygiene  � Components of healthy lifestyle; 

 � keeping home and school environment clean and healthy;

 � Where to get health-related information, emergency numbers 

 � Drinking safe water (germ free, arsenic free)

 � Washing hands at five important times

 � Using healthy toilet 

 � Using mosquito net, not coils;

 � Concept about physical changes at the adolescent stage for boys and girls.

Food & Nutrition  � Importance of food, elements of nutrition and their importance; 

 � Importance and example of fibered food 

 � Foods that include different minerals and vitamin 

 � Healthy and unhealthy food and drinks, problems of eating open foods 

 � Foods including synthetic and natural colour 

 � Benefits of homemade food 

 � Timely and balanced diet

 � Some general health tips

 � Anxieties and physical problems about adolescence, menstruation, balanced diet at 
the time of period of girls in class five

Mental health & 
Wellbeing

 � Mental health is a crosscutting issue. However, most focus would be on physical 
education, arts & crafts and music.

 � Awareness regarding abuse, bullying, private parts of the body
 � Stress and trauma management 
 � Words that teachers should and should not use 
 � Disability, respect for others, respect diversity, acceptance of disability
 � Violent video game and its effects 
 � Symptoms to mark mental health problems and need for taking precautions.

Violence, Drug 
Addiction, Child 
Abuse and 
Trafficking

 � Child trafficking, reasons and ways of child trafficking and how does a child protect 
herself/himself from being trafficked etc.

 � Awareness about drug addiction through contents in different textbooks, teaching-
learning activities, real life examples, seminar, and teacher training programs

 � Teasing, bullying, violence, body rights, physical changes, uncomfortable touch, 
Sexual abuse/exploitation; harassing and torturing behaviour, idea on where to go, 
whom to report to etc.

Gender & Inclusion  � Articulation of competencies and skills should be ability-based and diversity-
sensitive.

 � Curriculum is open to multiple options to deliver, assess and achieve competencies 
and skills 

 � Curriculum adaption (simplification and modification) guideline and tools should be 
part of curriculum document.



Effectiveness, Situation Analysis and Needs Assessment of 
Current Pre-primary and Primary Curriculum of Bangladesh: 
A Compilation of Key Findings98

Key thematic area Major needs in contents in pre-primary and/or primary education

Moral Education  � Topics on being respectful to seniors and loving to juniors

 � Being inspired to conserve and protect the environment, practice mutual respect, 
trust and support; and foster family bond and social relations;

 � Being adaptable to change and inspired to practice creativity;

 � Being logical and truthful;

 � Acquire required virtue to be a national and global citizen;

 � Being respectful to law, unity and patriotism; 

 � Being responsible to own duty along with earning self-right;

 � Being responsible to healthcare, cleanliness and security.

 � Being respectful and tolerant to others’ beliefs and religious practices.

 � Being honest to word and work. 

Technological 
Changes, ICT & 
Digital Literacy

 � Improving living standard by using ICT in daily life 

 � Contribute to reducing digital divide

 � Use of drawing software and interactive application software 

 � Safe and healthy use of internet and ICT devices; bad impact of overusing

 � Typing, internet browsing/ search (application) using search engines 

 � Basic ideas about Robotics, mechatronics AI, IOT, AR, VR 

 � Use of technology for fire safety and other disasters 

 � Using PowerPoint presentation, word processing, email/messaging 

 � Basic concept of Radiation from electronic devices 

 � Attitude towards energy use, adopting eco-friendly culture and saving energy 
efficiently 

 � Understanding basic use of Medical technology and device 

Life Skill  � No new content should be incorporated regarding skills, however, sufficient 
activities in presenting contents of the textbooks is imperative. 

Subject-specific needs � Bangla: Inclusion of exhortatory poem and stories in Bengali. The Story “Jotsnar 
Chokhe Jol” can be included in grade 3 Bengali or Islamic religion book. Moral/
ethical stories, grammar and history and culture of Bangladesh can be included. 
Grade I: Stories of national heroes, grade 2: poem ‘the invitation’ and story ‘Bawali’ 
are difficult; hence can be excluded.

� English: Grammar and vocabulary with meaning at the end of each chapter can be 
included. Grade 4: units 17, 21, 34, 35 and 36; grade 5: unit 18 are difficult, hence 
can be excluded or modified.

� Music: In case of selecting liberation war songs “Joy bangla, Banglar Joy”, “Purbo 
digonte surjo uthechhe” etc. popular songs can be selected.

� BGS: Keep the provisions of visiting historical places. Inclusion of curriculum of 
subjects which can introduce along with practices of own cultural activities and 
concept & tradition of liberation war. Contribution of Bangladesh Police in the 
Liberation War. Grade 5:   United Nation and ethnic communities, chapter 2 are 
difficult, hence can be modified.

� Arts & Crafts: Creating garden and taking care of it in the school.

� Mathematics: Let children learn about mathematics through savings. Inclusion of 
the definition of Base Units, Supplementary Units and Derived Units of Standard 
Systems of Measurement in the field of research & education. More math examples 
and examples of creative questions are needed. Grade 1:  Multiplicand and 
Multipliers. Grade 2: General fraction, grade 3: Decimal fraction are difficult, hence 
can be modified.

� Primary concepts of solar, hydro, biogas, biomass, wave, tidal and geothermal can 
be included in the pre-primary and primary level in a short.
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Key thematic area Major needs in contents in pre-primary and/or primary education

� Use of power savings equipment, information about fuel efficiency & savings can be 
included in the curriculum.

� Religion: Books of Islam & moral education should be introduced from grade 
1. Description about the introduction of Waqfs, activities and importance. Main 
concepts of religion, morality, bad impacts of terrorism and militancy, bad impacts of 
drugs, corruption, smoking, role of children in preserving the environment, Morals 
and values, duties and responsibilities of children, patriotism, social responsibilities, 
positive attitude, dreams to become great, values of time, exercise and sports, 
cleanliness, moral education, religious empathy, practice of honesty, justice, 
respect to seniors, soft and courteous behaviour, responsibilities, patience and love 
to human and animals. Grade 5 content is difficult and overloaded, hence need 
significant revision.

 � Science: Inclusion of the article “Diseases due to smoking” in grade 5. More content 
on ICT is needed. Grade 2: Plants and Animals, Grade 4: The Universe & Energy 
and matter, Grade 5: Natural resources are difficult, hence can be modified.

There are several overall, broader guidelines on the needs of changes and inclusions in 
contents such as:

7.2.1 Changes/inclusion in existing textbook contents

It has been felt that there needs to be several changes or additions in various subjects 
of the primary curriculum. The list of suggested changes can be found in the last column 
of table 6.3. In a nutshell, topics on liberation war, moral education, savings, gardening, 
renewable energy, oceans and seas, power savings, various religious topics, and smoking 
have been suggested to be included.

7.2.2  Cross-cutting themes in various subjects

There are several key themes that are recommended to be taught across the subjects. 
Topics related to mental health and well-being, gender and inclusion, moral education, life 
skills are suggested to be taught in a blended and cross-cutting approach using various 
subjects. These topics do not fall under any traditional category of subjects and are growingly 
becoming universal and are taught in many countries. So, instead of suggesting teaching 
them as separate subjects, they are expected to be taught as expected competencies 
through multiple subjects. 

7.2.3  Contents on important national issues

High importance is given on contents that are of national and/or local interest. Disaster, 
environment and climate change, health and hygiene, food and nutrition, violence, child 
abuse, drug addiction and trafficking are highly emphasized. While these topics are 
globally relevant, they are particularly important for Bangladesh and has strong relevance 
to children and adolescents in particular.
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7.2.4  Content on technology and ICT, digital literacy and 
technological changes

Stakeholders identified ICT, digital literacy and technological changes as important contents 
for pre-primary and primary education. Topics such as understanding and appreciating the 
benefits of technology, basic understanding on advanced topics such as robotics, artificial 
intelligence and skills on different software of technology is highlighted. Besides its safe 
and appropriate use are also emphasized. 

7.3  Needs in the Teaching-learning Methods 
A word cloud was generated by putting together all ‘teaching-learning methods’ related 
texts to get an initial understanding of the perceived needs in teaching-learning methods. 

Frequently appeared words, according to the word cloud, are teaching, activities, role play, 
assignment, collaborative, debate, storytelling, textbooks, materials, supplementary, audio, 
visual, demonstration, process, joyful, skills, ICT, special and so on. These words suggest 
that active, joyful and engaging teaching are suggested. Besides, textbooks and other 
relevant materials also have an important role to play in teaching-learning. Incorporation of 
technology in teaching-learning and being mindful of special needs have been emphasized 
as important needs. A further analysis was done on the perceived needs in teaching-
learning methods. The key findings are presented in Table 7.3.

Figure 7.3: Word cloud on needs in teaching-learning methods 
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Table 7.3: Stakeholders’ suggestions on the needs of teaching-learning methods

Key thematic area Major needs in teaching-learning methods in pre-primary and/or primary education

SDG  � Joyful teaching-learning according to SDG target 4.2 on early childhood

 � Problem-based teaching-learning according to SDG target 4.2

 � Strategies to show respect on labour according to SDG target 4.3 on technical, 
vocational, tertiary and adult education

Disaster, Environment 
and Climate Change

 � Interactive teaching-learning through rehearsals/drills/demonstrations; role-play, 
storytelling; photograph/video; excursion/study tour; project and problem-based 
learning etc.

Health & Hygiene  � Engaging teaching-learning

Food & Nutrition  � Engaging teaching-learning through role play, quiz, debate, demonstration, hand-on 
activities, monitoring of students by teacher on their food habits

Mental health & 
Well-being

 � Joyful, interactive and activity-based using drawing, role play, puzzle, music, sports 
and games and so on

Violence, Addiction, 
Child Abuse and 
Trafficking

 � Engaging and interactive methods such as storytelling, case study, short film, 
documentary, presentation, group discussion, role play, and so on

Gender & Inclusion  � Since textbook is an important teaching tool, make it sensitive to diversity, inclusion 
and positive gender messaging.

 � Make textbooks and supplementary materials available in print, touch/braille, audio-
visual/soft versions. Make them multi-sensory.

 � Make textbooks available in ethnic languages.

 � Ensure inclusive education approach is embedded in teacher education programs

 � Inclusive pedagogy; acknowledge difference in response times needed by different 
group of learners.

 � Gender sensitive and gender inclusive teaching-learning.

 � Blended pedagogy

 � Flexible and alternative teaching-learning strategies

Moral Education  � In textbook, include biography, childhood, photo, story and works of persons from 
different walks of life who has exhibited high moral values in their life.

 � Interactive and reflective teaching-learning practice through participatory meeting, 
short film, debate, celebration of special day, instant speech, role play, wall magazine, 
moral diary writing, daily meeting, storytelling, poem, song, slogan, participation in 
different literary, cultural and sports activities etc. 

Technological Changes, 
ICT & Digital Literacy

 � Project-based assignment, demonstration, hands-on activities, animation, question-
answer, field trip, game, role play etc.

 � Develop skills on content creation, content delivery and provide Practice assignment 

Life Skill  � Hands-on activities embedding specific skills (e.g. communicating skills, collaborative 
skills, creative skills, critical thinking skill) 

 � Formulation of Creative and Enjoyable Learning content.

Several common themes emerged from the thematic analysis on the teaching-learning 
methods:
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7.3.1  Constructivist and social constructivist teaching-learning

Similar to what has been noted in situation analysis chapter, emphasis on constructivist 
and social constructivist approaches is given by stakeholders in needs assessment as 
well. For most of the key thematic areas, suggested teaching-learning activities represent 
constructivist and social-constructivist views of learning. A range of teaching-learning 
activities has been suggested such as observation, demonstration, quiz, debate, different 
hands-on activities, study tour, problem-based teaching-learning, cooperative learning, 
role play, music, sports and games, storytelling and other teaching-learning methods have 
been mentioned which fall under constructivist and/or social constructivist approach. 

7.3.2  Child-centred, play-based and joyful teaching-learning

For most of the key thematic areas interactive, child-centred, joyful and play-based 
teaching-learning methods have been highly suggested. 

7.3.3 Textbook and other materials as teaching-learning tools

Teaching-learning in Bangladesh is highly dependent on textbook. While suggestions have 
been made to reduce dependence on textbooks, it will remain as one of the important tools 
in teaching. However, the current textbooks have ample rooms to improve, particularly for 
addressing the thematic areas of gender and inclusion. Improving textbook content quality 
by making them more sensitive and respectful for gender, inclusion and diversity; improving 
access of textbook by creating version in ethnic languages and making it available in print, 
touch and audio-visual versions have been suggested. Besides, there is a felt need that 
textbooks contents could bring more real-life and modelling examples for developing 
values and ethics among children. 

7.4  Needs in the Assessment Methods 
A word cloud was generated by putting together all ‘assessment’ related texts to get an 
initial understanding of the perceived needs in assessment methods.

By ignoring the general word such as assessment and paying a closer attention to other 
words reveals other relatively frequently appeared words such formative, activities, 
debate, observation, group discussion, portfolio, drawing, presentation, assignment, 
quality, mastery, praise, individual, mental, summative, achievement, tracking, reporting, 
ICT, inclusive and so on. These words suggest that there might be a mix of summative 
examination at national or year-end level as well as regular on-going assessment using 
different formative assessment methods. Reporting of assessment data, use of ICT in 
assessment and inclusive assessment may also have been highlighted as important needs 
in the curriculum. A further analysis was done on the perceived needs in the assessment 
methods. The key findings are presented in Table 7.4.
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Figure 7.4: Word cloud on needs in assessment methods 
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Key thematic area Major needs in assessment methods in pre-primary and/or primary education

Moral Education � Formative assessment through observation, record keeping, presentation, 
discussion, leadership and team building activities, video analysis, debate, instant 
speech, role play, storytelling, recitation, contextual drawing.

� No summative assessment until grade 4.

Technological Changes, 
ICT & Digital Literacy

� Formative assessment through observation, discussion, presentation, question-
answer, rating scale

� Assessment of thinking and analytical ability

� Use ICT to gather student progress through portfolio and analyse data for feedback

Life Skill � Formative assessment through observation, anecdotal record, individual profile, 
portfolio, model development, graph, chart, presentation

� Tracking progress using ICT

Overall guidelines � Align with competency-based approach. Assess competency, not content. Promote 
to next grade based on achievement of competencies.

� Assess all the three domains of learning, i.e., knowledge, skill and values

� Continuous formative assessment, mastery and activity-based assessment should 
be introduced.

� Better use of summative assessment data through quality recording and reporting.

� Include music, physical education and art in summative assessment

� Diversity and inclusion should be considered in assessment.

� Use ICT to improve efficiency of assessment.

� Abolish PECE examination.

� Ensure uniformity of assessment in all types of primary schools including 
government, non-government, Kindergarten schools.

The common themes that emerged from the data are briefly discussed below:

7.4.1  More focus on formative assessment

A great deal of importance has been put on formative assessment. For most of the 
thematic areas, ongoing classroom assessment using diverse assessment methods such 
as observation, assignment, portfolio, discussion, presentation, question-answer, role 
play, storytelling and so on are recommended. Positive feedback has been mentioned as 
important part of formative assessment.  

7.4.2  Less focus on summative assessment

Relatively less focus on summative assessment has been put. There have been 
suggestions on abolishing PECE examination altogether. Suggestion has also been made 
not to take any form of summative assessment before grade IV. In cases where summative 
assessment is taken, suggestion has been made to test competencies in music, physical 
education and arts and craft which are typically ignored in summative assessment.
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7.4.3  Comprehensive assessment covering all domains of learning 
and competencies

In assessment system of Bangladesh, traditionally high degree of emphasis is given on 
measuring knowledge. Stakeholders identified the need of assessing all three domains 
of learning, i.e., cognitive, psychomotor and affective. Assessment of higher level of 
cognition such as analysis, problem solving, critical thinking and mastery learning is highly 
recommended. Psychomotor and skill assessment is also mentioned as an important 
need, particularly in assessing skills in disaster, environment and climate changes. Making 
assessment equitable, diverse and flexible has been suggested for few thematic areas, 
particularly for gender, inclusion and SDG. Recommendation has also been made to 
assess competencies, not contents.

7.4.4  Assessment and mental health

High-stakes assessment in Bangladesh such as PECE examination has long been criticized 
for affecting student mental health. There is an expressed need by the stakeholders to 
assess the quality of learning without hampering student mental health. Suggestion has 
also been made to provide positive feedback based on assessment result to promote 
student wellbeing. These also reinforce the idea of reducing dependency on summative 
assessment, and practice more formative assessment.

7.4.5  Better use of assessment data, particularly using ICT

Education system in Bangladesh is poor in using assessment data. There are lots of tests, 
but very low use of the data generated from the tests. In many instances, stakeholders 
reiterated the need of using assessment data by record keeping, tracking progress and 
quality reporting. In this aim, stakeholders suggested that ICT should be used in recording, 
tracking and reporting purpose.

7.5  Overarching Curricular Needs to be Addressed
Besides curricular needs in competencies, contents, teaching-learning methods and 
assessment, several broader and overarching needs have been identified by the 
stakeholders and ministries. They are briefly presented below:

7.5.1  Alignment of pre-primary, primary and secondary education 
curricula

Review grade 5 and 6 curriculum: 

Parents and students have identified the number of textbooks increased from grade 5 to 
grade 6 as a challenge. Due to lack of following contents/topics in different subjects of 
grade 5, students are facing problems in grade 6 curriculum: 
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� Bangla: no grammar, more contents, no creative questions

� Mathematics: LCM & GCM, Algebra, Geometry, Arithmetic

� English: paragraph, grammar, unseen comprehension 

� Science: less information on ICT, Cell structure, labelling diagrams

� BGS: less information, creative questions

To overcome abovementioned problems, they suggested following contents to be 
incorporated in different subjects at grades 5 and 6:  

� Grammar, Vocabulary and unseen comprehension in Bangla and English in grade 5

� more about geometry and algebra in Mathematics at grade 5

� Application of ICT, basic ideas about cell at grade 5 and 6

� Ethical and moral education contents in grades 5 and 6 

Review of 5+ PPE curriculum: 

� Review and align of PPE curriculum and curriculum of grade 1 of primary level. 

� The review process should take account of the social contextual change (rapid boom 
of ICT, access to technology, single family, urbanization, economic capacity etc.) as 
well as implementation experience over the last 5-6 years. 

� Take a forward-looking approach considering the future context. 

� Reduce academic load and make it more play and activity based. 

� Take into consideration of contemporary research, global framework and guidelines 
(i.e. Global OECD framework for skill and development, MENA skill Framework, 
Kazakhstan and Sweden framework).

� Promote experiential learning beyond classroom. 

� Include age-appropriate competency for personal safety and security (social, online, 
physical, disaster).

� Curriculum is not a static thing, a flexible approach to curriculum modification should 
be taken. 

� Comprehensive transition plan should be formulated for smooth continuation from 4+ 
to 10+ keeping all personnel across design to dissemination 

� Materials should not be content focused.  

� Gender and inclusive perspective considering UNESCO, Plan guidelines (not 
promoting stereotypes) should be included.

� Increase use of materials other than textbook.

� Address operational and implementation issues, i.e. ensure proper material 
distribution plan. 

� Provide training on low-cost no-cost materials. 
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� Ensure community involvement. 

� Review the 17 PPE implementation standards and reflect its implication in the 
teachers’ guide and other relevant areas. 

� Ensure early detection of developmental delays and support. 

� Capacity building and dissemination should be duly emphasized 

Development of 4+ PPE curriculum

� Initiate development of curriculum to start from ELDS updated version.

� Consider global and national experience of public and private provisions of ECD/PPE 
for 4+ years (learning & development framework).

� Emphasize on non-academic, purely focus on play (indoor and outdoor), 
developmental activity, and development of executive function skills.

� Ensure parental involvement and share learning progress through reporting, 
counselling and guidance. 

� Promote strong linkage between school, family & parents and distribute responsibility 
among them accordingly.

� Ensure alignment with PPE for 5+ years. 

� Promote practice of physical and motor functions. Health and nutrition to be focused 
through family integration 

7.5.2  Curriculum and content development process    
� Revitalize the technical working group (update composition)

� Create action plan with process and timeline (identification of TA, workshop, meeting) 

� Primary education can be made up to class eight.

� During content selection, both rural and urban life should be equally represented.

� New emerging issues to be added, but unnecessary contents should be reduced. 

� Religious practices got importance over moral education, but universal brotherhood, 
respect to other religion is important to avoid religious extremism. No elements of 
religious militancy should be present in the textbook. 

� Universal values need to be identified and incorporated uniformly across religious 
subjects.    

� Gender equality and woman development issues need to be emphasized on in 
textbooks.

� Spirit of liberation war and secularism are needed to keep intact in the textbooks.

� Before writing textbook, it is mandatory to inform writers about national demand, 
values, culture, gender equity, inclusiveness through workshop.

� Curriculum experts and textbook writers should have direct experience of root level 
reality of primary schools.
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� Textbooks should be piloted and pretested before finalizing and distribution.

� Co-curricular activities need to be treated as a part of the curriculum.

� Curriculum design and development is highly centralized. Due to the centralized 
design, contextual needs are not addressed. 

� Education in emergency (EiE) needs to be focused. Curriculum materials to be fine-
tuned considering adverse situations and complexity of different difficult geographical 
locations.

7.5.3  Curriculum dissemination
� Well-planned/ coordinated curriculum dissemination plan is needed for DPE, NCTB 

and NAPE.

� In future DPEd curriculum need to be revised in accordance with NCTB curriculum.

� Ensure ICT training and required digital materials for teachers.

7.5.4  Curriculum implementation
� Vacant posts to be filled and additional teachers should be recruited to address 

teacher shortage. It is essential to recruit competent teachers and determine their 
career path.

� Translation of curriculum in the field level, especially teachers training and 
assessment of implementation in the classroom is essential.

� There is a need to find out challenges for better implementation of the curriculum.

� Involvement of local community for the implementation of curriculum is essential.

� Better Coordination among NCTB, DPE, NAPE needed for curriculum revision and 
implementation.

� Non-academic activities of primary school teachers to be reduced.

� Students’ seating arrangement in the classroom need to be changed so that teachers 
and students can interact. 

� Government monitoring can be introduced in NGPS.

� Teachers need to be properly trained in order to implement child’s behavioural, moral 
education and religious education.

� Teachers and students counselling are needed.

� Contact hour need to be increased, teacher- student ratio to be reduced.

� Infrastructural development of school building is necessary.

� Salary structure of primary school teachers need to be changed.

� Variation of educational institutions at primary level need to be reduced for ensuring 
equity and quality as mentioned in SDG4.
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7.6  Summary
This section provides a summary of the finding from needs analysis. Two tables are 
presented in this aim. Table 7.5 provides a summary of competencies, contents, teaching-
learning methods and assessment methods. It is relevant to note that while the needs 
are generated from different stakeholders and government ministries and organization, 
it is possible that some of these needs are already addressed in the existing curriculum. 
Therefore, a further analysis is needed to identify the needs that are already addressed and 
the needs that are not. Even for the needs that are addressed, further analysis is needed 
to understand how they are addressed and whether there is room for further improvisation 
on those needs.

Table 7.5: Themes around the perceived needs in competencies, contents, 
teaching-learning and assessment 

Competencies Contents Teaching-learning 
methods

Assessment 
methods

A wide range of 
competencies to solve 
real life issues 

Competencies in 
well-being and 
resilience

Focus on developing life 
skills of the present days

Encourage skilful 
and sensible use of 
technology

Changes/inclusion 
in existing textbook 
contents

Cross-cutting 
themes in various 
subjects

Contents on important 
national issues

Content on technology 
and ICT, digital literacy 
and technological 
changes

Constructivist and 
social constructivist 
teaching-learning

Child-centred, play-
based and joyful 
teaching-learning

Textbook and other 
materials as teaching-
learning tools

More focus 
on formative 
assessment

Less focus on 
summative 
assessment

Comprehensive 
assessment covering 
all domains of learning 
and competencies

Assessment and 
mental health

Better use of 
assessment data, 
particularly using ICT

Table 7.6 provides and summary of overarching guidelines from curriculum development 
to implementation phases. Similar to what was mentioned for needs in competencies, 
contents, teaching-learning and assessment, for expressed needs in curriculum planning 
to implementation also it is possible that some of these needs are already addressed in 
the existing curriculum. Therefore, a further analysis is needed to identify the needs that 
are already addressed and the needs that are not. Even for the needs that are addressed, 
further analysis is needed to understand how they are addressed and whether there is 
room for further improvisation on those needs.
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Table 7.6: Needs in curriculum alignment, development, dissemination and 
implementation

Alignment of 
curriculum

Curriculum & content 
development process

Curriculum 
dissemination

Curriculum 
implementation

Alignment among pre-
primary, primary and 
secondary curriculum

Aligning the pre-
primary curriculum 
with international and 
global frameworks 
and standards 
such as ELDS, 
and contemporary 
research

Aligning the curriculum 
with socio-contextual 
changes 

Aligning the 
curriculum with future 
and emerging needs 
and making it forward-
looking

Aligning the curriculum 
with joyful, play-
based, experiential 
and age-appropriate 
activities

Aligning the teacher’s 
guide with 17 PPE 
standards 

Revitalizing the technical 
working group 

Action plan with process 
and timeline

Decentralization of 
curriculum development 
to address contextual 
needs

Reducing content and 
textbook load

Making contents more 
relevant to rural context, 
inclusion of emerging 
topics and liberation war

Conducting textbook 
piloting, ensuring 
proper orientation of 
textbook developers, 
and recruiting curriculum 
developers who have 
root level experiences in 
primary education 

Emphasizing on co-
curricular activities in 
curriculum 

Addressing learning 
needs for Education 
in emergency (EiE), 
adverse situations and 
complexity of different 
difficult geographical 
locations.

Exclusion of contents 
that may trigger stress is 
suggested.

Better coordination 
among DPE, NCTB and 
NAPE for dissemination

Ensuring alignment of 
DPEd curriculum with 
NCTB curriculum.

ICT training and required 
digital materials for 
teachers.

Increasing contact hour, 
reducing teacher-student 
ratio by recruiting enough 
teachers

Translation of curriculum in 
the field level

Research on challenges for 
better implementation of the 
curriculum.

Involvement of parents and 
local community 

Better Coordination among 
NCTB, DPE and NAPE.

Reducing non-academic 
activities of teachers 

Government monitoring in 
NNPS

Interactive classroom sitting 
arrangement 

Counselling for teachers 
and students 

Infrastructural development 
of school 

Improving salary structure 

Reducing variation among 
primary schools for 
ensuring equity and quality 

Ensuring proper material 
distribution

Training on low-cost no-cost 
materials 
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Chapters 3 to 7 of this report highlighted the key findings related to effectiveness, 
situation and needs of pre-primary and primary education curriculum. This chapter 
synthesizes the key findings and made some recommendations for curriculum 

revision process.

8.1  Curriculum Design 
Situation analysis and needs assessment study highlighted the need for significant rethinking 
in existing curricular goals and competencies, contents, teaching-learning methods and 
assessments. For curricular goals and competencies, it has been observed that the current 
curriculum, although labelled as competency-based, still promotes the practice of content 
learning to a good extent and is inadequate in developing higher order knowledge, skills 
and attitudes among students that are important for surviving both at national and global 
levels. The current content design largely considers subjects as segregated fields of 
study. There are also some age-inappropriate contents in various grades and subjects 
which are mentioned in chapter 7. Alignment of contents in different levels such as pre-
primary, primary and secondary are also in need of improvement. Current practice of highly 
centralized and non-piloted method of developing textbooks have been criticized.

CHAPTER 8
Major Findings and 
Recommendations
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Situation analysis and needs assessment further called for redesigning the teaching-
learning through using constructivist and social constructivist views of learning. Learning 
should be child-centred, play-based and joyful and promote holistic understanding. Textbook 
and other materials should be redesigned accordingly. Inclusive pedagogy should be an 
inseparable part of learning. The current scenario is not promising. Use of teaching-learning 
scheme and materials in primary classes is unsatisfactory. Use of teaching aids, textbooks 
and boards are below the expected level. There is insufficient use of different teaching-
learning activities. In particular, interactive teaching-learning methods such as group work 
and student presentation are rarely done. Creating learning opportunities is insufficient. 
In pre-primary classes also, interactive and hands-on teaching-learning methods such as 
arts and crafts, role paly are not appropriately done. In terms of teachers’ engagement in 
class, attention to children and behaviour towards them are found at satisfactory level. But 
teachers are not adequately prepared in almost half of the pre-primary classes.

Rethinking of current assessment system is also highly emphasized by the participants 
of situation analysis and needs assessment study. Suggestions such as focusing on 
formative and authentic assessment, ample scope of feedback and support, not creating 
psychological pressure on children, focusing on competencies, not just contents and 
covering all domains of learning, not just lower order learning were highlighted. However, 
the real practice of assessment in primary classroom is far from these ideal suggestions. 
It is observed in majority of the classrooms that teachers employed mainly oral question 
answer and written tests. Other methods and approaches of classroom-based assessment 
are not emphasised. Feedback and remedial assessment are extremely low across the 
subjects which indicates that targeted formative assessment for the students facing 
difficulty in learning is very low. Assessment is poorly done in pre-primary classes as well. 

Recommendations: 
Goals and competencies:
	¡ Curriculum should focus on developing skills and competencies to solve real life 

problems and issues. 

	¡ Sustainable development goal and targets in education need to be achieved. Focus 
on “sustainable lifestyles, human rights, gender equality, promotion of a culture of 
peace and non-violence, global citizenship and appreciation of cultural diversity and 
of culture’s contribution to sustainable development (UN, 2015, p. 17)”.

	¡ Wellbeing, resilience and all-round development of children should be at the 
centre of teaching-learning, not just subject or concept learning.

	¡ Knowledge creation, critical thinking, higher order learning and creativity should 
be emphasized.

	¡ Efficient use of modern technology and their sensible and responsible use should 
be an important curricular goal.
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	¡ While embracing national identities, students should also be developed as 
global citizens and ethically responsible human beings. Curriculum should 
prepare students with a mindset that promote harmonious living with nature.   

	¡ History and spirit of liberation war should be a guiding theme for developing 
curricular goals and competencies.

Contents:
	¡ Review of existing textbooks should be done to exclude unnecessary and age-

inappropriate contents and bring better alignment among contents in different 
grades and levels.

	¡ Contents should bring a good balance between global issues and local 
needs (local needs presented in tables 7.1 and 7.2). Contents related to the 
history and spirit of liberation war, environment, physical and mental health, 
moral education, technology and digital literacy, diversity and inclusion, drug 
and addiction, and other important social issues should be well-included in 
curriculum.

	¡ Instead of treating subjects in a segregated manner, rearranging them through 
thematic curricular approach would help students connect different ideas and 
concepts.

Teaching-learning activities and materials:
	¡ Teaching-learning should be redesigned using constructivist and social 

constructivist views of learning. 

	¡ Learning should be child-centred, play-based and joyful and promote holistic 
learning.

	¡ Textbook and other materials should be redesigned accordingly. Inclusive 
pedagogy should be an inseparable part of learning.

Assessment:
	¡ Emphasis should be given on formative and authentic assessment. Ample scope 

of feedback and support should be created. 

	¡ Assessment should not create psychological pressure on children

	¡ Assessment should focus on competencies and higher order learning, not just 
contents and/or lower order learning.

Curriculum alignment:
	¡ Curriculum should be well-aligned with national vision. For this aim, alignment 

among pre-primary, primary and secondary curriculum, alignment of the pre-
primary curriculum with international and global frameworks and standards 
such as ELDS, and contemporary research, and alignment with current socio-
contextual changes, future and emerging needs should be ensured.
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Curriculum design process:
	¡ For better designing the curriculum, there should be an action plan including the 

development process and timeline.

	¡ Curriculum should be decentralised to address contextual needs. It should also 
consider the rural contexts of Bangladesh. 

	¡ Curriculum and textbook piloting, ensuring proper orientation of textbook 
developers, and recruiting curriculum developers who have root level experiences 
in primary education should be made integral parts of curriculum design process.

8.2 Teacher Availability and Preparation
Bangladesh’s national goal and vision calls for quality education for human development. 
One of the most important elements for this goal to be successful is the teacher. In fact, 
SDG has also emphasized that by 2030 supply of qualified teachers should be substantially 
increased (UN, 2015, p. 17). However, it has been found in the curriculum effectiveness 
study that there is shortage of teachers in pre-primary and primary classes. The teacher 
shortage in GPSs is about 6%; but it is worse in NNPSs where the shortage of ATs is about 
20%. 

Besides the insufficient availability, there is also a lack in teacher preparation in terms of 
professional degrees such as CinEd, DPEd, BEd and MEd. Ahmed & Rahman (2016) 
have noted that there is serious lack of pre-service professional preparation for primary 
teachers in Bangladesh. Teachers usually receive in-service training or voluntarily do 
training before they join primary schools. The effectiveness study found that a worrying 
percentage of teachers, particularly NNPSs do not have any professional qualification. This 
problem is particularly apparent among teacher with relatively higher and lower academic 
qualifications. A staggering 40% and 15% of master’s degree holder NNPS and GPS 
teachers respectively do not have any professional qualification. For teachers with HSC 
or lower qualifications, the percentage of untrained teachers is 16.1% for GPS 14.3% for 
NNPS. Teachers with higher academic credentials such as master’s and Bachelor (Hons) 
degrees joining primary schools might be a relatively new development and hence many 
new teachers may not have received professional training yet. But without professional 
training curriculum cannot be implemented with quality and ease. It is also observed that a 
good percentage of teachers with lower academic credentials with other degrees such as 
HSC and below, both in GPS and NNPS, did not receive any professional training. They 
might be old recruits from times when recruitment requirement was more flexible, but still 
all of them should be trained as they are teaching in schools.

Beside professional degrees, there are some issues in subject-specific training. For 
example, among scholastic subjects, there is no training on religious studies. Besides, 
many teachers did not receive the training on science; Bangladesh and Global Studies and 
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the 3 non-scholastic subjects. In terms of quality, many of the subject-specific trainings has 
limited scope of hands-on activities. 

Recommendations:
	¡ Sufficient number of teachers should be recruited in schools where there is teacher 

shortage, particularly in NNPSs.

	¡ All teachers should receive professional training. Particularly NNPS and GPS 
teachers with higher academic qualifications should be trained on a priority basis.

	¡ There should be training for teaching religious studies. Training provisions should 
be increased to ensure there is enough training coverage for all scholastic and 
non-scholastic subjects. 

	¡ Trainings should be made more interactive and hands-on.

8.3  Equity and Inclusion
Quality with equity is an important goal of primary education in Bangladesh. The 
commitment to equity and inclusion has also been confirmed in SDG goals and targets. 
It has been mentioned in the SDG that by 2030, ensure that all girls and boys complete 
free, equitable and quality primary and secondary education leading to relevant and 
effective learning outcomes (UN, 2015, p.17). The SDG targets further stressed to “build 
and upgrade education facilities that are child, disability and gender sensitive and provide 
safe, non-violent, inclusive and effective learning environments for all (UN, 2015, p. 17)”. 
The curriculum effectiveness and situation analysis and needs assessment studies do not 
have detailed data on equity status; however, there are some data that give indication that 
equity needs high attention as facilities are developed for schools and teaching-learning is 
conducted in class. It has been found in the effectiveness study that only 3% schools have 
materials suitable for children with special needs and 4% schools have toilets for them. 
Although there has been significant progress in gender parity in primary schools, still more 
than half of the schools do not have separate toilets for girls. Investigation in the teaching-
learning in primary classrooms found that teachers provided equal opportunity to students 
in only 63% classes. Findings from the need assessment study highlighted the need for 
making the textbooks and teaching-learning materials sensitive to diversity and inclusion, 
making them available in ethnic languages, developing them as accessible in print, touch/
braille, audio-visual/soft versions. There were also suggestions to embrace inclusive 
pedagogy in classroom. Study conducted by Loba & Nowshin (2015, p. 45) found that 
only 3% of the teachers had special training to teach and support students with disabilities 
and only 26% of schools had ramp for the wheelchair users. These data indicate that 
there exists a big gap in implementation of pre-primary and primary curriculum through an 
equitable and inclusive manner.
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Recommendations:
	¡ The physical facilities and pedagogical environments in classroom should be 

tailored to the needs of any children requiring special attention.

	¡ Teachers should be trained to embrace pedagogy in class that is respectful to 
diversity and inclusive of every child.

	¡ Textbooks and teaching-learning materials should be made in a manner so that 
they are accessible to every child, respects diversity and promotes inclusiveness.

8.4  Teaching-learning in the Middle Grades of 
Primary Level 

Comparison of performance across grades shows that grade 3 students performed poorly 
than grade 5 students on most of the school subjects. For grade 3, the attainment of 
learning outcomes in different school subjects were at highly unsatisfactory to acceptable 
level. There were no good, very good or excellent level performances at any subject. 
Grade 5 students performed relatively better although there is much room for improvement. 
Grade 2 students were assessed on Bangla and Mathematics only and they performed 
better than grade 3 students both in both the subjects. Class observation of teaching-
learning in different grades revealed that time management has been a big issue. It has 
been observed that the utilized time is lower than allotted time in all the primary grades. 
Difference between allotted time and utilized time is highest in grades 3 and 4, and lowest 
in grade 5. The biggest difference between allotted time in curriculum and utilized time in 
class was in grade 3 (5.2 minutes per class) followed by grade 4 (3.9 minutes per class). 
These data indicate the need for further investigation of Bangla teaching-learning in middle 
grades of primary level (such as grades 3 and 4). The poor situation of teaching-learning 
and attainment in middle grades was reported in National Student Assessment (NSA) 
2015 also. Scores in this assessment showed that Grade 5 achievement was significantly 
higher than Grade 3- which is also consistent (DPE, 2015, p. 24). This NSA findings further 
strengthen the findings of curriculum effectiveness study.

Recommendations:
	¡ Research should be commissioned to further investigate the reasons for low 

performances and low time allocations in middle grades of primary level. 

	¡ The vertical alignment of curriculum across grades need to be examined too.

	¡ Monitoring and supervision should be strengthened to ensure grades 3 and 4 
receives equal importance to other grades. 
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8.5 Higher Order Learning 
The effectiveness study found that student performance was poorer at relatively higher 
domains of learning. For all the grades for which student attainment was measured such as 
grades 2, 3 and 5, attainment of lower order learning such as knowledge, comprehension 
and understanding ranged from 41% to 59% indicating unsatisfactory to acceptable 
performance; while attainment of higher order learning ranged from 24% to 38% indicating 
highly unsatisfactory performances. Even for subjects where students performed relatively 
better, the highest amount of gain was in lower domains of learning, not higher order 
learning. The lower attainment in higher order learning was also noted in NSA 2015 study 
(DPE, 2015, p. 24) and education watch study (CAMPE, 2015) which lend support to the 
effectiveness study findings. 

Recommendations:
	¡ Curriculum should focus more on ensuring higher order learning such as analysis, 

evaluation and creation, and critical thinking. Besides, curriculum and textbook 
provisions should be revisited, and research should be done to find ways to 
improve performance in these areas.

	¡ Teachers should be trained well to teach higher order learning.

8.6  Subject-specific Performances
Both achievement test results and class observation indicated that student performances in 
any scholastic subjects were not at an expected level although there were few exceptions. 
The summary of chapter 5 provided performance information specific to different school 
subjects. In particular, students performed weaker in English and Math than Bangla, 
Elementary Science and Bangladesh and Global Studies. This is true for both grades 3 and 
5. Both for Math and English, the attainment of learning outcome was highly unsatisfactory 
in grade 3 and unsatisfactory in grade 5. While performance was not very good or excellent 
at any subject or grade, overall results in Bangladesh and Global Studies are better than 
other school subjects, particularly in grade 5. It is also to be noted that student performance in 
Bangla across grades ranged from 47% to 60% only indicating unsatisfactory to acceptable 
performance although it is their native language. Achievement test results indicated that 
both for Bangla and English, the major lack in performance was in grammar and writing. 
Class observation data further confirmed that writing was the least practiced skill in both 
Bangla and English classes. For Math, attainment of learning competencies for most of the 
content areas was alarming. Class observation data suggested that students struggled in 
solving new problems which indicates that they are facing difficulty in application and other 
higher order learning for Math.  
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While performance in science and Bangladesh and Global Studies were relatively better, 
overall, they were not at an expected level. There were specific content areas such as 
‘Earth Science’, ‘Physical Science’ where students were lagging. Class observation on 
these subjects also indicate that students were struggling with acquisition of many science 
process skills.

Subject-specific observation classroom teaching-learning found that for Bangla, English 
and Math there were biggest differences allotted time in curriculum and utilized time in 
class. The difference was between 9 to 11 minutes for these subjects which is a very big 
loss in terms of instructional time. These subjects were also the lowest performing subjects 
in primary level. For Math, use of teaching aid was relatively lower than most other school 
subjects. Other variables related to teaching-learning in primary schools such as creating 
learning opportunities, assessment and teaching-learning activities did not differ much by 
subject. Therefore, inadequate use of time and low practice of key skills may be deemed 
as responsible for low performance in Bangla, English and Math. 

Recommendations:
	¡ Measures should be taken to improve quality of teaching-learning in all school 

subjects. In particular, there is a serious need for improving quality of English, 
Bangla and Math learning. Reading, writing and grammar in Bangla and 
English, and higher order numerical skills in Mathematics need to be developed 
substantially.

	¡ It must be ensured that there is a consistency in allotted time and utilized time in 
Bangla, English and Mathematics.

	¡ Classroom teaching-learning should be made more specific to core skills. For 
each subject, core skill set needs to be identified and practiced on a regular basis. 

	¡ Use of teaching aid and activities should be hands-on, practical and catered to 
the subject-specific needs.

8.7  Physical and Pedagogical Environments
Physical and pedagogical environments that create enabling conditions for learning 
are very important. The effectiveness study found that no physical facilities were at an 
optimal level to facilitate teaching-learning. In particular, toilets and materials for children 
with disabilities, separate toilets for girls, number of classrooms, seating arrangement, 
and storage for teaching aids were at a low level. In terms of pedagogical environment, 
subject-specific teaching-learning materials, and teacher’s guides are available in most 
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of the schools. However, although teaching aids are available, they are displayed only 
in 64% classes. However, 79% primary classes and 42% classes have no book corners. 
Only 48% schools have supplementary reading materials available. All these indicate the 
reading environment in the schools are poor. It is also to be noted that, in 16% of the class 
chalkboard is not in usable condition while chalkboard is one of the most frequently used 
teaching tools in Bangladeshi classrooms. It is also important to note that 69% of the 
schools do not have any musical instrument which gives indication that music education 
in schools is poorly implemented. The models and globes are also not available in 20% 
classes meaning there is limited availability of hands-on demonstration-based materials. 

Recommendations:
	¡ Physical facilities in schools should be improved. Toilet facilities for girls and 

special needs children, teaching-learning materials for special needs children, 
enough classroom and sufficient seating arrangement and storage space for 
teaching aids should be ensured. 

	¡ For improving pedagogical environment, book corners should be created, and 
sufficient supplementary reading materials should be made available. 

	¡ Conditions of frequently used materials such as chalkboard and sufficient 
hands-on and materials such as musical instruments, globes, models should be 
provided to schools. 

8.8  Information and Communications Technology
ICT has come as a very important theme in both the studies. The situation analysis revealed 
that many countries are highly emphasizing on teaching concepts related to information 
and communications technology. The needs assessment also found that education experts 
and stakeholders in Bangladesh put high importance on ICT. The suggestions of teaching 
even relatively advanced topics such as AI, AR, VR, robotics and so on have been made 
by them. There have also been suggestions on using ICT as a tool for teaching-learning 
and assessment and to keep track of student progress. However, although the perceived 
need for incorporating ICT is very high, the readiness of the system is very low. In terms 
of teacher capacity, about 80% assistant teachers and 75% head teachers do not have 
any training on using and teaching ICT in class. In terms of physical facilities, about 80% 
schools do not have any internet connections, only 62% schools have usable computer 
and only 29% school have usable multimedia. In terms of use of ICT in class, it has been 
found that use of ICT is done in merely 2% classes. The scenario clearly shows that gap 
between the highly ambitious expectation versus the dire reality.
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Recommendations:
	¡ An achievable but high priority plan should be made considering the expectation/

needs and the reality for incorporating ICT in pre-primary and primary classes.

	¡ All teachers and supervisors should be trained on ICT and how to use them for 
classroom teaching-learning.

	¡ Schools should be equipped with sufficient and functional ICT equipment and 
facilities. 

	¡ Use of ICT in classroom should be ensured through developing teacher capacity 
and through monitoring the use.

	¡ Local community, particularly the youth or young adults, can be used as a good 
source of support and resource for improving the practice of ICT in schools.

8.9  Curriculum Dissemination
The poor status of curriculum dissemination has been identified as a major challenge for 
smooth implementation of the intended curriculum. There were several areas where the 
existing gap limited to dissemination of curriculum. First, at organizational coordination 
level, there has been poor coordination between key organizations that design and imple-
ment pre-primary and primary curriculum. For example, organizations such as MoPME, 
DPE, NCTB and NAPE are the main government institutions responsible for pre-primary 
and primary education. However, there is a lack of coordinated action among these 
organizations for successfully designing and implementing the curriculum. Second, at 
training alignment level. It has been found in the needs assessment that there is a need for 
better alignment of the curriculum designed by NCTB and the teacher development program 
of DPEd. Finally, the gap exists in field level education leadership and school level who are 
directly responsible for implementing and supervising the curriculum in classroom level. 
Curriculum effectiveness study found that assistant teachers, head teachers, AUEOs and 
UEOs had very little understanding of the changes brought in the curriculum. In particular, 
3 out of every 4 UEOs and ATs did not have enough understanding of curricular changes. 

Recommendation:
Steps should be taken to enhance curriculum dissemination through improving 
organizational coordination, bringing better alignment between the curriculum and 
relevant teacher education program, and educating field level officials and teachers 
on the changes made in the curriculum.  
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8.10 Status of conditions for smooth 
implementation

The findings in the need assessment study indicated that multiple issues hindered the 
smooth implementation of the curriculum. Similar to the issues related to curriculum 
dissemination, lack of coordination among DPE, NCTB and NAPE and lack of the 
understanding of the changes made in curriculum among field level implementers have 
been identified as obstacles for proper implementation of curriculum. 

In addition to the above, there are three other major aspects that affects the implementation. 
First, resource allocation and management are a highly neglected aspect without which 
curriculum cannot be implemented properly. It has been found that there is dearth of 
teachers, particularly in NNPSs, which hinders the curriculum implementation. It also 
reduces the contact hour and increases teacher-student ratio. Also, there is still lack of 
sufficient infrastructure, attractive salary package, enough teaching-learning materials, 
training on creating low cost teaching-learning materials and counselling support for 
teachers and students. There is a big gap in the resources of government and non-
government schools, which has to be reduced. Beside resource allocation, there is also 
need for better management. Needs assessment found that teachers are heavily loaded 
with non-academic activities, which hinders the sufficient use of pedagogical time. This 
load has to be reduced if teachers are to focus on improving the quality of teaching. While 
classrooms are not well-resourced, better using them such as changing the sitting arrange-
ment to make class more interactive might be a good way to use the resources better. 

Second, there is a need for strengthening research and monitoring. Research should be 
conducted frequently to understand the challenges and find out better ways of implementing 
the curriculum. There is also a need for strengthening government monitoring, particularly 
in NGPSs. 

Finally, disengagement of parents and local community has been found as an obstacle 
for implementation. The lack of community engagement in teaching-learning has been 
flagged in both curriculum effectiveness study and needs analysis study. The existing 
engagement takes place through SMC and PTA, which have been found active. But 
the community engagement activities are primarily related to management and access-
related issues. Their input in improving quality in teaching-learning is almost non- 
existent. How the broader community beyond SMC and PTA is engaged with the school 
is also in doubt. 
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Recommendations:
	¡ Better organizational coordination and dissemination of curriculum in the field 

level are necessary for curriculum implementations. Besides, better resource 
allocation and management, strengthening research and monitoring and 
increasing community engagement are recommended for smooth curriculum 
implementation. 

	¡ Community and parental engagement should be enhanced in order to promote 
better ownership of larger community to school and ensuring their contribution in 
quality of teaching and learning.

8.11  Academic Supervision and Monitoring
Academic supervisors working in the upazila/sub-district level play a crucial role in monitoring 
and providing support to teachers so that classroom teaching-learning can be improved and 
followed according to the curriculum. However, the data from school effectiveness study 
portrays an unsatisfactory picture of school monitoring and supervision. It has been found 
that only 67% UEOs/TEOs have written work plan meaning almost one-third of UEOs/
TEOs do not prepare the written plan. The scenario of required number of visits is slightly 
better, but still one-fifth of the UEOs/TEOs did not fulfil the required minimum number of 
school visits. For AUEOs/ATEOs, 96% have written plan, but only 78% complete required 
number of visits and even less, only 71%, stay in the school for the whole day. This suggest 
there is a declining trend among AUEOs/ATEOs from written plan to actual supervision.

Recommendations: 
	¡ Steps should be taken to ensure that UEOs/TEOs prepare the written plan and 

fulfil required number of visits. 

	¡ AUEOs should be followed up to stay the whole day in school to supervise and 
support teachers.

	¡ There is a need for further study to understand the quality of supervision and 
feedback UEOs and AUEOs provide to teachers.

	¡ Strengthen the system of accountability to ensure required supervisory and 
monitoring functions are fulfilled at each level, national to school.
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8.12 Conclusion
This report has provided an analysis of the effectiveness, situations and needs of the 
existing pre-primary and primary curriculum. It has also recommended several measures 
to inform future curriculum revision and implementation process. However, it is important 
to note that the current curricular situations in different countries and needs felt by 
different stakeholders are somewhat ambitious from the perspective of Bangladesh. The 
effectiveness study portrayed a gloomy picture of curriculu m implementation in almost all 
of the observed variables. Current curriculum and its implementation are highly traditional 
which has been practiced for a substantial period of time. Teachers are used to and 
habituated with this. Still, the level of implementation is not satisfactory. But the felt needs 
and situations calls for a significant rethinking in how curriculum has been designed and 
implemented so far. The expectation for creating a curriculum that is compatible to the 
needs and changing realities of the 21st century, teaching-learning and assessment that 
are significantly student-friendly and engaging in nature means there will be need for 
much higher degree of preparedness for its smooth implementation. Teacher’s mind set 
needs to be changed, hands-on practical skill set need to be developed and supporting 
environment must be created. Otherwise, we may observe the same old practice of 
unsatisfactory design, and poor implementation or even worse.   



Effectiveness, Situation Analysis and Needs Assessment of 
Current Pre-primary and Primary Curriculum of Bangladesh: 
A Compilation of Key Findings124

Ahmed, M., & Rahman, M. M. (2016). SDG4/Education 2030 and 7 Five-Year Plan of 
Bangladesh: Aligning National and Global Objectives Strategies and Indicators. 
Bangladesh Education Journal, 15(1), 9-28.

Campaign for Popular Education (2015). Moving from MDG to SDG: Accelerate Progress 
for Quality Primary Education. Dhaka: Author.

Planning Commission, Government of the People’s Republic of Bangladesh (2015). 
Seventh Five Year Plan, FY 2016 – FY 2020: Accelerating growth, empowering 
citizens. Dhaka: Author.

Directorate of Primary Education (2015). The National Student Assessment 2015: Grades 
3 and 5. Dhaka: Author.

Directorate of Primary Education (2018). Development Project Proforma: Fourth Primary 
Education Development Programme (PEDP4). Dhaka: Author.

Loba, F. T., & Nowshin. T. (2015). Accessibility of Government Primary Schools for 
Children with Disabilities -- An Assessment and Policy Needs. Bangladesh 
Education Journal, 14(2), 45-55.

National Research Council. (2004). On evaluating curricular effectiveness: Judging the 
quality of K-12 mathematics evaluations. Washington, DC: National Academy 
Press.

Thijs, A., & van den Akker, J. (Eds.). (2009). Curriculum in development. Enschede, 
Netherlands: SLO– Netherlands Institute for Curriculum Development.

UNESCO-IBE (2013). Glossary of Curriculum Terminology. Retrieved from 
http://www.ibe.unesco.org/fileadmin/user_upload/Publications/IBE_
GlossaryCurriculumTerminology2013_eng.pdf

United Nations (2015). Transforming our World: the 2030 agenda for Sustainable 
Development. Retrieved from https://www.un.org/ga/search/view_doc.
asp?symbol=A/RES/70/1&Lang=E

Van den Akker, J. (2003). The science curriculum: between ideals and outcomes. In B. J. 
Fraser & K. G. Tobin (Eds.), International Handbook of Science Education (Vol. 1, 
pp. 421–449). Dordrecht: Kluwer Academic Publishers.

References



Appendix-1 

List of 45 schools (First Stage)  

SL 
No. 

   Division       District        Upazila EMIS 
Code 

School 
Code 

     Name of the School 

  1             3              4               5            6        7                                8 

1 RAJSHAHI JAIPURHAT AKKELPUR 109010101     99 PASCHIM AUYALGARI  
ARAMTULLA NNGPS 

2 RAJSHAHI NAWABGONJ SADAR 112030120       1 RAJARAMPUR-2 GPS 

3 RAJSHAHI RAJSHAHI MOHANPUR 113100209       1 TEGHORBARIA GPS 

4 RAJSHAHI SIRAJGONJ KAMARKHANDA 115030405       1 HAIDARPUR GPS 

5 RAJSHAHI SIRAJGONJ RAYGONJ 115070508       1 SIMLA GPS 

6 KHULNA JHINAIDAHA HARINAKUNDU 204069204      99 NARAYAN KANDI NIRBAN  
NNGPS 

7 KHULNA SATKHIRA KALAROA 208021003       1 RAITA GPS 

8 KHULNA SATKHIRA TALA 208040805       1 MAGURA GPS 

9 KHULNA KHULNA  SADAR 209020805       1 MUZGUNNI GPS 

10 KHULNA BAGERHAT SARANKHOLA 210090405       1 SOUTHKHALI GPS 

11 MYMENSINGH JAMALPUR MADARGONJ 301070407       1 UZ MIRZA KASHEM MGPS 

12 MYMENSINGH MYMENSINGH SADAR 303011418       1 SHEHORA GPS 

13 MYMENSINGH MYMENSINGH GOURIPUR 303109044     99 YEARPUR IBRAHIM SMRITY 
NNGPS 

14 MYMENSINGH NETROKONA SADAR 304051201       1 MYMENSINGH RUHI GPS 

15 DHAKA KISHORGONJ KARIMGONJ 305010305       1 KARIMGONJ ADARSHA GPS 

16 DHAKA KISHORGONJ KOTIADI 305110509       1 BOIRAGIR CHAR GPS (1) 

17 DHAKA TANGAIL GOPALPUR 306039209     99 BALATA NNGPS 

18 DHAKA GAZIPUR KAPASHIA 307030403       1 CHAR KHAMER GPS 

19 DHAKA NORSHINGDI MONOHORDI 308010802       1 NOADIA GPS 

20 DHAKA MANIKGONJ GHIOR 309020501     99 HIZULIA PASCHIM PARA GPS 

21 DHAKA DHAKA DHAMRAI 310150612       1 NATUN ALO BHURBHURIA GPS 

22 DHAKA DHAKA SAVAR 310170401       1 DOMRA KANDA GPS 

23 DHAKA GOPALGONJ SADAR 317032206       1 PASHCHIM GOPALGONJ GPS 

24 CHITTAGONG B. BARIA  KASHBA 405010404     99 BRAHMONGRAM NNGPS 

25 CHITTAGONG COMILLA SADAR 406010107       1 REAZ UDDIN GPS 

26 CHITTAGONG COMILLA TITAS 406050706       1 RAJAPUR GPS 

27 CHITTAGONG NOAKHALI SENBAG 409040610       1 SADEKPUR GPS 

28 CHITTAGONG NOAKHALI KOMPANIGONJ 409050807     99 NORTH EAST CHAR KAKRA 
GPS 

29 CHITTAGONG CHITTAGONG RAUJAN 401020603       1 SHAMSHER NAGAR GPS 

30 CHITTAGONG CHITTAGONG FATIKCHARI 401041207       1 CENTRAL DOULATPUR GPS 

31 CHITTAGONG KHAGRACHARI RAMGAR 413040112       1 NEW RAMGAR GPS 

32 CHITTAGONG KHAGRACHARI MOHALCHARI 413070502       1 SINGHI NALA GPS 

33 BARISAL BARISAL SADAR 501040109       1 MAKAR KATI GPS 

34 BARISAL BARISAL MEHENDIGONJ 501090305      1 POSHCHIMEAR BAG GPS 
 

35 BARISAL BARGUNA TALTOLI 504060910      1 CHOTO ANKURJAN PARA GPS 

36 BARISAL BHOLA TAJUMUDDIN 505050707     99 UTTAR CHACRA MOMIN UDDIN 
NNGPS  

37 SYLHET SYLHET GOLAPGONJ 602080111       1 MOJIDPUR JALAL NAGOR GPS 

38 SYLHET SYLHET BIANIBAZAR 602111011       1 SADARPUR GPS 

39 SYLHET SYLHET DAKSMIN 
SURMA 

602011208       1 GOWAL GAON GPS 

40 SYLHET HABIGONJ CUNARUGHAT 603079047     99 AMTALA NNGPS 

41 RANGPUR DINAJPUR PARBOTIPUR 103070607     99 CHANDRAPUR GUNCHAGRAM 
NNGPS 

42 RANGPUR DINAJPUR BIROL 103090303       1 NOLDIGHI MATIAN GPS 

43 RANGPUR DINAJPUR BOCHAGONJ 103110505       1 BATASAN GPS 

44 RANGPUR RANGPUR GANGACHARA 105020504       1 JOYRAM OZHA GPS 

45 RANGPUR RANGPUR SADAR 105080707       1 DHAPERHAT GPS 
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List of 15 schools (Second Stage) 

 

Sl. 
No. 

Division District Upazila EMIS code School type Name of the School 

1 2 3 4 5 5 6 

1 Rajshahi Joypurhat Akkelpur 109010509 
Ebtedae Madrasa  

attached to H/M 

Ali Mamud Purna  

Gopinathpur Alim Madrasah 

2 Rajshahi Rajshahi Poba 113060809 
Kinder Garten 

 
Prottasha Ideal Academy 

3 Khulna Jessore Sharsha 206070403 Ebtedae Madrasa Goyra Ebtedae Madrasa 

4 Khulna Khulna Koyra 209010407 
School attached 
to H/S 

Gazi Abdul Zabber 

5 Dhaka Mymensingh Sadar 303010809 
School attached 
to H/S 

Hazi Jalal Uddin 

6 Dhaka Gaipur Kapasia 307030601 
Kinder Garten 

 
Upazila complex public School 

7 Dhaka Dhaka Lalbag 310040102 
School attached 
to H/S 

Mukulika Shikhhalaya 

8 Dhaka Dhaka Keraniganj 310130302 
Ebtedae Madrasa  

attached to H/M 

Baroikandi Baharul  

Ulum Dakhil Madrasha 

9 Chittagong Comilla Sadar 406010702 
School attached 
to H/S 

Moynamoti Model School & 
College 

10 Chittagong Comilla Chouddagram 406060401 Ebtedae Madrasa 
Sharippur Mottalibia  

Ebtedai Madrasha 

11 Chittagong Chittagong Raojan 411021303 
Kinder Garten 

 
Noapara Kinder Garten 

12 Barisal Barisal Sadar 501043015 Kinder Garten Impel Preparatory School 

13 Shylhet Habigonj Sadar 603010523 Kinder Garten The Sunrise Kinder Garten 

14 Rangpur Nilphamari Kishoregonj 104010915 
Ebtedae Madrasa  

attached to H/M 

Borovita Poshcim para 

Hosainia AlimMadrasha 

15 Rangpur Rangpur Sadar 705081201 
School attached 

 to H/S 
Begum Rokeya Girls School 
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জাতীয় শিক্ষাক্রম ও পাঠ্যপুস্তক ব ার্ড  

৬৯-৭০ মশতঝিল কমাশি ডয়াল এলাকা, ঢাকা-১০০০ 
www.nctb.gov.bd 

 

প্রাক-প্রাথশমক পাঠ পর্ ডব ক্ষণ ছক 

 

EMIS ক োড: বিদ্যোলয়ের ধরন :   GPS /  NNGPS 

বিদ্যোলয়ের নোম : পর্ যয়িক্ষয়ের তোবরখ : 

কমোট বিক্ষোর্থী: িোল __________ 

িোবল ো___________ 

পোঠ শুরুর সমে : 

উপবিত বিক্ষোর্থী: িোল __________ 

িোবল ো__________ 

পোঠ কিয়ের সমে : 

বিয়িে চোবিদ্ো সম্পন্ন বিক্ষোর্থীর সংখযো : ____________  

 

১.  বেশণর ব ৌত পশরব ি : [টট  বচহ্ন বদ্ন] 

১.১বিশুয়দ্র আসন িযিিো প্রো -প্রোর্থবময় র বিক্ষ  সিোবে োর বনয়দ্যিনোর সোয়র্থ সোমঞ্জসযপূে য:  িযো াঁ /  নো 

১.২কেবের পবরয়িি 

১.২.১ আয়লো-িোতোস    : পর্ যোপ্ত / সোধোরে মোন / অপর্ যোপ্ত  

১.২.২ পবরচ্ছন্নতো    : পর্ যোপ্ত / সোধোরে মোন / অপর্ যোপ্ত 

১.২.৩ পোবরপোবি য  অিিোাঃ  

 ) িব্দ দ্েূোঃ  িব্দ দ্েূে নোই / আয়ে তয়ি সিনীে মোত্রোে /সিনীে মোত্রোর উপয়র 

খ) িোেু দ্েূোঃ িোেু দ্েূে নোই/  আয়ে তয়ি সিনীে মোত্রোে / সিনীে মোত্রোর উপয়র 

১.৩ প্রো -প্রোর্থবম  উপয়র্োগী কেবে ক্ষ সজ্োাঃ র্র্থোর্র্থ / কমোটোমুটট / র্র্থোর্র্থ নে 

১.৪ প্রয়েোজনীে বিখন-কিখোয়নো সোমগ্রীর প্রোপযতোাঃ   

বিখন-কিখোয়নোসোমগ্রী আয়ে নোই 

১। আমোর িই    

২। এয়সো বলখয়ত বিবখ    

৩। বিক্ষ  সিোবে ো    
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৪। ১০ টট গয়ের িই এর কসট    

৫।ফ্ল্যোি  োডয    

৬। বফ্ল্প চোটয    

৭। স্বরিে য চোটয    

৮। িযঞ্জনিে য চোটয    

 

২.  বেশণ কার্ ডক্রবমর প্রস্তুশত মূলক কাজ : [টট বচহ্ন বদ্ন] 

২.১ কেবে য়ক্ষ বিক্ষয় র আগমন :   র্র্থোসময়ে/  --------- বমবনটবিলয়ে    

২.২ কেবে বিক্ষয় র সংয়গ  ী  ী বিখন-কিখোয়নো সোমগ্রী বেল 

বিখন-কিখোয়নোসোমগ্রী বেল বেল নো 

১। আমোর িই    

২। বিক্ষ  সিোবে ো   

৩। অনযোনয উপ রে    
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৩.  বেশণবত শিখন-বিখাবনারকার্ ডা শল : [টট বচহ্ন বদ্ন] 

৩.১ ক্লোসরুটটন অনুর্োেী ক্লোস পবরচোলনো িোঃ    িযো াঁ   /   নো  

৩.২ ক্লোস রুটটন ও িোৎসবর  পবর েনো অনুর্োেী প্রবতটট  োজ পবরচোলনোর অিিো [টট বচহ্ন বদ্ন] 

কাজ 

(শমশনট) 

শিখন-

বিখাবনা 

কার্ ডা শল 

শিক্ষক 

সহশয়কা 

অনুসাবর 

করা হয় 

শিক্ষক 

সহাশয়কায় 

উবেশখত 

শিক্ষা 

উপকরণ 

 য হার 

সময় 

 য স্থাপনা 

শিখন-বিখাবনা 

কার্ ডক্রবম শিশুবের 

অংিগ্রহণ প্রপ্রাণ ,  

অনুসশিৎসু  

মবনাবর্াগী) 

মূলযায়ন 

 প্রবমৌশখক   

শলশখত   

পর্ ডব ক্ষণ   

ফলা তডন   

শনরাময়মূলক 

 য স্থা ) 

দদ্বন  

সমোয়িি (১০) 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

িযোেোম (৫) র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

েড়, গোন ও 

নোচ (২০) 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

অবিনে 

(২০) 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

গে (১৫) র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

কিোনো-িলো, 

প্রো  পঠন ও 

প্রো  বলখন 

(২০) 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

চোরু(১০) র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 
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 োরু (১০) র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

কখলো (২০) র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

গবেত (২৫) র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

অনযোনয 

 োজ–

পবরয়িি, 

বিজ্ঞোন, 

প্ররু্ক্তি , 

স্বোিয, 

বনরোপত্তো 

(২০) 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

সমোপনী 

 োজ (১০) 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / কমোটোমুটট / 

র্র্থোর্র্থ নে 

র্র্থোর্র্থ / 

কমোটোমুটট / 

র্র্থোর্র্থ নে 

 

৪.  বেশণবত শিক্ষবকর অ স্থা : [টট  বচহ্ন বদ্ন] 

৪.১   প্রস্তুবতাঃ 

পূি যপ্রস্তুবত বনয়ে এয়সয়েন /কমোটোমুটট প্রস্তুবত বনয়ে এয়সয়েন /পূি যপ্রস্তুবত েোড়ো এয়সয়েন  

৪.২  সক্তিেতোাঃ  

সক্তিে বেল/ কমোটোমুটট সক্তিে বেল/সক্তিে বেল নো 

৪.৩ বিশুয়দ্র প্রবত ময়নোয়র্োগ  

স ল বিশুর প্রবত সমোন ময়নোয়র্োগ/ব েু সংখয  বিশুর প্রবত ময়নোয়র্োগ/ক োন বনবদ্যষ্ট বিশুর প্রবত 

ময়নোয়র্োগ 

৪.৪ বিশুয়দ্র প্রবত আচরে  

সিোনুিূবতপূে য/ ক োমলও নে,  য়ঠোরও নে / য়ঠোর বনেন্ত্রে 
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  PPE Lesson Observation 

 . 

 

খ. 

 

গ. 

 

ঘ. 

 

ঙ. 

 

৪.৫ বিক্ষয় র িোচনিবি 

 সোিলীল/ আঞ্চবল তোদু্ষ্ট/অশুদ্ধ ও অস্পষ্ট 

৫. পোঠ সম্পয় য পর্ যয়িক্ষয় র অবিমত : [টট বচহ্নবদ্ন] 

৫.১ কেবে য়ক্ষ কিবি সক্তিে বেল : কেয়ল বিশু / কময়ে বিশু / স য়লই 

৫.২ পর্ যয়িক্ষে োলীন কেবে োর্ যিম পবরচোলনোে অনযোনয ব েু লক্ষয  য়র র্থো য়ল উয়েখ  রুন? 

 

পোঠ পর্ যয়িক্ষে োরীর স্বোক্ষর  

 

পূে য নোম ও তোবরখ 

       

পোঠ পবরচোলনো োরী বিক্ষয় র নোম 
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 ১ম-৫ম শ্রেণির পাঠ পর্ যবেক্ষি ছক 

 

 

EMIS ক োড:  বিদ্যোলয়ের ধরন:    

বিদ্যোলয়ের নোম:   পর্ যয়িক্ষয়ের তোবরখ:   _________________________  

কেবেিঃ ১ম  / ২ে  / ৩ে / ৪র্ য  / ৫ম  

বিষেিঃ___________ 

বিদ্যোলয়ের রুটিন অনুর্োেী িরোদ্দ ৃত সমেিঃ  ____________ বমবনি   

 পোঠ শুরুর সমেিঃ                        পোঠ কেয়ষর সমেিঃ____________                      

কমোি বেক্ষোর্ী: িোল   _________ 

                     িোবল ো _________ 

বিয়েষ চোবিদ্ো সম্পন্ন বেক্ষোর্ীর সংখযোিঃ  িোল   _________ 

                                                           িোবল ো __________ 

উপবিত বেক্ষোর্ী : িোল  ___________ 

                           িোবল ো __________ 

 

   

ণিখন-শ্রিখাবনা কার্ যােণি 

প্রস্তুণি 
 হ্যাঁ 

  
নয 

 

পোঠটি ো সোয়র্ বনয়ে এয়সয়েন    
  

  

প্রযাজ্য ক্ষেত্রে পাঠ 

টিকার নমুনা 

সংগ্রহ করুন 

পোঠ সংবিষ্ট বেক্ষো উপ রে সোয়র্ বনয়ে এয়সয়েন  
  

  

  

  

 

পাঠ সূচনা    

বনধ যোবরত সময়ে পোঠ শুরু    

শুয়েচ্ছো /  ুেল বিবনমে     
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করা 

হবেবছ 

আংণিকভাবে  

করা হবেবছ 

করা 

হেণন 
প্রয যজ্্ নয় 

 

 

পোয়ঠর বেয়রোনোম কিোয়ডয বলখো  
 

  
বেয়রোনোমটি বলখুন: 

 

পোয়ঠর পূি যজ্ঞোন র্োচোই          

বেক্ষোর্ীর িোস্তি অবেজ্ঞতোর সোয়র্ পোয়ঠর সংয়র্োগ িোপন       

একক কাজ:  

 প্রযয়র্োযয কক্ষয়  টি  বদ্ন  

   পোঠ সংবিষ্ট সমসযো সমোধোন  রো  

খ  ে  পূরে  রো 

গ  গ্রোফ  প্রিযিিোর/ৈতবর  রো   

ঘ  ক োয়নো জযবনস ততবর  রো  

ঙ  সরি পোঠ  রো  

চ  বনরি পোঠ  রো  

ে  বলখয়ত কদ্ওেো  

অনযোনয .............................. 

    

 

কযোড়োে  োয/ সমসযো সমোধোন   
 

  
 

কেোি দ্য়ল  োয/সমসযো  সমোধোন  
 

  
 

বেক্ষোর্ীয়দ্র দ্লগত আয়লোচনোে অংেগ্রিে এিং 

বসদ্ধোন্ত গ্রিে 
 

 
  

 

বেক্ষোর্ীয়দ্র দ্লগত  োয়যর সোরসংয়ক্ষপ উপিোপয়নর 

সুয়র্োগ প্রদান 
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করা 

হবেবছ 

আংণিকভাবে  

করা হবেবছ 

করা 

হেণন 
প্রয যজ্্ নয় 

মন্তেয 

পোঠ সংবিষ্ট  বেক্ষো উপ রে িযিিোর     
 

  
 

পোঠ সংবিষ্ট সমে বিেোযন অনুসরে  
 

  
 

পোঠযপুস্তয় র পোঠ সংবিষ্ট অংেটি িযিিোর   
 

  
 

দ্লগত  োয়য বেক্ষোর্ীর সজিে অংেগ্রিে   
 

  
 

আমার োংিা েই / English for today  

সংবিষ্ট পোয়ঠর দ্ক্ষতো অনুেীলন : 

  

  

  

  

   কেোনো     
 

খ  িলো     
 

গ  পড়ো  
 

  
 

ঘ  কলখো     
 

বেক্ষোর্ীয়দ্র বেক্ষয় র বনয়দ্যেনো অনুসরে   
 

  
 

েবি িো বচ  কদ্বখয়ে িে যনো  রয়ত িো গল্প িলয়ত কদ্ওেো  
 

  
 

যবমত উচ্চোরয়ে বেক্ষয় র বেখন কেখোয়নো  োর্ যিম 

পবরচোলনো 
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করা 

হবেবছ  

আংণিকভাবে      

করা হবেবছ 

করা 

হেণন 
প্রয যজ্্ নয় 

 

মন্তেয 

েিনয়র্োগয স্বয়র বেক্ষোর্ীয়দ্র পোয়ঠর অংেবিয়েষ পড়ো  
 

  
 

যবমত উচ্চোরয়ে বেক্ষোর্ীয়দ্র পোঠসংবিষ্ট অংে পড়ো  
 

  
 

েড়ো/ বিতো আিৃবি  
 

  
 

পোঠ সংবিষ্ট েূবম োবেনে  
 

  
 

পোঠ সংবিষ্ট  য়র্োপ র্ন   
 

  
 

যয়নোির বলখয়ত বদ্য়েয়েন  
 

  
 

পোঠসংবিষ্ট কলখো দ্ক্ষতো(expressive) অনুেীলন  
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প্রাথণমক গণিি 
করা 

হবেবছ  

আংণিকভাবে      

করা হবেবছ 

করা 

হেণন 
প্রবর্াজয নে 

 

মন্তেয 

পোঠ সংবিষ্ট মূল যন প্রKey question  / সমসযোটি 

বেক্ষ  কিোয়ডয বলয়খ বদ্য়েয়েন  
 

 
  

 

পোঠ সংবিষ্ট মূল যন / সমসযোটি বেক্ষোর্ীয়দ্র খোতোে 

কলখো বনজিত  য়রয়েন 
 

 
  

 

বন ি পবরয়িে/ যীিনবেবি  উদ্োিরয়ের মোধযয়ম 

সমসযো সমোধোয়ন সিোেতো  য়রয়েন 
 

 
  

 

সমসযো সমোধোয়নর যনয িোস্তি,  অধ যিোস্তি উপ রে 

িযিিোর  
 

 
  

 

বচ / ডোেোগ্রোম/ কলখবচ  িযিিোয়রর মোধযয়ম সমসযো 

সমোধোন  
 

 
  

 

এ ই সমসযো বিবেন্ন উপোয়ে সমোধোন   
 

  
 

বেক্ষোর্ী  তৃ  বনয়য বনয়য সমসযো সমোধোন   
 

  
 

বেক্ষোর্ীয়দ্র পোরস্পবর  ধোরেোর ময়ধয তুলনো   
 

  
 

বেক্ষোর্ীয়দ্র বদ্য়ে নতুন গোবেবত  সমসযো ততবর   
 

  
 

নতুন ততবর ৃত গোবেবত  সমসযোর সমোধোন   
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প্রাথণমক ণেজ্ঞান  
করা 

হবেবছ  

আংণিকভাবে      

করা হবেবছ 

করা 

হেণন 
প্রবর্াজয নে 

 

মন্তেয 

বেক্ষ  পোঠ সংবিষ্ট মূল যন প্রKey question       

পোঠ সংবিষ্ট মূল যনটি বেক্ষ  কিোয়ডয বলখো      

পোঠ সংবিষ্ট মূল যনটি বেক্ষোর্ীরো খোতোে বলয়খয়ে ব নো 

তো র্োচোই 
    

 

বেখন-কেখোয়নো  োর্ যোিবলর যর্য়ম মূল যয়নর সংবিষ্ট 

 োয িো পরীক্ষে বেক্ষোর্ীরো বনয়য  য়রয়ে 
    

 

সংবিষ্ট  োয িো পরীক্ষে/ যদ্ে যন  রোর যনয বেক্ষ  

যয়েোযয়ন   বেক্ষোর্ীয়দ্র সিোেতো যদ্োন 
    

 

বেক্ষোর্ীয়দ্র বিজ্ঞোয়নর যজিেো রে দ্ক্ষতো অনুেীলয়নর সুয়র্োগিঃ 

 
a) পর্ যয়িক্ষে       

b) পবরমোপ       

c) কেবে রে       

d) পূি যোনুমোন      

e) সম্ভোিয িযোখযো যদ্োন      

f) পরীক্ষে      

বেক্ষোর্ীরো যোপ্ত তয়র্যর বেবিয়ত বসদ্ধোন্ত গ্রিে   
 

  
 

বেক্ষোর্ীয়দ্র েুল ধোরেোগুয়লো আয়লোচনোর মোধযয়ম 

সটঠ  ধোরেোে উপনীত িয়ত সিোেতো যদ্োন  
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োংিাবেি ও ণেশ্বপণরচে 
করা 

হবেবছ 

আংণিকভাবে      

করা হবেবছ 

করা 

হেণন 
প্রবর্াজয নে 

 

মন্তেয 

পোঠ সংবিষ্ট মূল যনটি  রো      

পোঠ সংবিষ্ট  োযিঃ 

 a) এয়সো িবল      

b) এয়সো বলবখ      

c) আয়রো ব েু  বর       

d) র্োচোই  বর       

বেক্ষোর্ীয়দ্র সোমোজয  দ্ক্ষতোবেবি   োয যদ্োন  য়রয়েনিঃ 

 a) গনতোবি  মূলযয়িোধ      

b) বময়লবময়ে র্ো ো      

c) পরমত সবিষু্ণতো      

d) কদ্েয়যম      

e) দ্োবেত্ব ও  তযিয সম্পয় য সয়চতনতো      

f) পররত্রেশোন্ধে আচরণ      

সংবিষ্ট  োয  রোর যনয বেক্ষ  যয়েোযয়ন   

বেক্ষোর্ীয়দ্র সিোেতো যদ্োন 
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ধম য ও ননণিক ণিক্ষা  
করা 

হবেবছ  

আংণিকভাবে    

করা হবেবছ 

করা 

হেণন 
প্রবর্াজয নে মন্তেয 

 মপয়ক্ষ দ্ু’যন বেক্ষোর্ীর কখো োঁযখির কনওেো  
 

   

সংবিষ্ট বিষেিস্তু সিয কিোধয এিং আ ষ যেীে  য়র 

উপিোপন  
    

 

যন/েবি উপিোপন  য়র সংবিষ্ট বিষেিস্তু িযোখযো 

 রয়ত সিোেতো 
    

 

পবর বল্পত  োয়যর সুয়র্োগ যদ্োন       
 

যয়েোযনীে অনুেীলয়নর মোধযয়ম বেখন বনজিত রে   
 

   

েোয়লো  োয়যর সুফল সম্পয় য িয়লয়েন  
 

   

মন্দ  োয়যর  ুফল সম্পয় য িয়লয়েন     
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িারীণরক ণিক্ষা 
করা হবেবছ  

আংণিকভাবে      

করা হবেবছ 

করা 

হেণন 
প্রবর্াজয নে মন্তেয 

বেক্ষোর্ীরো কখলোধুলো  রোর সমে িযিিোবর  কপোেো  

পবরধোন  য়রয়ে 
 

 
  

 

কখলোধুলো  রোর আয়গ িোল ো িযোেোম িো কেবচং 

 বরয়েয়েন 
    

 

পোঠ সংবিষ্ট কখলোর বনেম- োনুন িুজিয়ে বদ্য়েয়েন  
 

  
 

পোঠ সংবিষ্ট কখলোর ক ৌেল ধোয়প ধোয়প িুজিয়ে 

বদ্য়েয়েন 
 

 
  

 

বেক্ষোর্ীয়দ্র পবরষ্কোর পবরচ্ছন্নতো ও স্বোিযবিবধর 

অনুসরে  র্োচোই  
 

 
  

 

বনরোপিো ও সত যতো র্োচোই  
 

  
 

পোঠ সংবিষ্ট কখলোর বনেম- োনুন িুজিয়ে কদ্ওেোর পর 

কেোি কেোি দ্য়ল অনুেীলন 
 

 
  

 

পোঠ সংবিষ্ট কখলোর ক ৌেল িুজিয়ে কদ্ওেোর পর কেোি 

কেোি দ্য়ল অনুেীলন 
 

 
  

 

কখলোর মোয়ঠ যোর্বম  বচব ৎসোর িযিিো   
 

  
 

বেক্ষোর্ীয়দ্র স্বতিঃস্ফুতযেোয়ি কখলোে অংেগ্রিে   
 

  
 

দ্লগতেোয়ি কখলোে অংেগ্রিে   
 

   

দ্লীে েৃঙ্খলো ও কনতোর আয়দ্ে মোনো         
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চারু ও কারুকিা  
 

  
 

বেক্ষোর্ীয়দ্রয়  রং/ তুবল/  োগয/ অনযোনয উপ রে 

িযিিোর  রয়ত সিয়র্োবগতো  
 

 
  

 

বেক্ষোর্ীরো ইয়চ্ছময়তো বচ  এোঁয় য়ে      

বেক্ষোর্ীরো বনয়দ্যেনো অনুর্োেী বচ  আোঁ ো  
 

  
 

বেক্ষোর্ীরো ইয়চ্ছমত বিবেন্ন জযবনস ততবর   
 

  
 

বেক্ষোর্ীরো বনয়দ্যেনো অনুর্োেী বিবেন্ন জযবনস ততবর   
 

  
 

 বচ  আোঁ ো ও জযবনস ততবরর সমে সিয়র্োবগতো   
 

  
 

বেক্ষোর্ীয়দ্র আোঁ ো বচ / ততবর ৃত জযবনস সম্পয় য 

বেক্ষয় র ইবতিোচ  মন্তিয  
 

 
  

 

 োয িো আোঁ ো কেয়ষ বেক্ষোর্ীয়দ্র বদ্য়ে কেবে ক্ষ 

গুবেয়ে রোখো 
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সংগীি করা হবেবছ  
আংণিকভাবে      

করা হবেবছ 

করা 

হেণন 
প্রবর্াজয নে মন্তেয 

গোয়নর  র্ো কিোয়ডয বলখো       

বেক্ষোর্ীরো গোন খোতোে বলয়খ বনয়েয়ে  

 

 

 

 

 

 

     

বেক্ষ  বেক্ষোর্ীয়দ্র শুদ্ধ উচ্চোরে অনুেীলন   

 
    

১০-১৫ বমবনি সোরগোম/ তোল-েন্দ অনুেীলন   
 

   

বেক্ষ  গোন/ সুর/ েন্দ/ তোল অঙ্গ-েবঙ্গ  য়র 

পবরয়িেন  
 

 
   

বেক্ষোর্ীরো সংগীত দ্লগতেোয়ি অনুেীলন      

বেক্ষোর্ীরো সংগীত এ  েোয়ি অনুেীলন      
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ণিখবনর জনয মূিযােন  

বেখন অগ্রগবত র্োচোই এিং বেখন বনজিত  রোর যনয বেক্ষ  

ধোরোিোবি  মূলযোেনঃ  
করা হবেবছ  

আংণিকভাবে      

করা হবেবছ 

করা 

হেণন 
প্রবর্াজয নে 

মন্তেয 

a) কমৌবখ       

b) বলবখত       

c) পবর বল্পত  োযিঃ       

বচ  যদ্ে যন       

েবি যদ্ে যন      

চোিয যদ্ে যন      

কলখবচ  যদ্ে যন      

 ুইয      

আিৃবি/গল্প পোঠ      

 %  

শ্রেণি কয যক্রযে ণিক্ষযকর প্রশ্নঃ  ২৫ ৫০ ৭৫ ১০০ মন্তেয 

                                         উম্মুক্ত প্রশ্ন       

                                          েদ্ধ       

ধোরোিোবি  মুলযোেন বেক্ষোর্ীর অংেগ্রিে      

বেক্ষোর্ীর বেখন দ্ুি যলতো বচবিত  য়র বনরোমেমূল  

িযিিো গ্রিে 
 

 
  

 

 পুনমূ যলযোেন  
 

  
 

FreeText
143

FreeText
Appendix-2



 

 

 
 

পাবঠর সারসংবক্ষপ করা হবেবছ  
আংণিকভাবে      

করা হবেবছ 

করা 

হেণন 
প্রবর্াজয নে 

মন্তেয 

বেখনফল অনুর্োেী পোয়ঠর সোরসংয়ক্ষপ      

পরিতী পোয়ঠর বনয়দ্যেনো যদ্োন       

শিক্ষক সংস্করণ / শিক্ষক শির্দ েশিকা / শিক্ষক সহাশিকা অনুযািী শিখি - শিখার্িা কায েক্রম পশরচালিা 

ণিখন শ্রিখাবনা পণরবেি  

বেক্ষোর্ীয়দ্র যন  রোর সুয়র্োগ বেল      

বেক্ষোর্ীয়দ্র যন  রোর যনয উৎসোি কদ্ওেো িয়েয়ে      

স ল বেক্ষোর্ী সজিে বেল      

বেক্ষোর্ীয়  যয়নর উির কদ্ওেোর যনয পর্ যোপ্ত প্র৫-৭ 

কসয় ন্ড   সমে অয়পক্ষো  
    

 

বেক্ষোর্ীর যন বেক্ষ  গুরুত্ব সি োয়র শুয়নয়েন      

বেক্ষোর্ীর যন প্রয়রসপন্স  উির যদ্োন  য়রয়েন      

যয়েোযন অনুর্োেী যন ও উির পুনরোিৃবি  য়রয়েন      

বেক্ষোর্ীর েুল ধোরেোর কক্ষয়  ইবতিোচ  ময়নোেোি 

য োে  য়রয়েন  
    

 

বেক্ষ  স ল বেক্ষোর্ীর যবত সমোন সুয়র্োগ  যদ্োন       

বেক্ষোর্ীরো পোরস্পবর  সন্মোন ও েদ্ধো  যদ্ে যন       

বেক্ষ  েোরীবর  ও মোনবস  যবতিন্ধী বেক্ষোর্ীর যবত 

বিয়েষ ময়নোয়র্োগ কদ্ওেো 
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পোঠ পর্ যয়িক্ষে োলীন কেবে  োর্ যিম পবরচোলনোে অনযোনয ব েু লক্ষয  য়র র্ো য়ল উয়েখ  রুনিঃ  

ICT এর িযিিোরিঃ  

 

িোবষ য  পোঠ পবর ল্পনো অনুর্োেী পোঠ পবরচোলনোিঃ  

 

 

 

পর্ যয়িক্ষয় র স্বোক্ষর ও নোম  

তোবরখিঃ_____________  

বেখন কেখোন  োর্ যিয়ম বেক্ষয় র সিোেয় র েূবম ো 

পোলন 
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1 

 

 

সাক্ষাৎকার পত্র (প্রধান শিক্ষককর জনয) 

 
EMIS Code: ____________________ 

School Types: GPS (01)    

NNGPS (99)    

Madrasha (05/10)    

KG (06)    

High school attached PS (11)    

 

১. বিদ্যালয়ের নাম: 

 

  ১.১  উপয়েলা:   ১.২ জেলা:    ১.৩  বিভাগ: 

 

২. প্রধান বিক্ষয়ের নাম:      ২.১ জমািাইল নম্বর:  

 

২.২  পুরুষ    

মবিলা   

 

৩.  প্রাথবমে বিক্ষাক্রমটি জোন ধরয়নর?       

 ে.  উয়দ্যিযবভবিে 

 খ.  জ াগযতাবভবিে  

 গ.  দ্ক্ষতাবভবিে 

 ঘ.  অনযানয  ন বনবদ্ষ্ট  েরুন  

 

 

৪. প্রাথবমে বিক্ষার উয়েিয েেটি? ___________ 

 

৫. প্রাথবমে বিক্ষার প্রাবিে জ াগযতা েী?  

ে.  প্রাথবমে স্তর জিয়ষ এেেন বিক্ষাথী  া বিখয়ি 

খ.  জোন এেটি জেবি জিয়ষ বিক্ষাথী  া বিখয়ি 

গ.  জোন এেটি অধযাে জিয়ষ বিক্ষাথী  া বিখয়ি  

ঘ.   অনযানয  ন বনবদ্ষ্ট  েরুন  _________________________________________________ 

 

৫.১ প্রাথবমে বিক্ষার েেটি প্রাবিে জ াগযতা রয়েয়ে? _________ 

 

৬. বিখনফল িলয়ত েী িুয়েন?  

 ে. জ াগযতা বভবিে বিক্ষাক্রয়মর জমৌবলে এেে  

 খ.  বিক্ষাথীরা এেটি বনবদ্ষ্ট  পাঠ জিয়ষ  া বিখয়ি  

 গ.  পঞ্চম জেবি জিয়ষ বিক্ষাথীরা  া বিখয়ি  

 ঘ.   অনযানয  ন বনবদ্ষ্ট  েরুন  __________________________________________________ 

 

৬.১ এেটি বিখনফল িলুন। ____________________________________________________ 
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৭. আপবন বিক্ষাক্রম বিস্তরি প্রবিক্ষি গ্রিি েয়রয়েন বে?    িযা াঁ     /     না  

 

৭.১ আপনার বিদ্যালয়ের বিক্ষেয়দ্র আপবন বিক্ষাক্রম বিস্তরি প্রবিক্ষি বিষয়ে অিবিত েয়রয়েন?  

িযা াঁ  / না  

উির িযা াঁ িয়ল, ৭.১.১ েয়ি অিবিত েয়রয়েন? 

             ৭.১.২ বেভায়ি অিবিত েয়রয়েন?  

  

৮. প্রাথবমে স্তয়রর বিখন জিখায়না সামগ্রী ও পাঠযপুস্তয়ের বিষেিস্তু উপস্থাপয়ন েী েী নতুনত্ব 

এয়সয়ে, উদ্ািরি বদ্ন।  

বিষে পবরিতষ্টনসমূি  

৮.১ আমার িাাংলা িই  ে.    

খ.   

গ.    

ঘ.    

 

৮.২ English for today ে.    

খ.   

গ.    

ঘ.    

 

৮.৩ প্রাথবমে গবিত ে.    

খ.   

গ.    

ঘ.    

 

৮.৪ প্রাথবমে বিজ্ঞান  

 

ে.    

খ.   

গ.    

ঘ.    

৮.৫ িাাংলায়দ্ি ও 

বিশ্বপবরচে 

 

ে.    

খ.   

গ.    

ঘ.    

 

৮.৬ ধম ষ্ট ও ননবতে 

বিক্ষা  

 

ে.    

খ.   

গ.    

ঘ.    
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৮.৭ িারীবরে বিক্ষা  

 

ে.    

খ.   

গ.    

ঘ.    

 

৮.৮ চারু ও োরুেলা  

 

ে.    

খ.   

গ.    

ঘ.    

 

৮.৯ সাংগীত  

 

ে.    

খ.   

গ.    

ঘ.    

 

 

৯. বিষে ও জেবি উয়েখ পূি ষ্টে প্রাথবমে স্তয়রর জ  জ  বিষেিস্তু পড়ায়ত  ন বিখন জিখায়না োয়ে  

আপবন অসুবিধা জিাধ েয়রন জসগুয়লা বচবিত েরুন। অসুবিধায়িাধ েরার োরি উয়েখ েরুন।  

বিষে জেবি বিষেিস্তু অসুবিধায়িাধ েরার োরি 

৯.১ আমার িাাংলা িই  

 

১ম     

২ে     

৩ে     

৪থ ষ্ট     

৫ম     

৯.২ English for 

today 

১ম     

২ে     

৩ে     

৪থ ষ্ট     

৫ম     

৯.৩ প্রাথবমে গবিত  ১ম     

২ে     

৩ে     

৪থ ষ্ট     

৫ম     

৯.৪ প্রাথবমে বিজ্ঞান  ১ম      

২ে     

৩ে     

৪থ ষ্ট     

৫ম     
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৯.৫ িাাংলায়দ্ি ও 

বিশ্ব পবরচে   

১ম     

২ে     

৩ে     

৪থ ষ্ট     

৫ম     

৯.৬ ধম ষ্ট ও ননবতে 

বিক্ষা 

১ম     

২ে     

৩ে     

৪থ ষ্ট     

৫ম     

৯.৭ িারীবরে বিক্ষা  ১ম     

২ে     

৩ে     

৪থ ষ্ট     

৫ম     

৯.৮ চারু ও োরুেলা  ১ম     

২ে     

৩ে     

৪থ ষ্ট     

৫ম     

৯.৯ সাংগীত  ১ম     

২ে     

৩ে     

৪থ ষ্ট     

৫ম     

 

১০. বিখন-জিখায়না সামগ্রীগুয়লার নিবি য িলুনঃ  

১০.১ বিক্ষে সাংস্করি  

 ে. পাঠযপুস্তয়ের বিষেিস্তু ও বিখন-জিখায়না ো ষ্টািবলর উয়েখ থায়ে 

 খ. শুধুমাত্র বিখন-জিখায়না ো ষ্টািবলর উয়েখ থায়ে 

 গ. অনযানয  ন বনবদ্ষ্ট  েরুন ____________________________________________________ 

১০.২ বিক্ষে বনয়দ্ষ্টবিো  

 ে. পাঠযপুস্তয়ের বিষেিস্তু ও বিখন-জিখায়না ো ষ্টািবলর উয়েখ থায়ে 

 খ. শুধুমাত্র বিখন-জিখায়না ো ষ্টািবলর উয়েখ থায়ে 

 গ. অনযানয  ন বনবদ্ষ্ট  েরুন ____________________________________________________ 

 

১০.৩ বিক্ষে সিাবেো  

 ে. পায়ঠর বিষেিস্তু ও তদ্নু ােী বিখন-জিখায়না ো ষ্টািবলর উয়েখ থায়ে 

 খ. শুধুমাত্র বিখন-জিখায়না ো ষ্টািবলর উয়েখ থায়ে 

 গ. অনযানয  ন বনবদ্ষ্ট  েরুন ____________________________________________________ 
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১০.৪ িাবষ ষ্টে পাঠ পবরেল্পনা ও ক্লাস রুটিন 

 ে.  অধযাে অনু ােী পায়ঠর িাৎসবরে বিভােন উয়েখ থায়ে 

 খ.  পরীক্ষার সমেসূচী উয়েখ থায়ে 

গ.  বিখনফল উয়েখ থায়ে  

 ঘ. ক্লাস রুটিন উয়েখ থায়ে   

 ঙ. অনযানয  ন বনবদ্ষ্ট  েরুন ___________________________________________________ 

 

১১.  বিক্ষাথী জেন্দ্রিে বিখন িলয়ত আপবন েী জিায়েন?    

ে. বিক্ষাথীর সন্দ্রক্রে অাংিগ্রিি  

খ.  বিক্ষে সিােয়ের ভূবমোে থােয়ি  

গ.  বিক্ষাথীর চাবিদ্াবভবিে বিক্ষি   

ঘ.   অনযানয নবনবদ্ষ্ট  েরুন  ___________________________________________________ 

 

১২.  বিখন জিখায়না সামগ্রীয়ত বিক্ষাথী জেন্দ্রিে বিখন সম্পয়েষ্ট েী েী বনয়দ্ষ্টিনা রয়েয়ে ?  

ে. দ্লগত োে 

খ. জোড়াে োে 

গ. েড়া, গান ও জখলার মাধযয়ম বিখন  

ঘ. বিক্ষাথীয়দ্র দ্বারা বিক্ষাথীর মূলযােন 

ঙ. বিক্ষাথীয়দ্র বদ্য়ে জিায়ডষ্ট োে েরায়না 

চ. ভূবমোবভনে েরায়না   

ে. পায়ঠর শুরুয়তই বিক্ষাথীয়দ্র বচিা েরার সুয় াগ জদ্ওো 

ে. বিক্ষা উপেরি  থা থ িযিিায়রর বনয়দ্ষ্টিনা  

ে. অনযানয নবনবদ্ষ্ট  েরুন  ___________________________________________________ 

 

১৩. আপনার বিদ্যালয়ের বিক্ষেগয়ির ময়ধয বিখন-জিখায়না সামগ্রী বিতরি েয়রয়েন বে?  

িযা াঁ  /  না 

 

১৩.১. উির িযা াঁ িয়ল, সামগ্রীগুয়লা িযিিায়রর জক্ষয়ত্র েী েী পদ্য়ক্ষপ গ্রিি েয়রয়েন?  

 ে.    

খ.   

গ.    

ঘ.    
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১৪. আপবন জোন জোন বিখন-জিখায়না সামগ্রী েী েী োয়ে িযিিার েয়রন? 

 

 পাঠযপুস্তে বিক্ষে সাংস্করি/ 

বিক্ষে বনয়দ্ষ্টবিো/ 

বিক্ষে সিাবেো 

িাবষ ষ্টে পাঠ 

পবরেল্পনা 

ক্লাস রুটিন 

১৪.১ এোয়ডবমে 

তত্ত্বািধান েরার সমে 

    

১৪.২ পাঠ পবরেল্পনা 

প্রিেন ও পায়ঠর 

প্রস্তবত গ্রিি েরার 

সমে 

    

১৪.৩ আত্ম-মূলযােন, 

পাবক্ষে সভাে 

আয়লাচনা ও চাবিদ্া 

বনরূপন েরার সমে 

    

১৪.৪ প্রাবিে 

মূলযােয়নর প্রশ্ন েরার 

সমে 

    

১৪.৫ পাবক্ষে সভার 

আয়লাচনাে  

    

১৪.৬ অনযানয  

 

    

 

 

১৫. আপবন এোয়ডবমে সুপারবভিয়নর েনয সম্পূি ষ্ট পাঠ প ষ্টয়িক্ষি েয়রন েী না ?  

িযা াঁ  /  না 

 

উির িযা াঁ িয়ল, 

১৫.১. প্রবতমায়স েতিার আপনার বিদ্যালয়ের বিক্ষেগয়ির জেবিেয়ক্ষ বিখন-জিখায়না ো ষ্টক্রম 

এোয়ডবমে সুপারবভিয়নর েনয প ষ্টয়িক্ষি েয়রন?  

 

_____________ 

 

১৬. বিখন-জিখায়না ো ষ্টক্রয়মর মায়নান্নেয়নর েনয বলবখত নএোয়ডবমে সুপারবভিন ফরমযাি 

অনুসায়র  /য়মৌবখে পরামি ষ্ট জদ্ন েী না ? 

ে  বলবখত 

খ  জমৌবখে  

গ  জদ্ই না  
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উির ে/খ িয়ল,  

১৬.১ জেবিেয়ক্ষ বিখন-জিখায়না ো ষ্টক্রম প ষ্টয়িক্ষি েয়র পায়ঠান্নেয়নর েনয েী েী পরামি ষ্ট প্রদ্ান 

েয়রন? 

ে.  

খ. 

গ.  

ঘ.  

ঙ.  

 

 

 

 

 

১৭. পরামি ষ্ট প্রদ্ায়নর জক্ষয়ত্র েী েী বিখন-জিখায়না সামগ্রীর সিােতা জনন? 

 

পাঠযপুস্তে বিক্ষে সাংস্করি/ 

বিক্ষে সিাবেো/ 

বিক্ষে বনয়দ্ষ্টবিো/ 

িাবষ ষ্টে 

পাঠপবরেল্পনা 

ক্লাস রুটিন অনযানয 

     

 

 

১৮. বিক্ষা উপেরি ক্রয়ের েনয আপনার জোন িাবষ ষ্টে িরাে আয়ে বে?  িযা াঁ / না  

উির িযা াঁ িয়ল,  ১৮.১ েত? ____________________ 

১৮.২ জোন ফান্ড জথয়ে?  

 

১৯. জেিীেয়ক্ষ বিক্ষা উপেরি িযিিার আপবন েীভায়ি বনন্দ্রিত েয়রন?  

ে.  

খ. 

গ.  

ঘ.  

ঙ. 

 

 

২০. বিদ্যালয়ের বিখন-জিখায়নার মায়নান্নেয়ন সাংবি  িযান্দ্রিিগ ষ্ট সিােতা েয়রন বেনা? 

 

থানা/উপয়েলা 

বিক্ষা অবফসার 

নTEO/UEO  

টিআরবস/ইউআরবস 

ইনস্ট্রাক্টর 

নTRC/URC Ins.  

সিোরী থানা/উপয়েলা 

বিক্ষা অবফসার 

নATEO/AUEO  

িযা াঁ না িযা াঁ না িযা াঁ না 
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 ২০.১ উির িযা াঁ এর জক্ষয়ত্র, গত েে মায়সর তথয বদ্নঃ  

 

সাংবি  িযান্দ্রিিগ ষ্ট পবরদ্ি ষ্টয়নর সাংখযা  

থানা/উপয়েলা বিক্ষা অবফসার 

নTEO/UEO  

 

টিআরবস/ইউআরবস ইনস্ট্রাক্টর 

নTRC/URC Ins.  

 

সিোরী থানা/উপয়েলা বিক্ষা 

অবফসার নATEO/AUEO  

 

 

 

২০.২ েীভায়ি সিােতা েয়রয়েন? 

 

থানা/উপয়েলা বিক্ষা অবফসার 

নTEO/UEO  

টিআরবস/ইউআরবস 

ইনস্ট্রাক্টর নTRC/URC Ins.  

সিোরী থানা/উপয়েলা 

বিক্ষা অবফসার 

নATEO/AUEO  

 

 

 

 

 

 

 

 

 

  

 

 

 

 

সাক্ষাৎোর গ্রিিোরীর স্বাক্ষর ও নাম 

তাবরখঃ _________________ 
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প্রাক-প্রাথমিক ও প্রাথমিক স্তরেে মিক্ষাক্ররিে পমেমিমি  মিরেষণ ও চামিদা মিরূপণ সিীক্ষা 

 

মিক্ষকরদে জিয প্রশ্নোত্তরিকো 
 

[প্রাক-প্রাথমিক থথকক পঞ্চি থেমির মিক্ষাক্রি পমরিার্জন ও উন্নয়কনর উকেকিে সংমিষ্ট সককের 

িতািত র্ানা প্রকয়ার্ন । আপনার িূেেবান িতািত ও পরািি জ সংগ্রকের র্নে মনকে মকছু প্রশ্ন থেওয়া 

েকো । প্রেত্ত প্রকশ্নর উত্তর মেকয় সেক ামিতা করার র্নে আপনাকক অনুকরাধ করা েকো ] 
 

EMIS Code: ____________________ 
School Types: GPS (01)    

NNGPS (99)    

Madrasha (05/10)    
KG (06)    

High school attached PS (11)    

 

১। সাধােণ িথয:  

[ প্রক ার্ে থক্ষকে টিক (√)  মেন] 

শিক্ষকের নািঃ                                                                                        

                                                             

পেব ঃ 

মবেোেকয়র নািঃ  

মিক্ষািত 

থ ািেতা 
HSC স্নাতক (পাস) 

স্নাতক 

(সম্মান) 
স্নাতককাওর অনোনে 

মিক্ষকতার 

অমিজ্ঞতা  

(বছর)    

১-৫ ৬-১০ ১১-১৫ ১৬-২০ ২১-২৫ ২৫-এর 

উপকর 

 

পটিত মবিাি  

মবজ্ঞান মবজ্ঞান মবজ্ঞান মবজ্ঞান মবজ্ঞান 

িানমবক িানমবক িানমবক িানমবক িানমবক 

বেবসায়  মিক্ষা বেবসায়  মিক্ষা বেবসায়  

মিক্ষা 

বেবসায়  

মিক্ষা 

বেবসায়  মিক্ষা 

ে র্ জকিয়াে  

প্রমিক্ষি   

মস-ইন-এড মড মপ এড মব এড এি এড অনোনে 

স্বল্পকিয়াে  

প্রমিক্ষি 

মিক্ষাক্রি 

মবস্তরন 

প্রমিক্ষি 

মেডারি প 

প্রমিক্ষি 

োমেো 

মিমত্তক 

সাবক্লাস্টার 

প্রমিক্ষি 

মবষয় 

মিমত্তক 

প্রমিক্ষি 

ICT 

প্রমি

ক্ষি 

টি এস এন- 

পািসি ক্ষা 
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*২০ ও ২১ নং   প্রশ্ন সংরিষ্ট রিষশ্েি ছক পূিণ করুন   

মিখন-থিখাকনা কা জক্রি বেমতত আপমন আর ক  ক  কাকর্র সাকথ র্মিত [  প্রক ার্ে থক্ষকে টিক (√    মেন] 

কার্ √ কার্ √ 

মিশু র্মরপ   অমিিাবক সিার আকয়ার্ন   

মবমিন্ন র্াত য় মেবস উে াপন   কাবেে িিন ও পমরোেনা   

উপবমৃত্ত  প্রোন   র োে   

থখোধুো পমরোেনা   মবেোেয় মিমত্তক পমরকল্পনা   

থোি মিজর্ি   থিািার তামেকা   

উিান ববিক   মনব জােন পমরোেনায় অংিগ্রেি   

সরকামর অনোনে েপ্তকরর িাি প জাকয়র তথে 

সংগ্রে  

 টিকাোন কি জসূমেকত অংিগ্রেি   

কৃমষ শুিামর   আেিশুিামর   

অনোনে     

সাপ্তাকে কয়টি পাি  পমরোেনা  ককরনঃ   

 

থকান থকান থেমিকত ও থকান থকান মবষকয়  পাি পমরোেনা  ককরনঃ  

*পািোকনর  মবষয়: 
থেমি 

১ি ২ য় ৩ য় ৪থ জ ৫ ি 

বাংো      

িমিত      

ইংকরজর্      

মবজ্ঞান      

বাংোকেি ও মবশ্ব পমরেয়      

ধি জ ও বনমতক মিক্ষা      

িার মরক মিক্ষা       

োরু ও কারু      

সংি ত      
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২. আপমন মিক্ষাক্রি মবস্তরি প্রমিক্ষি মবষকয় প্রধান মিক্ষক কতৃ জক আনুষ্ঠামনকিাকব অবমেত 

েকয়কছন মক?    েো াঁ    /    না 

 

২.১ উত্তর েো াঁ ক িাকব অবমেত েকয়কছন ?     __________________________ 

 

৩। প্রাথমিক মিক্ষাক্রিটি থকান ধরকনর?       থাস্থাকন টিক ( )মেন  

ক.  উকেেিেমিমত্তক 

খ.  থ ািেতামিমত্তক  

ি.  েক্ষতামিমত্তক 

 র্.  অনোনে  ( মনমেজষ্ট করুন  

 

 

৪। প্রাথমিক মিক্ষার েক্ষে ক  মেখুন । 

 

 

 

 

 

৫। মনকের থকানটি প্রাথমিক মিক্ষার প্রামিক থ ািেতা  ?  থাস্থাকন টিক ( )মেন  

ক. প্রাথমিক স্তর থিকষ একর্ন মিক্ষাথী  া মিখকব 

খ.ককাকনা একটি থেমি থিকষ মিক্ষাথী  া মিখকব 

ি.  থকাকনা একটি অধোয় থিকষ মিক্ষাথী  া মিখকব  

র্.   অনোনে  ( মনমেজষ্ট করুন  _________________________________________________ 

 

 

৬। মিখনফে বেকত ক  বুকেন?  থাস্থাকন টিক ( )মেন  

 ক. থ ািেতা মিমত্তক মিক্ষাক্রকির থিৌমেক একক  

 খ. মিক্ষাথীরা একটি মনমেজষ্ট পাি থিকষ  া মিখকব  

 ি.  পঞ্চি থেমি থিকষ মিক্ষাথীরা  া মিখকব  

 র্.  অনোনে  ( মনমেজষ্ট করুন  __________________________________________________ 

 

৭। প্রথি  থথকক পঞ্চি থেমির মিক্ষাক্রি সম্পককজ িতািত।  
 

ক্রি মিরিচয মিষয়  

িতািত 

থিাকিই 

একিত 

নই 

একিত 

নই 

িতািত 

থনই 

একিত  সম্পূি জ 

একিত 

১ ২ ৩ ৪ ৫ 

৭.১ প্রেমেত মিক্ষাক্রি মিক্ষাথ কের র্াত য় কৃটষ্ট ও 

ঐমতেে োেকন উেবুে করকছ  

     

৭.২ প্রেমেত মিক্ষাক্রি  বনমতক েমরে  ও িূেেকবাধ 

িিকন কা জকর িূমিকা রাখকছ   

     

৭.৩ প্রেমেত মিক্ষাক্রি মিক্ষাথ কের িকধে িিতামিক      
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িূেেকবাধ মবকমিত করকছ  

৭.৪ প্রেমেত মিক্ষাক্রি মিক্ষাথ কের  মবজ্ঞানিনস্ক ককর 

িকি তুেকছ   

     

৭.৫  প্রেমেত মিক্ষাক্রি মিক্ষাথ  থকজিক মিখনকক  

উৎসামেত করকছ  

     

  

 

৮। মিক্ষাথী িূেোয়ন সম্পককজ  আপনার িতািত  মেন।  

 

ক্রি মিরিচয মিষয় 

িিািি 

থিাকিই 

একিত 

নই 

একিত 

নই 

িতািত 

থনই 

একিত  সম্পূি জ 

একিত 

১ ২ ৩ ৪ ৫ 

৮.১ অনুসন্ধান / সিসো সিাধানিূেক মিখন 

-থিখাকনা পদ্ধমতকত ধারাবামেক িূেোয়ন  

গুরুত্বপূি জ   

     

৮.২ মিখন থিখাকনা সািমগ্রকত ধারাবামেক 

িুেোয়ন বাস্তবায়কনর  মনকেজিনা রকয়কছ 

     

৮.৩ ধারাবামেক  িূেোয়ন বাস্তবায়কনর র্নে 

মিক্ষককর েক্ষতা উন্নয়ন প্রকয়ার্ন 

     

৮.৪ মিক্ষক কতৃ জক সিসো উপস্থাপন ককর 

সিাধান থকৌিে বোখো করা গুরুত্বপূি জ    

     

৮.৫ মিক্ষাথীর মিখন থ ািেতা অর্জকন 

ধারাবামেক এবং সািষটিক িূেোয়কন 

সিান গুরুত্ব থেয়া প্রকয়ার্ন   

     

৮.৬ মিখন-থিখাকনা পদ্ধমতর িাধেকি মনমেজষ্ট 

থ ািেতা অর্জন করা অকনক গুরুত্বপূি জ   

     

৮.৭ থকবেিাে সািষটিক িূেোয়কনর 

িাধেকিই  মিক্ষাথীর প্রাপ্ত থগ্রড অকনক 

গুরুত্বপূি জ    

     

 

 

৯। সািষটিক িূেোয়কন মিক্ষাথীকের থগ্রমডং করা েয় ক ?  েো াঁ / না  

                  উত্তর েো াঁ েকে ক িাকব? 

 

 

১০। পরবতী থেি কত মিক্ষাথীকের প্রকিািন ক িাকব থেওয়া েয়?   

- 

- 

- 

১১। ক  ধরকনর িামকং মস্কি বেবোর করা েয়?  

- 

- 

- 
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১২। ক  ক  মেক মবকবেনা ককর প্রশ্নপে বতমর করা েয়?( টিক মেন  

ক  মিখনফে 

খ  প্রামিক থ ািেতা   

ি  মিখকনর উকেিে   

র্  পুরাতন বই  

ঙ   অনোনে  

 

 

১৩। আপনার মবেোেকয় মক মক ধরকনর পর ক্ষা অনুজস্তত েয় ? (  টিক মেন   

 

পর ক্ষার ধরন   

১ি সািময়ক   

২য় সািময়ক   

বামষ জক   

থেমি পর ক্ষা   

সাপ্তামেক পর ক্ষা  

  

  

 

১৪। পর ক্ষার খাতা িুেোয়কনর সয়ি ক  ক  মেক মবকবেনা করা েয়?  

 

- 

- 

- 

  
১৫ । আপমন মিখন -থিখাকনা কা জক্রি পমরোেনায় মনকের থকান থকান কার্  ককরন এবং থকান 
কাকর্ কত সিয় বেয় ককরন? [ টিক মদি] 

 

মিখি -শিখারিা কার্ যক্রি থকান থকান 

কার্  ককরন 

২ 

মিমিি 

৩ 

মিমিি 

৫ 

মিমিি 

১০ 

মিমিি 

১৫ 

মিমিি 

নাি ডাকা        

বামির কার্  াোই       

পূব জজ্ঞান  াোই         

থেকোর  প্রোন        

মিক্ষাথীকক একা একা সিসো 

সিাধান করকত থেওয়া  

      

মিক্ষাথীকক সিসো সিাধান করকত 

সেক ামিতা করা  

       

েে য় কার্ / থর্ািায় কার্ প্রোন        

আকোেনা করকত থেওয়া        

আকোেনার সারসংকক্ষপ উপস্থাপন 

করকত থেওয়া  

      

প্রশ্ন -উত্তর / কুইর্        

পাকির সারসংকক্ষপ করা        
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১৬। আপমন থ  সকে মবষয়/ মবষয়সুিে  পিান  থস সব মবষয়/মবষয়সুিে  আর ক  ক   মবষয়বস্তু 

অিিুজক্ত  করকত  োন ?  থকন অিিুজক্ত  করকত োন তার কারি উকেখ করুন  

 

১৭. আপমন মিখন-থিখাকনা সািগ্র সিূে থকান থকান কাকর্ বেবোর ককরন টিক  মেন। 

সািগ্র সিূে পাি 

পমরকল্পনা 

প্রিয়ন 

 মিক্ষা 

উপকরি 

মনব জােন 

মিক্ষা 

উপকরি 

বতমর 

মিক্ষা 

উপকরি 

সংগ্রে 

ধারাবামেক 

িূেোয়ন 

পািেপুস্তক      
মিক্ষক 

সংস্করি/মিক্ষক 

মনকেজমিকা/মিক্ষক 

সোময়কা 

     

বামষ জক পাি 

পমরকল্পনা 

     

ক্লাসরুটিন      

 

 

 

১৮ ।   পমেিমিযি পমেমিিরি িামিরয় শিওয়া  সম্পরকয িিািি  
 

ক্রি  মিরিচয মিষয় িতািত 

১ ২ ৩ ৪ ৫ 

১৮.১ পমরবমতজত পমরমস্থমতকত আমি সেকর্ িামনকয় 

মনকত পামর  

     

১৮.২ নতুন নতুন মবষয় মিখকত আমি আগ্রে        

১৮.৩ থকাকনা মকছু না বুেকে প্রথকি সেকিীকের 

সাকথ আকোেনা ককর সিাধান করা প্রকয়ার্ন  

     

১৮.৪ মিক্ষাক্রি ও পািেপুস্তকক বমি জত নতুন ধোন-

ধারনা ও থকৌিে আমি সেকর্ গ্রেি কমর  

     

 

 

১৯।  মিক্ষকতাকক থপিা মেসাকব নেওয়া সম্পককজ িতািত 
  

ক্রি মিরিচয মিষয় িতািত 

১ ২ ৩ ৪ ৫ 

১৯.১ থপিা মেসাকব মিক্ষকতা আিার প্রথি পছন্দ      

১৯.২ সািাজর্ক িাকব মিক্ষক সবার কাকছ 

সম্মামনত  

     

১৯.৩ মবেোেকয়র কি জ পমরকবি মনকয় আমি সন্তুষ্ট       

 

মবষয়বস্তু অিিুজক্ত  করার  কারি 
- 

- 

- 

- 

- 
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২০. প্রাথমিক স্তকরর পািেপুস্তককর মবষয়বস্তু উপস্থাপকন উকেখক ািে ববমিকষ্টের উোেরি মেন 

 (আপনার র্নে প্রক ার্ে মবষকয়র উত্তর মেন ৷  

মবষয় উকেখক ািে ববমিষ্টেসিূে  

২০.১ আিার বাংো বই     

   

   

  

২০.২ English for today    

   

   

  

২০.৩ প্রাথমিক িমিত    

   

   

  

২০.৪ প্রাথমিক মবজ্ঞান  

 

   

   

   

  

২০.৫ বাংোকেি ও 

মবশ্বপমরেয় 

 

   

   

   

  

 

 

২১ । শিখে-নিখাকো োর্ যক্রম পশরচালোর নক্ষকে পাঠ্যপুস্তকের নোে নোে অধ্যায় / শিষয় িস্তু  

আপোর  েঠঠ্ে  মকে হয়  ? েঠঠ্ে মকে হওয়ার োরণ েী? [ আপশে নর্ শিষয়/ শিষয়সুমহ পড়াে শুধু্  

মাে নস শিষয়/ শিষয়সুমহ সম্পকেয মতামত শিে]   

পড়াকোর শিষয়/ 

শিষয়সিূে 

শ্রেরণ কঠিন অধ্যোে / রিষেিস্তুি নোম কঠিন লোগোি কোিণ 

বাংো ১ম  

 

 

 

 

২ে  

 

 

 

 

৩ে  

 

 

 

 

৪র্ থ  
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৫ম  

 

 

 

 

ইংকরজর্ ১ম  

 

 

 

 

২ে  

 

 

 

 

৩ে  

 

 

 

 

৪র্ থ  

 

 

 

 

৫ম  

 

 

 

 

িমনত ১ম  

 

 

 

 

২ে  

 

 

 

 

৩ে  

 

 

 

 

৪র্ থ  

 

 

 

 

৫ম  

 

 

 

 

 

প্রাথমিক মবজ্ঞান ১ম  

 

 

 

 

২ে  

 

 

 

 

৩ে  

 

 

 

 

৪র্ থ  

 

 

 

 

৫ম  
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২২. মিখন-থিখাকনা সািগ্র কত মিক্ষাথী থকজিক মিখন সম্পককজ ক  ক  মনকেজিনা রকয়কছ ? টিক 

( ) মেন  

ক. একক কার্ 

খ. থর্ািায় কার্ 

ি. েেিত কার্ 

র্ . ছিা  িান ও থখোর িাধেকি মিখন 

ঙ. মিক্ষাথীকের দ্বারা মিক্ষাথীর িূেোয়ন 

ে. মিক্ষাথীকের মেকয় থবাকডজ কার্ করাকনা 

ছ. িূমিকামিনয় করাকনা 

র্ . পাকির শুরুকতই মিক্ষাথীকের মেিা করার সুক াি থেওয়া 

ে. পাি সংমিষ্ট মিক্ষা উপকরি  থা থিাকব বেবোকরর মনকেজিনা 

ঞ . অনোনে ( মনমেজষ্ট করুন ___________________________________________________ 

 

 

২৩. আপমন ক িাকব পাকির প্রস্তুমত গ্রেন ককরন ?  

 

 

 

 

২৪. পািসূেনা ক িাকব ককরন?  

 

 

 

 

২৫. ক িাকব পূব জজ্ঞান  াোই ককরন?  

 

 

বাংোকেি ও 

মবশ্বপমরেয় 

১ম  

 

 

 

 

২ে  

 

 

 

 

৩ে  

 

 

 

 

৪র্ থ  

 

 

 

 

৫ম  
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২৬. মিখন-থিখাকনা কা জক্রকি মিক্ষাথীকের সম্পৃক্ত করার  র্নে আপমন ক  ক  পদ্ধমত ও থকৌিে 

অবেম্বন ককরন?  থাস্থাকন টিক মেন 

ক. একক কার্ থেই 

খ. থর্ািায় কার্ থেই 

ি. েেিত কার্ থেই 

র্. ক িাকব কার্ করকব তার সুস্পষ্ট মনকেজিনা থেই 

ঙ. কাকর্রসিয় মনধ জারি ককর থেই 

ে. কাকর্র সারসংকক্ষপ মিক্ষাথীকের মেকয় উপস্থাপন করাই 

ছ. েেিত কাকর্ সোয়ককর িূমিকা পােন কমর 

র্. অনোনে ( মনমেজষ্ট করুন ___________________________________________________ 

 

 

২৭. মিক্ষাথীকক একটি প্রশ্ন করার পর উত্তকরর র্নে আপমন আনুিামনক কত সিয় অকপক্ষা ককরন ?    

 থাস্থাকন টিক মেন 

ক. ১-২থস. 

খ. ৩-৫থস. 

ি. ৫-৭থস. 

র্. ১০থস. 

ঙ. ১০থস. এর থবমি 

ে. অকপক্ষা কমর না  

 

২৮. মিক্ষাথী সটিক উত্তর না মেকে আপমন ক  ককরন?  

 

 

 

 

২৯. প্রমতবন্ধ  ও মবকিষ োমেো সম্পন্ন মিক্ষাথীর মিখন মনজিতকরকি আপমন ক  ক  থকৌিে অবেম্বন 

ককরন?  

 

 

 

 

৩০ . মিখন-থিখাকনা কা জক্রি পমরোেনা করার সিয় আপমন ক  ক  মবষয় েক থবাকডজ থেকখন ?  
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৩১. আপমন থেমিককক্ষ ক িাকব িূেোয়ন ককরন?  থাস্থাকন টিক ( )মেন  

 

ক. মিক্ষাথীকের দ্বারা 

খ. ছক, োিজ বেবোর ককর  

ি. কুইর্ এর িাধেকি  

র্. থিৌমখক প্রশ্ন ককর  

ঙ. মেমখত প্রশ্ন মেকয় 

ে. প জকবক্ষি ককর 

ছ. অনোনে ( মনমেজষ্ট করুন ___________________________________________________ 

 

৩২. আপমন ক িাকব মিক্ষাথীকের মিখন েবূ জেতা মেমিত ককরন? 

   

   

  

 

৩৩. আপমন মপমছকয় পিা মিক্ষাথীকের র্নে থেমিককক্ষ কখন মনরািয়িূেক বেবস্থা গ্রেি ককরন?  

 

 

 

৩৪. আপনার মিখন-থিখাকনার িাকনান্নয়কন সংমিষ্ট বেজক্তবি জ ক িাকব সোয়তা ককরন?  

 

সোয়তার থক্ষে/ 

থকৌিে 

প্রধান মিক্ষক 

(HT  

 

সেকার  থানা/উপকর্ো 

মিক্ষা অমফসার  

(ATEO/AUEO  

টিআরমস/ইউআরমস 

ইন্সট্রাক্টর  

(TRC/URC Ins.  

পাি প জকবক্ষকির পূকব জ   

 

 

 

  

পাি েোকাে ন  

 

 

 

 

  

পাি প জকবক্ষি থিকষ  

 

 

 

  

 
এই কার্ যক্ররি সিরর্ামিিা কোে জিয আপিা শক অরিক ধিযিাদ !  

সাক্ষাৎকার গ্রেিকার র স্বাক্ষর ও নাি 

তামরখঃ ________________ 
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5. PPE teacher interview 12.9.18.docx 

 

প্রাক প্রাথমিক শ্রেমির মিক্ষককর সাক্ষাৎকাকরর জন্য 

 
EMIS Code: ____________________ 

School Types: GPS (01)    

NNGPS (99)    

Madrasha (05/10)    

KG (06)    

High school attached PS (11)    

 

১। প্রাক প্রাথমিক শ্রেমিকে পড়াবার জন্য আপমন্ কী প্রমিক্ষি শ্রপকেকেন্ উকেখ করুন্।  

 

 

   

২। প্রাক প্রাথমিক মিক্ষাক্রিটির ববমিষ্ট্য কী কী?  

o মিশুককন্দ্রিক 

o সন্দ্রক্রে মিখন্  

o পমরবাকরর সম্পৃক্তো  

o সু্কল- সন্দ্রক্রে সািান্দ্রজক প্রমেষ্ঠান্  

o একীভূেো 

o শ্রেিীে সংসৃ্কমে, কৃটষ্ট্ ও ঐমেহ্যমন্ভভর মিখন্  

o সম্পকভ প্রমেষ্ঠা  

o পামরপামব ভক পমরকবি  

o পমরকবি বান্ধবো  

o  

o  

o  

 

৩। প্রাক প্রাথমিক মিক্ষাক্রকি মিশুকের জন্য মন্র্ ভামরে মিখন্কক্ষত্রগুকলা কী কী?  

o িারীমরক ও চলন্ক্ষিো  

o সািান্দ্রজক ও আকবমিক  

o ভাষা ও শ্র ািাক াি  

o প্রারমিক িমিে  

o সৃজন্িীলো ও ন্ান্দমন্কো  

o পমরকবি’ 

o মবজ্ঞান্ ও প্র ুন্দ্রক্ত  

o স্বাস্থ্য ও মন্রাপত্তা  

o  

o  

o  
 

 

৪। শ্রেিীর সকল মিশুর জন্য এন্মসটিমব কেৃ ভক সরবরাহ্কৃে মিখন্ সািগ্রী প ভাপ্ত মকন্া?  

হ্যা াঁ / ন্া 
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৫। মিখন্ সািগ্রীগুকলা মিশুরা সহ্কজই বযবহ্ার করকে পাকর মকন্া?                         হ্যা াঁ / ন্া 

 

 

৬। এন্মসটিমব কেৃ ভক সরবরাহ্কৃে মিখন্-কিখাকন্া সািগ্রীর গুন্িেিান্ শ্রকিন্ উকেখ িোিে মেন্? 

 

 

 

____________________________________________________  

 

৭। মিক্ষক সহ্ামেকাে বমি ভে মিখন্ শ্রিখাকন্া কাকজর জন্য মন্র্ ভামরে সিে (২.৫০ মি.)  থা থ মকন্া?  

হ্যা াঁ /ন্া 

উত্তর ন্া হ্কল, মন্র্ ভামরে সিে সম্পককভ িোিে মেন্ঃ কি / শ্রবমি 

 

 

 

৮। মিশুকের মিখন্-কিখাকন্া কাকজর ককেকটি সিসযা উকেখ করুন্।  

 

 

 

৯। মিশুকের মিখন্ িূলযােন্ কীভাকব ককরন্? 

 প ভকবক্ষি 

 শ্রিৌমখক 

 মলমখে 

 শ্রপািভফমলও 

 এসাইন্কিন্ট 

 

১০। মিশুকের িূলযােকন্র জন্য কেটি সূচক রকেকে? _______________ 

 

 

১০.১। কীভাকব এই সূচকগুকলা িূলযােন্ ককরন্?  

 

 

_______________________________________ 

 

১০.২। িূলযােকন্র ফলাফল মন্কে কাকের সাকথ িেমবমন্িে ককরন্?  

 

_______________________________________ 

 

১১। আপন্ার মিখন্ শ্রিখাকন্া কাকজর একাকেমিক সুপারমভিন্ শ্রক শ্রক ককরন্?  

 প্রর্ান্ মিক্ষক 

 এইউইও 

 ইউইও 

 ইউ আর মস ইন্সট্রাক্টর  

 

আপন্াকক র্ন্যবাে।  
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সাক্ষাৎকার পত্র (সহকারী থানা/উপজেলা শিক্ষা অশিসাজরর েনয)  
 

 

EMIS Code: ____________________ 

School Types: GPS (01)    

NNGPS (99)    

Madrasha (05/10)    

KG (06)    

High school attached PS (11)    

 

 

১. বিদ্যালয়ের নাম: 

২. কম মকর্মার নাম:              ২.১. মমািাইল নম্বর: 

২.২. বিক্ষাগর্ ম াগযর্া  সর্ি ময়ি)::  

২.৩.  মেিাগর্ ম াগযর্া: বর্ ইন এড/ বডবেএড/ বিএড/ এমএড 

২.৪. অবিজ্ঞর্া: 

 

২.৫.  আেবন মেিাগর্ উন্নেয়নর জনয কী কী প্রবিক্ষণ গ্রহণ কয়রয়েন ? 

বিক্ষাক্রম 

বিস্তরণ ও 

বিদ্যালে/ 

মেবণকক্ষ 

বিবিক 

মূলযােন 

বি)েবিবিক 

 সনাম উয়খ  

করুন: 

বলডারবিে একায়ডবমক 

র্ত্ত্বািধান 

আইবর্টি 

 

প্রাক-

প্রাথবমক 

টিএর্ 

এন 

একীিুর্ 

বিক্ষা  

স SEND) 

চাবহদ্াবিবিক 

র্ািক্লাস্টার 

মাকমারর্ 

মেবনিং 

ইন্ডাকিন 

মেবনিং 

           

 

 

৩.  আেবন বিক্ষাক্রম বিস্তরণ প্রবিক্ষণ গ্রহণ কয়রয়েন বক?      হযা াঁ    /    না 

৩.১ কয়ি গ্রহণ কয়রয়েন? _________________র্াল  

 

৪. প্রাথবমক বিক্ষাক্রমটি মকান ধরয়নর?       

ক.  উয়দ্যিযবিবিক 

 .  ম াগযর্াবিবিক  

গ.  দ্ক্ষর্াবিবিক 

 ঘ.  অনযানয  স বনবদ্ম  করুন: 

 

 

৫. প্রাথবমক বিক্ষার উয়েিয কেটি? ___________ 
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৬. প্রাথবমক বিক্ষার প্রাবিক ম াগযর্া কী?  

ক. প্রাথবমক স্তর মিয়) একজন বিক্ষাথী  া বি য়ি 

 . মকান একটি মেবণ মিয়) বিক্ষাথী  া বি য়ি 

গ.  মকান একটি অধযাে মিয়) বিক্ষাথী  া বি য়ি  

ঘ.   অনযানয  স বনবদ্ম  করুন: _________________________________________________ 

 

৬.১ প্রাথবমক বিক্ষার কেটি প্রাবিক ম াগযর্া রয়েয়ে? _________ 

৭. বি নফল িলয়র্ কী িুয়েন?  

 ক. ম াগযর্া বিবিক বিক্ষাক্রয়মর মমৌবলক একক  

  . বিক্ষাথীরা একটি বনবদ্ম  োঠ মিয়)  া বি য়ি  

 গ. েঞ্চম মেবণ মিয়) বিক্ষাথীরা  া বি য়ি  

 ঘ.   অনযানয  স বনবদ্ম  করুন: __________________________________________________ 

 

৭.১ একটি বি নফল িলুন। ____________________________________________________  

 

 

৮. োঠযেুস্তয়কর/বি ন মি ায়না র্ামগ্রীর বি)েিস্তু উেস্থােয়ন কী কী নরু্নত্ব/েবরির্মনর্মূহ এয়র্য়ে, 

উদ্াহরণ বদ্ন।  

বি)ে নরু্নত্ব/েবরির্মনর্মূহ 

৮.১ আমার িািংলা িই     

   

   

  

৮.২ English for today    

   

   

   

৮.৩ প্রাথবমক গবণর্    

   

   

  

৮.৪ প্রাথবমক বিজ্ঞান  

 

   

   

   

  

৮.৫ িািংলায়দ্ি ও 

বিশ্বেবরচে 
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৮.৬ ধম ম ও ননবর্ক 

বিক্ষা  

 

   

   

   

  

৮.৭ িারীবরক বিক্ষা  

 

   

   

   

  

৮.৮  চারু ও কারুকলা  

 

   

   

   

  

৮.৯ র্িংগীর্     

   

   

  

 

 

৯. আেনার বনকি এনবর্টিবি কর্ত মক র্রিরাহকত র্ বক বক বি ন মি ায়না র্ামগ্রী আয়ে?  

 

৯.১ প্রাক প্রাথবমক মেবণর জনযঃ  

বি ন-মি ায়নার্ামগ্রী আয়ে নাই থাকয়ল কীিায়ি 

মেয়েয়েন? 

১। আমার িই     

২। এয়র্া বল য়র্ বিব      

৩। বিক্ষক র্হাবেকা     

৪। ১০ টি গয়ের িই এর মর্ি     

৫। িণ ম কাডম     

৬। বিে চািম     

৭। স্বরিণ ম চািম     

৮। িযঞ্জনিণ ম চািম     

 

 

 

৯.২ র্ামগ্রীগুয়লা র্িংগ্রয়হর মক্ষয়ে মকায়না র্মর্যা থাকয়ল উয়খ  করুন-------------- 
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৯.৩ প্রাথবময়কর জনযঃ  

 োঠযেুস্তক বিক্ষক র্িংস্করণ / 

বিক্ষক বনয়দ্মবিকা / 

বিক্ষক র্হাবেকা 

িাব) মক োঠ 

েবরকেনা 

ক্লার্ রুটিন 

১ম মেবণ     

২ে মেবণ     

৩ে মেবণ      

৪থ ম মেবণ      

৫ম মেবণ      

 

১০. আেবন কী কী কায়জ মকান মকান বি ন মি ায়না র্ামগ্রী িযিহার কয়রন উয়খ  করুন। 

 োঠযেুস্তক বিক্ষক র্িংস্করণ / 

বিক্ষক 

বনয়দ্মবিকা / 

বিক্ষক র্হাবেকা 

িাব) মক োঠ 

েবরকেনা 

ক্লার্ রুটিন 

১০.১ একায়ডবমক র্ত্ত্বািধায়নর জনয      

১০.২ চাবহদ্াবিবিক র্াি ক্লাস্টার 

প্রবিক্ষণ েবরচালনার জনয  

    

১০.৩ উেয়জলা বিবিক িাব) মক চূড়াি 

মূলযােয়নর প্রশ্ন করার জনয  

    

১০.৪ প্রবিক্ষণ েবরচালনার র্মে      

১০.৫ অনযানয  স বনবদ্ম  করুন: 

 

_______________________________ 

    

 

 

১১. বি ন-মি ায়না র্ামগ্রীগুয়লার নিবি য িলুনঃ  

১১.১ বিক্ষক র্িংস্করণ  

 ক. োঠযেুস্তয়কর বি)েিস্তু ও বি ন-মি ায়না কা মািবলর উয়খ  থায়ক 

  . শুধুমাে বি ন-মি ায়না কা মািবলর উয়খ  থায়ক 

 গ. অনযানয  স বনবদ্ম  করুন:____________________________________________________ 

১১.২ বিক্ষক বনয়দ্মবিকা  

ক. োঠযেুস্তয়কর বি)েিস্তু ও বি ন-মি ায়না কা মািবলর উয়খ  থায়ক 

  . শুধুমাে বি ন-মি ায়না কা মািবলর উয়খ  থায়ক 

 গ. অনযানয  স বনবদ্ম  করুন:____________________________________________________ 

 

 

১১.৩ বিক্ষক র্হাবেকা 
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ক. োয়ঠর বি)েিস্তু ও র্দ্নু ােীবি ন-মি ায়না কা মািবলর উয়খ  থায়ক 

  . শুধুমাে বি ন-মি ায়না কা মািবলর উয়খ  থায়ক 

 গ. অনযানয  স বনবদ্ম  করুন:____________________________________________________ 

 

১১.৪ িাব) মক োঠ েবরকেনা 

 ক.  অধযাে অনু ােী োয়ঠর িাৎর্বরক বিিাজন উয়খ  থায়ক 

 . েরীক্ষার র্মের্ূবচউয়খ  থায়ক 

গ. বি নফল উয়খ  থায়ক  

ঘ.  ক্লার্ রুটিন উয়খ  থায়ক  

 ঙ. অনযানয  স বনবদ্ম  করুন:___________________________________________________  

 

১২. বিক্ষাথী মকন্দ্রিক বি ন িলয়র্ আেবন কীয়িায়েন?  

ক. বিক্ষাথীর র্ন্দ্রক্রে অিংিগ্রহণ 

 .  বিক্ষক র্হােয়কর িূবমকাে থাকয়ি 

গ.  বিক্ষাথীর চাবহদ্া বিবিক বিক্ষণ 

ঘ.   অনযানয সবনবদ্ম করুন:___________________________________________________ 

 

১৩. বি ন-মি ায়না র্ামগ্রীয়র্ বিক্ষাথী মকন্দ্রিক বি ন র্ম্পয়কম কী কী বনয়দ্মিনা রয়েয়ে ?  

ক. দ্লগর্ কাজ 

 . মজাড়ােকাজ 

গ. েড়া, গান ও ম লার মাধযয়ম বি ন 

ঘ. বিক্ষাথীয়দ্র দ্বারা বিক্ষাথীর মূলযােন 

ঙ. বিক্ষাথীয়দ্র বদ্য়ে মিায়ডম কাজ করায়না 

চ. িূবমকাবিনে করায়না 

ে. োয়ঠর শুরুয়র্ই বিক্ষাথীয়দ্র বচিা করার র্ুয় াগ মদ্ওো 

জ. বিক্ষা উেকরয়ণর  থা থ িযিহায়রর বনয়দ্মিনা 

ে. অনযানয সবনবদ্ম করুন:___________________________________________________ 

 

১৪ . গর্মায়র্ আেবন কেটি বিদ্যালয়ে একায়ডবমক র্ত্ত্বািধান কয়রয়েন? __________________ টি 

  স  বরয়ে মাি মদ্ ুন: 

 

১৪.১ একায়ডবমক র্ত্ত্বাধায়নর জনয েূণ মবদ্ির্ বিদ্যালয়ে অিস্থান কয়রয়েন বক?                   হযা াঁ    /    না 

 

১৪.২ প্রাক-প্রাবথবমক ও ১ম-েঞ্চম অথ মযাৎ র্কল মেবণর কা মক্রম ে ময়িক্ষণ কয়রয়েন বক?  হযা াঁ   /   না 

 

১৪.৩ একায়ডবমক র্ুোরবিয়িয়নর জনয র্ম্পণূ ম োঠ ে ময়িক্ষণ কয়রয়েন বক?   হযা াঁ    /    না 

 

 

১৫ . গর্মায়র্ আেবন কর্জন বিক্ষয়কর বি ন মি ায়না কা মক্রম ে ময়িক্ষণ কয়র েরামি ম বদ্য়েয়েন? 

_______________ জন   সবরয়ে মাি মদ্ ুন: 
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১৬. বিদ্যালয়ে একায়ডবমক র্ত্ত্বািধান করার জনয আেনার মকায়না বলব র্ কম ম েবরকেনা সিাব) মক / 

)াণ্মাবর্ক / নেমাবর্ক / মাবর্ক: আয়ে বক?         হযা াঁ    /     না  

 

 

১৭. বি ন-মি ায়নার মায়নান্নেয়ন আেবন কীিায়ি মেবণ বিক্ষকয়ক র্হাের্া কয়রন?  

োঠ ে ময়িক্ষয়ণর েূয়ি ম োঠ চলাকালীন োঠ ে ময়িক্ষণ মিয়) 

   

 

১৮. বিয়ি) চাবহদ্া র্ম্পন্ন বিক্ষাথীর বি য়ন র্হাের্া করার জনয আেবন কী কী েদ্য়ক্ষে গ্রহণ কয়র 

থায়কন?  

 

 

১৯. ধারািাবহক মূলযােন কা মক্রয়মর র্ফল িাস্তিােয়নর জনয র্িংবি  বিদ্যালয়ের বিক্ষকগণয়ক আেবন 

কীিায়ি র্হাের্া কয়রন? 

 

 

২০. র্ামট ক মূলযােন কা মক্রয়ম সয় াগযর্াবিবিক প্রশ্নেে প্রণেন : আেবন কী িূবমকা োলন কয়রন?  

 

 

২১. বিক্ষাক্রয়মর র্ফল িাস্তিােয়ন আেনার েরামি ম কী?  
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২২. আেনার ক্লাস্টায়রর বিদ্যালে র্মূয়হর বি ন-মি ায়নার মায়নান্নেয়ন র্িংবি  িযন্দ্রিিগ ম মকান মকান 

মক্ষয়ে র্হাের্া কয়রন?  

থানা/উেয়জলাবিক্ষাঅবফর্ারসTEO/UEO: টিআরবর্/ইউআরবর্ 

ইন্সোক্টর  

সTRC/URC Ins.: 

অনযানয  

 

স____________________________: 

ক. প্রবিক্ষণ প্রদ্ায়ন 

 . প্রবিক্ষণ েরীবিক্ষণ কয়র 

গ. একায়ডবমক র্ত্ত্বািধান কয়র 

ঘ. মাবর্ক র্মন্বে র্িার মাধযয়ম বনয়দ্মিনা 

প্রদ্ান কয়র 

ঙ. র্রার্বর বিদ্যালে েবরদ্ি মন কয়র 

চ. অনযানয স বনবদ্ম  করুন: 

 

ক. প্রবিক্ষণ প্রদ্ায়ন 

 . প্রবিক্ষণ েরীবিক্ষণ 

কয়র 

গ. একায়ডবমক 

র্ত্ত্বািধান কয়র 

ঘ. মাবর্ক র্মন্বে র্িার 

মাধযয়ম বনয়দ্মিনা প্রদ্ান 

কয়র 

ঙ. র্রার্বর বিদ্যালে 

েবরদ্ি মন কয়র 

চ. অনযানয স বনবদ্ম  

করুন: 

 

 

 

২৩. বিদ্যালয়ের র্াবি মক মায়নান্নেয়ন স্থানীে র্ম্পতির্া বনন্দ্রির্করয়ণ আেবন কী িূবমকা োলন কয়রন? 

 

 

 

র্াক্ষাৎকার গ্রহণকারীর স্বাক্ষর ও নাম 

র্াবর ঃ _________________ 
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সাক্ষাৎকার পত্র (থানা/উপজেলা শিক্ষা কর্ মকর্মার েনয)  

EMIS Code: ____________________ 

School Types: GPS (01)    

NNGPS (99)    

Madrasha (05/10)    

KG (06)    

High school attached PS (11)    

১. সংশ্লিষ্ট শ্লিদ্যালয়ের নাম: 

  ১.১  থানা/উপয়েলাাঃ        ১.২ জেলা:    ১.৩  শ্লিভাগ: 

 

২. অশ্লিসায়রর নাম:      ২.১ জমািাইল নম্বর:  

২.২  পুরুষ    

মশ্লিলা   

 

৩.  আপশ্লন শ্লিক্ষাক্রম শ্লিস্তরণ প্রশ্লিক্ষণ গ্রিণ কয়রয়েন শ্লক?      িযা াঁ    /    না 

৩.১ কয়ি গ্রিণ কয়রয়েন? _________________সাল  

৩.২ জকাথাে গ্রিণ কয়রয়েন? __________________________  

 

৪. আপনার ইউআরশ্লস জথয়ক শ্লিক্ষকয়দ্র শ্লিক্ষাক্রম শ্লিস্তরণ প্রশ্লিক্ষণ জদ্ো িয়েয়ে শ্লকনা?  িযা াঁ / না  

 

৪.১ আপনার ইউআরশ্লস জথয়ক এ পর্ যন্ত কতেন শ্লিক্ষক শ্লিক্ষাক্রম শ্লিস্তরণ প্রশ্লিক্ষণ জপয়েয়ে?  

প্রধান শ্লিক্ষক সিকারী শ্লিক্ষক  

পুরুষ  মশ্লিলা পুরুষ  মশ্লিলা 

    

 

৫. প্রাথশ্লমক শ্লিক্ষাক্রমটি জকান ধরয়নর?       

 ক.  উয়দ্যিযশ্লভশ্লিক 

 খ.  জর্াগযতাশ্লভশ্লিক  

 গ.  দ্ক্ষতাশ্লভশ্লিক 

 ঘ.  অনযানয  ন শ্লনশ্লদ্যষ্ট করুন  

 

 

৬. প্রাথশ্লমক শ্লিক্ষার উয়েিয কেটি? ___________ 

 

৭. প্রাথশ্লমক শ্লিক্ষার প্রাশ্লন্তক জর্াগযতা কী?  

ক.  প্রাথশ্লমক স্তর জিয়ষ একেন শ্লিক্ষাথী র্া শ্লিখয়ি 

খ.  জকান একটি জেশ্লণ জিয়ষ শ্লিক্ষাথী র্া শ্লিখয়ি 

গ.  জকান একটি অধযাে জিয়ষ শ্লিক্ষাথী র্া শ্লিখয়ি  

ঘ.   অনযানয  ন শ্লনশ্লদ্যষ্ট করুন  _________________________________________________ 

 

৭.১ প্রাথশ্লমক শ্লিক্ষার কেটি প্রাশ্লন্তক জর্াগযতা রয়েয়ে? _________ 
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TEO/UEOs’ interview  

 

 

৮. শ্লিখনিল িলয়ত কী িুয়েন?  

 ক. জর্াগযতা শ্লভশ্লিক শ্লিক্ষাক্রয়মর জমৌশ্ললক একক  

 খ.  শ্লিক্ষাথীরা একটি শ্লনশ্লদ্যষ্ট পাঠ জিয়ষ র্া শ্লিখয়ি  

 গ.  পঞ্চম জেশ্লণ জিয়ষ শ্লিক্ষাথীরা র্া শ্লিখয়ি  

 ঘ.   অনযানয  ন শ্লনশ্লদ্যষ্ট করুন  __________________________________________________ 

 

৮.১ একটি শ্লিখনিল িলনু। ____________________________________________________  

 

 

৯. িতযমান পাঠযপুস্তয়কর শ্লিখন জিখায়না সামগ্রীর শ্লিষেিস্তু উপস্থাপয়ন কী কী নতুনত্ব/পশ্লরিতযন 

এয়সয়ে, উদ্ািরণ শ্লদ্ন।  

শ্লিষে নতুনত্ব/পশ্লরিতযনসমিূ  

৯.১ আমার িাংলা িই     

   

   

  

৯.২ English for today    

   

   

  

৯.৩ প্রাথশ্লমক গশ্লণত    

   

   

  

৯.৪ প্রাথশ্লমক শ্লিজ্ঞান  

 

   

   

   

   

৯.৫ িাংলায়দ্ি ও 

শ্লিশ্বপশ্লরচে 

 

   

   

   

  

৯.৬ ধম য ও ননশ্লতক শ্লিক্ষা  

 

   

   

   

  

৯.৭ িারীশ্লরক শ্লিক্ষা  
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৯.৮ চারু ও কারুকলা  

 

   

   

   

  

৯.৯ সংগীত  

 

   

   

   

   

 

 

১০. আপনার উপয়েলাে এনশ্লসটিশ্লি কতত যক সরিরািকত ত শ্লক শ্লক শ্লিখন জিখায়না সামগ্রী আয়ে?  

১০.১ প্রাক প্রাথশ্লমক জেশ্লণর েনযাঃ  

শ্লিখন-জিখায়না সামগ্রী নাই পর্ যাপ্ত নাই পর্ যাপ্ত আয়ে 

১। আমার িই     

২। এয়সা শ্ললখয়ত শ্লিশ্লখ     

৩। শ্লিক্ষক সিাশ্লেকা     

৪। ১০ টি গয়ের িই এর জসি     

৫। িণ য কার্য     

৬। শ্লিপ চািয     

৭। স্বরিণ য চািয     

৮। িযঞ্জনিণ য চািয     

 

১০.২ প্রাথশ্লময়কর েনযাঃ  

 পাঠযপুস্তক শ্লিক্ষক সংস্করণ / 

শ্লিক্ষক শ্লনয়দ্যশ্লিকা / 

শ্লিক্ষক সিাশ্লেকা 

িাশ্লষ যক পাঠ 

পশ্লরকেনা 

ক্লাস রুটিন 

১ম জেশ্লণ     

২ে জেশ্লণ     

৩ে জেশ্লণ      

৪থ য জেশ্লণ      

৫ম জেশ্লণ      

 

 

 

 

 

 

 

 

FreeText
176

FreeText
Appendix-2



 

TEO/UEOs’ interview  

১০.৩ আপনার উপয়েলার সকল শ্লিদ্যালয়ে শ্লনম্নশ্ললশ্লখত শ্লিখন-জিখায়না সামগ্রীগুয়লা শ্লিতরণ 

করা িয়েয়ে শ্লক?  

পাঠযপুস্তক শ্লিক্ষক সংস্করণ / 

শ্লিক্ষক শ্লনয়দ্যশ্লিকা / 

শ্লিক্ষক সিাশ্লেকা 

িাশ্লষ যক পাঠ 

পশ্লরকেনা 

ক্লাস রুটিন 

িযা াঁ  না িযা াঁ না িযা াঁ না িযা াঁ  না 

        

 

১১. আপশ্লন কী কী কায়ে জকান জকান শ্লিখন জিখায়না সামগ্রী িযিিার কয়রন উয়েখ করুন। 

 পাঠযপুস্তক শ্লিক্ষক সংস্করণ / 

শ্লিক্ষক 

শ্লনয়দ্যশ্লিকা / 

শ্লিক্ষক সিাশ্লেকা 

িাশ্লষ যক পাঠ 

পশ্লরকেনা 

ক্লাস রুটিন 

১১.১ একায়র্শ্লমক তত্ত্বািধায়নর েনয      

১১.২ চাশ্লিদ্াশ্লভশ্লিক সাি ক্লাস্টার 

প্রশ্লিক্ষণ পশ্লরচালনার েনয  

    

১১.৩ উপয়েলাশ্লভশ্লিক িাশ্লষ যক চূড়ান্ত 

মলূযােয়নর প্রশ্ন করার েনয  

    

১১.৪ প্রশ্লিক্ষণ পশ্লরচালনার সমে      

১১.৫ অনযানয  ন শ্লনশ্লদ্যষ্ট করুন  

 

_______________________________ 

    

 

 

১২. শ্লিখন-জিখায়না সামগ্রীগুয়লার নিশ্লিষ্টয িলনুাঃ  

১২.১ শ্লিক্ষক সংস্করণ  

 ক. পাঠযপুস্তয়কর শ্লিষেিস্তু ও শ্লিখন-জিখায়না কার্ যািশ্ললর উয়েখ থায়ক 

 খ. শুধুমাত্র শ্লিখন-জিখায়না কার্ যািশ্ললর উয়েখ থায়ক 

 গ. অনযানয  ন শ্লনশ্লদ্যষ্ট করুন ____________________________________________________ 

১২.২ শ্লিক্ষক শ্লনয়দ্যশ্লিকা  

 ক. পাঠযপুস্তয়কর শ্লিষেিস্তু ও শ্লিখন-জিখায়না কার্ যািশ্ললর উয়েখ থায়ক 

 খ. শুধুমাত্র শ্লিখন-জিখায়না কার্ যািশ্ললর উয়েখ থায়ক 

 গ. অনযানয  ন শ্লনশ্লদ্যষ্ট করুন ____________________________________________________ 
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১২.৩ শ্লিক্ষক সিাশ্লেকা  

 ক. পায়ঠর শ্লিষেিস্তু ও তদ্নুর্ােী শ্লিখন-জিখায়না কার্ যািশ্ললর উয়েখ থায়ক 

 খ. শুধুমাত্র শ্লিখন-জিখায়না কার্ যািশ্ললর উয়েখ থায়ক 

 গ. অনযানয  ন শ্লনশ্লদ্যষ্ট করুন ____________________________________________________ 

 

১২.৪ িাশ্লষ যক পাঠ পশ্লরকেনা ও ক্লাস রুটিন 

 ক.  অধযাে অনুর্ােী পায়ঠর িাৎসশ্লরক শ্লিভােন উয়েখ থায়ক 

 খ.  পরীক্ষার সমেসূশ্লচ উয়েখ থায়ক 

 গ.  শ্লিখনিল উয়েখ থায়ক  

 ঘ. ক্লাস রুটিন উয়েখ থায়ক   

 ঙ.  অনযানয  ন শ্লনশ্লদ্যষ্ট করুন ___________________________________________________  

 

১৩.  শ্লিক্ষাথী জকন্দ্রিক শ্লিখন িলয়ত আপশ্লন কী জিায়েন?    

ক. শ্লিক্ষাথীর সন্দ্রক্রে অংিগ্রিণ  

খ.  শ্লিক্ষক সিােয়কর ভূশ্লমকাে থাকয়ি  

গ.  শ্লিক্ষাথীর চাশ্লিদ্াশ্লভশ্লিক শ্লিক্ষণ   

ঘ.   অনযানয নশ্লনশ্লদ্যষ্ট করুন  ___________________________________________________ 

 

১৪.  শ্লিখন-জিখায়না সামগ্রীয়ত শ্লিক্ষাথী জকন্দ্রিক শ্লিখন সম্পয়কয কী কী শ্লনয়দ্যিনা রয়েয়ে ? 

ক. দ্লগত কাে 

খ. জোড়াে কাে 

গ. েড়া, গান ও জখলার মাধযয়ম শ্লিখন  

ঘ. শ্লিক্ষাথীয়দ্র দ্বারা শ্লিক্ষাথীর মলূযােন 

ঙ. শ্লিক্ষাথীয়দ্র শ্লদ্য়ে জিায়র্য কাে করায়না 

চ. ভূশ্লমকাশ্লভনে করায়না   

ে. পায়ঠর শুরুয়তই শ্লিক্ষাথীয়দ্র শ্লচন্তা করার সয়ুর্াগ জদ্ওো 

ে. শ্লিক্ষা উপকরয়ণর র্থার্থ িযিিায়রর শ্লনয়দ্যিনা  

ে. অনযানয নশ্লনশ্লদ্যষ্ট করুন  ___________________________________________________ 

 

১৫ . গতমায়স আপশ্লন কেটি শ্লিদ্যালয়ে একায়র্শ্লমক তত্ত্বািধান কয়রয়েন? __________________ টি 

 

১৬ . গতমায়স আপশ্লন কতেন শ্লিক্ষয়কর শ্লিখন জিখায়না কার্ যক্রম পর্ যয়িক্ষণ কয়র পরামি য শ্লদ্য়েয়েন? 

_______________ েন  

 

১৭. শ্লিদ্যালয়ে একায়র্শ্লমক তত্ত্বািধান করার েনয আপনার জকায়না শ্ললশ্লখত কম যপশ্লরকেনা নিাশ্লষ যক / 

ষাণ্মাশ্লসক / নত্রমাশ্লসক / মাশ্লসক  আয়ে শ্লক?         িযা াঁ    /     না  

 নউির িযা াঁ িয়ল কশ্লপ সংগ্রি কয়র সংর্ু  করুন  
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১৮ . আপনার উপয়েলার শ্লিদ্যালে সময়ূির শ্লিখন-জিখায়নার মায়নান্নেয়ন সংশ্লিষ্ট িযন্দ্র িগ য জকান জকান 

জক্ষয়ত্র সিােতা কয়রন?  

টিআরশ্লস / ইউআরশ্লস 

ইন্সট্রাক্টর নTRCI/URCI  

সিকারী থানা/উপয়েলা শ্লিক্ষা 

অশ্লিসার নATEO/AUEO  

অনযানয  

 

ন_____________________________  

ক. প্রশ্লিক্ষণ প্রদ্ায়ন 

খ. প্রশ্লিক্ষণ পরীশ্লিক্ষণ কয়র 

গ. একায়র্শ্লমক তত্ত্বািধান কয়র 

ঘ. মাশ্লসক সমন্বে সভার মাধযয়ম 

শ্লনয়দ্যিনা প্রদ্ান কয়র 

ঙ. সরাসশ্লর শ্লিদ্যালে পশ্লরদ্ি যন 

কয়র 

চ. অনযানয ন শ্লনশ্লদ্যষ্ট করুন  

 

ক. প্রশ্লিক্ষণ প্রদ্ায়ন 

খ. প্রশ্লিক্ষণ পরীশ্লিক্ষণ কয়র 

গ. একায়র্শ্লমক তত্ত্বািধান কয়র 

ঘ. মাশ্লসক সমন্বে সভার মাধযয়ম 

শ্লনয়দ্যিনা প্রদ্ান কয়র 

ঙ. সরাসশ্লর শ্লিদ্যালে পশ্লরদ্ি যন 

কয়র 

চ. অনযানয ন শ্লনশ্লদ্যষ্ট করুন  

 

 

 

 

সাক্ষাৎকার গ্রিণকারীর সাক্ষর ও নাম 

তাশ্লরখাঃ _________________  
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সাক্ষাৎকার পত্র (টিআরসস / ইউআরসস ইন্সট্রাক্টররর জন্য) 

 

 
EMIS Code: ____________________ 

School Types: GPS (01)    

NNGPS (99)    

Madrasha (05/10)    

KG (06)    

High school attached PS (11)    

 

১. বিদ্যালয়ের নাম: 

২. কম মকর্মার নাম:              ২.১. মমািাইল নম্বর: 

৩.  আপবন বিক্ষাক্রম বিস্তরণ প্রবিক্ষণ গ্রহণ কয়রয়েন বক?      হযা াঁ    /    না  

 উত্তর হযা াঁ  হয়লেঃ 

৩.১ কয়ি গ্রহণ কয়রয়েন? _________________সাল  

৩.২ মকাথাে গ্রহণ কয়রয়েন? __________________________  

 

৪.  আপনার ইউআরবস মথয়ক মপিাগর্ উন্নেয়নর জনয কী কী প্রবিক্ষণ প্রদ্ান করা হয়েয়ে? ( টিক বিহ্ন 

বদ্ন) 

বিষেবিবত্তক বলডারবিপ একায়ডবমক 

র্ত্ত্বািধান 

আইবসটি 

 

প্রাক-

প্রাথবমক 

টিএস 

এন 

একীিুর্ 

বিক্ষা  

িাবহদ্াবিবত্তক 

সািক্লাস্টার 

মাকমারস 

মেবনিং 

ইন্ডাকিন 

মেবনিং 

অনযানয 

           

 

৪.১ আপনার মতে বিক্ষাক্রম বাস্তবায়তে প্রিবলর্ প্রবিক্ষণগুতলার সবল বদ্ক ও উন্নয়তের ক্ষেত্রগুলল কী 

কী?  

প্রবিক্ষয়ণর নাম সবল বদ্ক উন্নয়তের ক্ষেত্র 

বিষেবিবত্তক   

বলডারবিপ   

একায়ডবমক র্ত্ত্বািধান   

আইবসটি   

প্রাক-প্রাথবমক   

টিএস এন   

একীিুর্ বিক্ষা    

িাবহদ্াবিবত্তক সািক্লাস্টার   

মাকমারস মেবনিং   

ইন্ডাকিন মেবনিং   

অনযানয   
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৪.২ বিক্ষকয়দ্র মপিাগর্ দ্ক্ষর্া িদৃ্ধির জনয প্রিবলর্ প্রবিক্ষণগুয়লা িযবর্র্ আর কী প্রবিক্ষণ 

প্রয়োজন িয়ল ময়ন কয়রন? 

   

  

 

 

 

৫ . আপনার ইউআরবস মথয়ক বিক্ষকয়দ্র বিক্ষাক্রম বিস্তরণ প্রবিক্ষণ মদ্ো হয়েয়ে বকনা?  হযা াঁ / না  

 

৫.১ আপনার ইউআরবস মথয়ক এ পর্ মন্ত কর্জন বিক্ষক বিক্ষাক্রম বিস্তরণ প্রবিক্ষণ মপয়েয়ে?  

প্রধান বিক্ষক সহকারী বিক্ষক  

পুরুষ  মবহলা পুরুষ  মবহলা 

    

 

৬. প্রাথবমক বিক্ষাক্রমটি মকান ধরয়নর?       

ক.  উয়দ্িযবিবত্তক 

খ.  মর্াগযর্াবিবত্তক  

গ.  দ্ক্ষর্াবিবত্তক 

 ঘ.  অনযানয  ( বনবদ্ম  করুন) 

 

 

৭. প্রাথবমক বিক্ষার উয়েিয কেটি? ___________ 

 

৮. প্রাথবমক বিক্ষার প্রাবন্তক মর্াগযর্া কী?  

ক. প্রাথবমক স্তর মিয়ষ একজন বিক্ষাথী র্া বিখয়ি 

খ.য়কান একটি মেবণ মিয়ষ বিক্ষাথী র্া বিখয়ি 

গ.  মকান একটি অধযাে মিয়ষ বিক্ষাথী র্া বিখয়ি  

ঘ.   অনযানয  ( বনবদ্ম  করুন) _________________________________________________ 

 

৮.১ প্রাথবমক বিক্ষার কেটি প্রাবন্তক মর্াগযর্া রয়েয়ে? _________ 

 

৯. বিখনফল িলয়র্ কী িুয়েন?  

ক. মর্াগযর্া বিবত্তক বিক্ষাক্রয়মর মমৌবলক একক  

খ. বিক্ষাথীরা একটি বনবদ্ম  পাঠ মিয়ষ র্া বিখয়ি  

গ. পঞ্চম মেবণ মিয়ষ বিক্ষাথীরা র্া বিখয়ি  

 ঘ. অনযানয  ( বনবদ্ম  করুন) __________________________________________________ 

 

৯.১ একটি বিখনফল িলুন  ____________________________________________________  
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১০. ির্মমান পাঠযপুস্তয়কর বিখন মিখায়না সামগ্রীর বিষেিস্তু উপস্থাপয়ন কী কী নরু্নত্ব/পবরির্মন 

এয়সয়ে, উদ্াহরণ বদ্ন।  

বিষে নরু্নত্ব/পবরির্মনসমূহ  

১০.১ আমার িািংলা িই     

   

   

  

১০.২ English for today    

   

   

  

১০.৩ প্রাথবমক গবণর্    

   

   

  

১০.৪ প্রাথবমক বিজ্ঞান  

 

   

   

   

   

১০.৫ িািংলায়দ্ি ও 

বিশ্বপবরিে 

 

   

   

   

  

১০.৬ ধম ম ও ননবর্ক বিক্ষা  

 

   

   

   

  

১০.৭ িারীবরক বিক্ষা  

 

   

   

   

  

১০.৮ িারু ও কারুকলা  

 

   

   

   

  

১০.৯ সিংগীর্  
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১১. আপনার ইউআরবসয়র্ এনবসটিবি করৃ্ মক সরিরাহকৃর্ বক বক বিখন মিখায়না সামগ্রী আয়ে?  

 

১১.১ প্রাক প্রাথবমক মেবণর জনযেঃ  

বিখন-মিখায়নাসামগ্রী নাই পর্ মাপ্ত নাই পর্ মাপ্ত আয়ে 

১। আমার িই     

২। এয়সা বলখয়র্ বিবখ     

৩। বিক্ষক সহাবেকা     

৪। ১০ টি গয়ের িই এর মসি     

৫। িণ ম কাডম     

৬। বিপ িািম     

৭। স্বরিণ ম িািম     

৮। িযঞ্জনিণ ম িািম     

 

১১.২ প্রাথবময়কর জনযেঃ  

 পাঠযপুস্তক বিক্ষক সিংস্করণ / 

বিক্ষক বনয়দ্মবিকা / 

বিক্ষক সহাবেকা 

িাবষ মক পাঠ 

পবরকেনা 

ক্লাস রুটিন 

১ম মেবণ     

২ে মেবণ     

৩ে মেবণ      

৪থ ম মেবণ      

৫ম মেবণ      

 

১২. আপবন কী কী কায়জ মকান মকান বিখন মিখায়না সামগ্রী িযিহার কয়রন উয়েখ করুন। 

 পাঠযপুস্তক বিক্ষক সিংস্করণ / 

বিক্ষক 

বনয়দ্মবিকা / 

বিক্ষক সহাবেকা 

িাবষ মক পাঠ 

পবরকেনা 

ক্লাস রুটিন 

১২.১ একায়ডবমক র্ত্ত্বািধায়নর জনয      

১২.২ িাবহদ্াবিবত্তক সাি ক্লাস্টার 

প্রবিক্ষণ পবরিালনার জনয  

    

১২.৩ উপয়জলাবিবত্তক িাবষ মক িূড়ান্ত 

মূলযােয়নর প্রশ্ন করার জনয  

    

১২.৪ প্রবিক্ষণ পবরিালনার সমে      
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১২.৫ অনযানয  ( বনবদ্ম  করুন) 

 

_______________________________ 

    

 

 

 

১৩. বিখন-মিখায়না সামগ্রীগুয়লার নিবি য িলুনেঃ  

১৩.১ বিক্ষক সিংস্করণ  

 ক. পাঠযপুস্তয়কর বিষেিস্তু ও বিখন-মিখায়না কার্ মািবলর উয়েখ থায়ক 

 খ. শুধুমাত্র বিখন-মিখায়না কার্ মািবলর উয়েখ থায়ক 

 গ. অনযানয  ( বনবদ্ম  করুন)____________________________________________________ 

১৩.২ বিক্ষক বনয়দ্মবিকা  

ক. পাঠযপুস্তয়কর বিষেিস্তু ও বিখন-মিখায়না কার্ মািবলর উয়েখ থায়ক 

 খ. শুধুমাত্র বিখন-মিখায়না কার্ মািবলর উয়েখ থায়ক 

 গ. অনযানয  ( বনবদ্ম  করুন)____________________________________________________ 

 

১৩.৩ বিক্ষক সহাবেকা 

ক. পায়ঠর বিষেিস্তু ও র্দ্নুর্ােী বিখন-মিখায়না কার্ মািবলর উয়েখ থায়ক 

 খ. শুধুমাত্র বিখন-মিখায়না কার্ মািবলর উয়েখ থায়ক 

 গ. অনযানয  ( বনবদ্ম  করুন)____________________________________________________ 

 

১৩.৪ িাবষ মক পাঠ পবরকেনা 

 ক.  অধযাে অনুর্ােী পায়ঠর িাৎসবরক বিিাজন উয়েখ থায়ক  

 খ. পরীক্ষার সমেসূবি উয়েখ থায়ক 

 গ. বিখনফল উয়েখ থায়ক  

 ঘ. ক্লাস রুটিন উয়েখ থায়ক  

 ঙ. অনযানয  ( বনবদ্ম  করুন)___________________________________________________  

 

১৪.  বিক্ষাথী মকদ্ধিক বিখন িলয়র্ আপবন কী মিায়েন?  

ক. বিক্ষাথীর সদ্ধক্রে অিংিগ্রহণ 

খ.  বিক্ষক সহােয়কর িূবমকাে থাকয়ি 

গ.  বিক্ষাথীর িাবহদ্া বিবত্তক বিক্ষণ 

ঘ.   অনযানয (বনবদ্ম  করুন)___________________________________________________ 

 

FreeText
184

FreeText
Appendix-2



 

১৫. বিখন-মিখায়না সামগ্রীয়র্ বিক্ষাথী মকদ্ধিক বিখন সম্পয়কম কী কী বনয়দ্মিনা রয়েয়ে ? 

ক. দ্লগর্ কাজ 

খ. মজাড়াে কাজ 

গ. েড়া, গান ও মখলার মাধযয়ম বিখন 

ঘ. বিক্ষাথীয়দ্র দ্বারা বিক্ষাথীর মূলযােন 

ঙ. বিক্ষাথীয়দ্র বদ্য়ে মিায়ডম কাজ করায়না 

ি. িূবমকাবিনে করায়না 

ে. পায়ঠর শুরুয়র্ই বিক্ষাথীয়দ্র বিন্তা করার সুয়র্াগ মদ্ওো  

জ. বিক্ষা উপকরয়ণর র্থার্থ িযিহায়রর বনয়দ্মিনা 

ে. অনযানয (বনবদ্ম  করুন)___________________________________________________ 

 

 

১৬ . গর্মায়স আপবন কেটি বিদ্যালয়ে একায়ডবমক র্ত্ত্বািধান কয়রয়েন? __________________ টি 

 

 

১৭ . গর্মায়স আপবন কর্জন বিক্ষয়কর বিখন মিখায়না কার্ মক্রম পর্ ময়িক্ষণ কয়র পরামি ম বদ্য়েয়েন? 

_______________ জন  

 

১৮. বিদ্যালয়ে একায়ডবমক র্ত্ত্বািধান করার জনয আপনার মকায়না বলবখর্ কম মপবরকেনা (িাবষ মক / 

ষাণ্মাবসক / নত্রমাবসক / মাবসক) আয়ে বক?         হযা াঁ    /     না  

 

১৯. বিখন মিখায়নার মায়নান্নেয়ন আপবন কীিায়ি মেবণ বিক্ষকয়ক সহাের্া কয়রন? 

পাঠ পর্ ময়িক্ষয়ণর  পূয়ি ম পাঠ িলাকালীন পাঠ পর্ ময়িক্ষণ মিয়ষ 
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২০ . আপনার উপয়জলার বিদ্যালে সমূয়হর বিখন-মিখায়নার মায়নান্নেয়ন সিংবি  িযদ্ধিিগ ম মকান মকান 

মক্ষয়ত্র সহাের্া কয়রন?  

থানা/উপয়জলাবিক্ষাঅবফসার 

(TEO/UEO) 

সহকারী থানা/উপয়জলা 

বিক্ষাঅবফসার (ATEO/AUEO) 

অনযানয  

 

(_____________________________) 

ক. প্রবিক্ষণ প্রদ্ায়ন 

খ. প্রবিক্ষণ পরীবিক্ষণ কয়র 

গ. একায়ডবমক র্ত্ত্বািধান কয়র 

ঘ. মাবসক সমন্বে সিার মাধযয়ম 

বনয়দ্মিনা প্রদ্ান কয়র 

ঙ. সরাসবর বিদ্যালে পবরদ্ি মন 

কয়র 

ি. অনযানয ( বনবদ্ম  করুন) 

 

ক. প্রবিক্ষণ প্রদ্ায়ন 

খ. প্রবিক্ষণ পরীবিক্ষণ কয়র 

গ. একায়ডবমক র্ত্ত্বািধান কয়র 

ঘ. মাবসক সমন্বে সিার মাধযয়ম 

বনয়দ্মিনা প্রদ্ান কয়র 

ঙ. সরাসবর বিদ্যালে পবরদ্ি মন 

কয়র 

ি. অনযানয ( বনবদ্ম  করুন) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

সাক্ষাৎকার গ্রহণকারীর স্বাক্ষর ও নাম 

র্াবরখেঃ ________________ 

FreeText
186

FreeText
Appendix-2



FreeText
187

FreeText
Appendix-2

User
Cross-Out



 

 
 

১১| সমাপনী পরীক্ষায় অংিগ্রহদণর েন্  ুকম িীভাদি প্রস্তক  গ্রহণ িরে? 

 

 

১২। ে  এি মাদস কিে্ালয় কথদি  ুকম িী িী িই কনদয়ে? ২/১ টি িইদয়র নাম িদলা।  

 

 

১৩। সু্কদলর পকরদিি কি ক ামরা পেন্দ ির? উত্তদরর পদক্ষ িারণগুদলা িদলা।  

 

 

১৪। কেকণ িদক্ষর পকরদিি কি ক ামরা পেন্দ ির? উত্তদরর পদক্ষ িারণগুদলা িদলা 
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১. এসএমসসর সভা করার বাৎসসরক পসরকল্পনা আছে সক? (কসপ সংগ্রহ করুন) 

 

২.  সবদ্যালয় সফলভাছব পসরচালনার ক্ষেছে কী কী সমসযা আছে বছল মছন কছরন?  

 বিদ্যালয়ের ভ ৌত অিকাঠায় া সংক্রান্ত 

 বিখন ভিখায়না কার্ যক্র  সংক্রান্ত 

 বিক্ষক সংক্রান্ত  

 বিক্ষার্থী সংক্রান্ত  

 বিদ্যালয়ের পবরয়িি সংক্রান্ত ইতযাবদ্ 

 

৩ . বিদ্যালয়ের সমসযা সমাধাছন এসএমসসর পে ক্ষেছক ক্ষকাছনা পদ্ছেপ ক্ষনওয়া হছয়ছে সক?  ভনওো 

     হয়ে র্থাকয়ল কী কী পদ্ছেপ ক্ষনয়া হছয়ছে? 

 

 

৪. সিেকছদ্র পড়াবার (সিখন ক্ষিখাছনা কাছের) কছয়কটি সমসযা উছেখ করুন। উক্ত সমসযা সমাধাছন 

এসএমসসর পে ক্ষেছক ক্ষকাছনা পদ্ছেপ ক্ষনওয়া হছয়ছে সক?  ভনওো হয়ে র্থাকয়ল কী কী পদ্ছেপ ক্ষনয়া 

হছয়ছে? 

 

 

৫.  সবদ্যালছয় কী কী সহসিোক্রসমক কার্ যক্রম কার্ যক্রম পসরচালনা করা হয়?  

ক) প্রােসমক সিো সপ্তাহ ও পে  

খ) আন্তেযাসিক স্বােরিা সদ্বস 

গ) স্বাধীনিা সদ্বস 

ঘ) সবেয় সদ্বস 

ঙ) িসহদ্ সদ্বস ও আন্তেযাসিক মািৃভাষা সদ্বস 

চ) োিীয় সিশু সদ্বস 

ে) োিীয় ক্ষিাক সদ্বস 
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 ে) বাসষ যক ক্রীড়া প্রসিছর্াসগিা  

ঝ) সমলাদ্ মাহসফল 

ঞ) সাসহিয ও সাংসৃ্কসিক প্রসিছর্াসগিা 

 

৬. উক্ত কার্ যক্রমসমূহ সফলভাছব পসরচালনার ক্ষেছে আপনারা কীভাছব সহায়িা কছরন? 

 

৭।  েুদ্র নৃছগাষ্ঠী ও প্রসিবন্ধী সিোেীছদ্র সিখন ক্ষিখাছনার েনয আপনারা ক্ষকাছনা বযবস্থা গ্রহণ কছরছেন 

সক? কছর োকছল, কী বযবস্থা গ্রহণ কছরছেন?  

 

৮।  স্থানীয় েনছগাষ্ঠীছক সবদ্যালছয়র উন্নয়ছন কীভাছব সম্পৃক্ত করা হয়?  

 

৯। আপনার সবদ্যালছয়র মান ক্ষকমন :  

 বিদ্যালয়ের ভ ৌত অিকাঠায় া  

 ভেবিয়ত বিখন ভিখায়না কার্ যক্র  

 বিক্ষক (স োনুিতীতা/ দ্াবেত্বিান আচরি/ জ্ঞান/দ্ক্ষতা) 

 বিক্ষয়কর উপবিবত  

 বিক্ষার্থীর উপবিবত 

 বিদ্যালয়ের পবরয়িি 

 পবরস্কার পবরচ্ছন্নতা  

 ভর্াগয়র্াগ িযিিা 

 পরীক্ষা ফলাফল 

 পানীে জক্ষলর িযিিা 

 ভিৌচাগার ও পে: বনস্কািন 

 ব ড ভড ব ল 
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PTA এর সাথে FGD 

১.  PTA এর সভা করার বাৎসররক পররকল্পনা আছে রক?  ককরপ সগ্রহ  কনন  

 

২. রবদ্যালয় সফলভাছব পররচালনার ক্ষেছে কী কী সমসযা আছে বছল মছন কছরন?  

 রবদ্যালছয়র ক্ষভৌত অবকাঠাছমা সগ্রক্রান্ত 

 রিখন ক্ষিখাছনা কার্ যক্রম সগ্রক্রান্ত 

 রিেক সগ্রক্রান্ত  

 রিোর্থী সগ্রক্রান্ত  

 রবদ্যালছয়র পররছবি সগ্রক্রান্ত ইতযারদ্ 

 

৩ . রবদ্যালছয়র সমসযা সমাধাছন PTA র পে ক্ষর্থছক ক্ষকাছনা পদ্ছেপ ক্ষনওয়া  ছয়ছে রক?  ক্ষনওয়া 

      ছয় র্থাকছল কী কী পদ্ছেপ ক্ষনয়া  ছয়ছে? 

 

 

৪. রিেকছদ্র পড়াবার (রিখন ক্ষিখাছনা কাছের) কছয়কটি সমসযা উছেখ কনন। উক্ত সমসযা সমাধাছন 

PTA র পে ক্ষর্থছক ক্ষকাছনা পদ্ছেপ ক্ষনওয়া  ছয়ছে রক?  ক্ষনওয়া  ছয় র্থাকছল কী কী পদ্ছেপ ক্ষনয়া 

 ছয়ছে? 
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৫. রবদ্যালছয় কী কী স রিোক্ররমক কার্ যক্রম কার্ যক্রম পররচালনা করা  য়?  

ক) প্রার্থরমক রিো সপ্তা  ও পে  

খ) আন্তেযারতক স্বােরতা রদ্বস 

গ) স্বাধীনতা রদ্বস 

ঘ) রবেয় রদ্বস 

ঙ) ির দ্ রদ্বস ও আন্তেযারতক মাতৃভাষা রদ্বস 

চ) োতীয় রিশু রদ্বস 

ে) োতীয় ক্ষিাক রদ্বস 

 ে) বারষ যক ক্রীড়া প্ররতছর্ারগতা  

ঝ) রমলাদ্ মা রফল 

ঞ) সার তয ও সাগ্রসৃ্করতক প্ররতছর্ারগতা 

 

৬. উক্ত কার্ যক্রমসমূ  সফলভাছব পররচালনার ক্ষেছে আপনারা কীভাছব স ায়তা কছরন? 

 

 

৭. েুদ্র নৃছগাষ্ঠী ও প্ররতবন্ধী রিোর্থীছদ্র রিখন ক্ষিখাছনার েনয আপনারা ক্ষকাছনা বযবস্থা হ ণ কছরছেন 

রক? কছর র্থাকছল, কী বযবস্থা হ ণ কছরছেন?  

 

 

৮. স্থানীয় েনছগাষ্ঠীছক রবদ্যালছয়র উন্নয়ছন কীভাছব সম্পৃক্ত করা  য়?  

 

৯। আপনার রবদ্যালছয়র মান ক্ষকমন:  

 রবদ্যালছয়র ক্ষভৌত অবকাঠাছমা  

 ক্ষেরণছত রিখন ক্ষিখাছনা কার্ যক্রম 

 রিেক (সময়ানুবতীতা/ দ্ারয়ত্ববান আচরণ/ জ্ঞান/দ্েতা) 

 রিেছকর উপরস্থরত  

 রিোর্থীর উপরস্থরত 

 রবদ্যালছয়র পররছবি 

 পররস্কার পররচ্ছন্নতা  

 ক্ষর্াগছর্াগ বযবস্থা 

 পরীো ফলাফল 

 পানীয় েছলর বযবস্থা 

 ক্ষিৌচাগার ও পয়: রনস্কািন 

 রমড ক্ষড রমল 
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বিদ্যালয় তথ্য সংগ্রহের ছক  

তথ্য সংগ্রেকারী বিহে ছকটি পূরণ করহিি 

(প্রহ ােয ক্ষেহে তথ্য  াচাই-িাছাইপিূ বক পূরণ করুন) 

EMIS Code: ____________________ 

School Types: GPS (01)    

NNGPS (99)    

Madrasha (05/10)    

KG (06)    

High school attached PS (11)    

০.০ সাধারণ তথ্যঃ 
  

 ০.১ বিদ্যালয়ের নাম (িাাংলাে): ০.২ বিদ্যালয়ের নাম ( ইাংয়রজি-িড় অক্ষর): 

 ০.৩ জিলাঃ  ০.৪ উপয়িলা/থ্ানাঃ  

 ০.৫ ইউবনেন / জপৌরসভাঃ  ০.৬ ক্লাস্টারঃ 

 ০.৭ প্রধান বিক্ষয়ের নামঃ ০.৮ প্রধান বিক্ষয়ের জমািাইল নম্বরঃ  

 ০.৯ বিফটঃ  ০.১০ বিদ্যালয়ে যাতাোয়ত -      েখয়না সমসযা হে না  

                                      মায়ে মায়ে সমসযা হে  

                                      সি সমে সমসযা হে 

 

১.০ বিক্ষে তথ্যঃ 
 

প্রধান বিক্ষে সহোরী বিক্ষে 

 (সাধারণ) 

সহোরী বিক্ষে  

(প্রাে-প্রাথ্বমে) 

পযারা বিক্ষে জেপুয়টিন  ছুটট ( মাতৃত্ব)  

 অনুয়মাবদ্ত পদ্        

সাংযুক্ত পদ্        

েম মরত সাংখযা       

193
193

FreeText
Appendix-2



 
 

 

 

School Observation Checklist 

 

*প্রহয়ােহি অবতবরক্ত কাগে সং ুক্ত করুি 

  

২.০  

 

ক্র

নাং 

 

বিক্ষয়ের 

পদ্িী 

 

বিক্ষয়ের নাম 

 

িন্ম তাবরখ 

 ( বদ্ন/ 

মাস/ 

িছর) 

 

 

জিন্ডার  

 (পু/ম) 

সি ময়িষ বিক্ষাগত 

জযাগযতা  

(১। মাস্টাস ম 

 ২। স্নাতে 

 (সন্মান) 

 ৩। স্নাতে (পাস) 

৪। অনযানয ) 

প্রাপ্ত দ্ীর্ ময়মোদ্ী 

প্রবিক্ষণ সমূহ    

(১। এম এে   

২। বিএে  

৩। বে বপ এে   

৪। বস ইন এে 

৫। অনযানয ) 

 

জোন 

জোন 

বিষয়ে 

পাঠ জদ্ন 

 

বিষেবভবিে 

প্রবিক্ষণ 

  ( বিষেসহ 

উয়েখ 

েরুন) 

 

 

ICT 

প্রবিক্ষণ 

 ( টটে বদ্ন) 

 

অনযানয 

প্রবিক্ষণ 

 (নাম উয়েখ 

েরুন) 

 

 ১ প্রধান বিক্ষে          

 ২ প্রাে-

প্রাথ্বময়ের 

বিক্ষে 

         

 ৩ সহোবর 

বিক্ষে- ১ 

         

৪ সহোবর 

বিক্ষে- ২ 

         

৫ সহোবর 

বিক্ষে- ৩ 
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School Observation Checklist 

 

  

  

 

ক্র

নাং 

 

বিক্ষয়ের 

পদ্িী 

 

বিক্ষয়ের নাম 

 

িন্ম তাবরখ 

 ( বদ্ন/ 

মাস/ 

িছর) 

 

 

জিন্ডার  

 (পু/ম) 

সি ময়িষ বিক্ষাগত 

জযাগযতা  

(১। মাস্টাস ম 

 ২। স্নাতে ( সন্মান) 

 ৩। স্নাতে (পাস) 

৪। অনযানয ) 

প্রাপ্ত দ্ীর্ ময়মোদ্ী 

প্রবিক্ষণ সমূহ    

(১। এম এে   

২। বিএে  

৩। বে বপ এে   

৪। বস ইন এে 

৫। অনযানয ) 

 

জোন 

জোন 

বিষয়ে 

পাঠ জদ্ন 

 

বিষেবভবিে 

প্রবিক্ষণ 

  ( বিষেসহ 

উয়েখ 

েরুন) 

 

 

ICT প্রবিক্ষণ 

 ( টটে বদ্ন) 

 

অনযানয 

প্রবিক্ষণ 

 (নাম উয়েখ 

েরুন) 

 ৬ সহোবর 

বিক্ষে- ৪ 

         

 ৭ সহোবর 

বিক্ষে-৫ 

         

 ৮ সহোবর 

বিক্ষে-৬ 

         

৯ সহোবর 

বিক্ষে-৭ 

         

১০ সহোবর 

বিক্ষে-৮ 
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School Observation Checklist 

 

 
 

৩.০  

 

বিক্ষাথ্ী তথ্যঃ 

প্রাে-প্রাথ্বমে ১ম জেবণ ২ে জেবণ ৩ে জেবণ ৪থ্ ম জেবণ ৫ম জেবণ 

জমাট  

বিক্ষাথ্ী 

প্রবতিন্ধী 

বিক্ষাথ্ী 

জমাট  

বিক্ষাথ্ী 

প্রবতিন্ধী 

বিক্ষাথ্ী 

জমাট  

বিক্ষাথ্ী 

প্রবতিন্ধী 

বিক্ষাথ্ী 

জমাট  

বিক্ষাথ্ী 

প্রবতিন্ধী 

বিক্ষাথ্ী 

জমাট  

বিক্ষাথ্ী 

প্রবতিন্ধী 

বিক্ষাথ্ী 

জমাট  

বিক্ষাথ্ী 

প্রবতিন্ধী 

বিক্ষাথ্ী 

ি
াল

ে
 

ি
াব

ল
ে

া 

ি
াল

ে
 

ি
াব

ল
ে

া 

ি
াল

ে
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ল
ে

া 

ি
াল

ে
 

ি
াব

ল
ে

া 

ি
াল

ে
 

ি
াব

ল
ে

া 

ি
াল

ে
 

ি
াব

ল
ে

া 

ি
াল

ে
 

ি
াব

ল
ে

া 

ি
াল

ে
 

ি
াব

ল
ে

া 

ি
াল

ে
 

ি
াব

ল
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া 

ি
াল

ে
 

ি
াব

ল
ে

া 

ি
াল

ে
 

ি
াব

ল
ে

া 

ি
াল

ে
 

ি
াব

ল
ে

া 

                        

প্রয়যািয জক্ষয়ে প্রবতিবন্ধতার 

ধরনগুয়লা উয়েখ েরুন 

প্রয়যািয জক্ষয়ে 

প্রবতিবন্ধতার ধরনগুয়লা 

উয়েখ েরুন 

প্রয়যািয জক্ষয়ে 

প্রবতিবন্ধতার ধরনগুয়লা 

উয়েখ েরুন 

প্রয়যািয জক্ষয়ে প্রবতিবন্ধতার 

ধরনগুয়লা উয়েখ েরুন 

প্রয়যািয জক্ষয়ে প্রবতিবন্ধতার 

ধরনগুয়লা উয়েখ েরুন 

প্রয়যািয জক্ষয়ে প্রবতিবন্ধতার 

ধরনগুয়লা উয়েখ েরুন 

ে.  মানবসে প্রবতিবন্ধ  

খ.  িারীবরে প্রবতিবন্ধ  

- েিণ  

- দৃ্টি  

- অনযানয  

ে.  মানবসে প্রবতিবন্ধ  

খ.  িারীবরে প্রবতিবন্ধ  

- েিণ  

- দৃ্টি  

- অনযানয  

ে.  মানবসে প্রবতিবন্ধ  

খ.  িারীবরে প্রবতিবন্ধ  

- েিণ  

- দৃ্টি  

- অনযানয  

ে.  মানবসে প্রবতিবন্ধ  

খ.  িারীবরে প্রবতিবন্ধ  

- েিণ  

- দৃ্টি  

- অনযানয  

ে.  মানবসে প্রবতিবন্ধ  

খ.  িারীবরে প্রবতিবন্ধ  

- েিণ  

- দৃ্টি  

- অনযানয  

ে.  মানবসে প্রবতিবন্ধ  

খ.  িারীবরে প্রবতিবন্ধ  

- েিণ  

- দৃ্টি  

- অনযানয  
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৪.০ বিদ্যালয়ের জভৌত অিোঠায়মা সাংক্রান্ত তথ্যঃ 
 

 ৪.১ বিদ্যালয়ের জমাট িবমর পবরমাণ  (িতাাংি)  

 ৪.২ বিদ্যালে ভিয়নর ধরন       পাো  

     আধা-পাো  

     ো াঁচা  

 ৪.৩ জমাট জেবণেক্ষ সাংখযা  

 ৪.৪ প্রাে-প্রাথ্বময়ের িনয বনধ মাবরত পৃথ্ে জেবণেক্ষ      আয়ছ  

     নাই 

 ৪.৫ প্রাে-প্রাথ্বময়ের িনয বিখন-জিখায়না সামগ্রী       পয মাপ্ত  

     অপয মাপ্ত 

     নাই 

 ৪.৬ বিদ্যালয়ের সীমানা প্রাচীর       পাো প্রাচীর 

     আাংবিেভায়ি জিটিত   

     নাই 

 ৪.৭ বিদ্যালে ফটে      িযিহার উপয়যাগী 

     অনুপয়যাগী  

     নাই 

 ৪.৮ বিদ্যালয়ের নাম ফলে       আয়ছ 

     নাই 

 ৪.৯ প্রধান বিক্ষয়ের অবফস েক্ষ       সজ্জিত 

     সজ্জিত নে  

    নাই 

 ৪.১০ বিক্ষেয়দ্র িনয অবফস েক্ষ      আয়ছ 

     নাই 
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 ৪.১১ বিয়ক্ষাপেরণ সাংরক্ষয়ণর িনয / প্রদ্ি ময়নর পৃথ্ে েক্ষ       িযিহার উপয়যাগী 

     অনুপয়যাগী  

     নাই 

 ৪.১২ জস্টার রুম       িযিহার উপয়যাগী 

     অনুপয়যাগী  

     নাই 

 ৪.১৩ টেয়লট (ওোি ব্লে িযতীত)      িযিহার উপয়যাগী  ( বনম মাণাধীন/িরািীণ ম নে  পবরাার   হাত জধাোর  

উপেরণ এিাং পাবনর িযিস্থা আয়ছ) 

     অনুপয়যাগী  

     নাই 

 ৪.১৪ িাবলোয়দ্র িনয পথৃ্ে টেয়লট (ওোি ব্লে িযতীত)      িযিহার উপয়যাগী  ( বনম মাণাধীন/িরািীণ ম নে  পবরাার   হাত জধাোর 

উপেরণ এিাং পাবনর িযিস্থা আয়ছ) 

     অনুপয়যাগী  

     নাই 

 ৪.১৫ বনরাপদ্ পানীে িয়লর িযিস্থা (সচল নলেূপ  জটপ েল িা অনয িযিস্থা)      আয়ছ  

     নাই 

 ৪.১৬ র যাম্প আছ আয়ছ       িযিহার উপয়যাগী  

     অনুপয়যাগী  

     নাই 

 ৪.১৭ প্রবতিন্ধী বিশুিান্ধি টেয়লট      িযিহার উপয়যাগী  (হাই েমে  বনম মাণাধীন/িরািীণ ম নে  পবরাার   হাত 

জধাোর উপেরণ এিাং পাবনর িযিস্থা আয়ছ) 

     অনুপয়যাগী  

     নাই 

 ৪.১৮ প্রবতিন্ধী বিশুিান্ধি ওোি ব্লে আয়ছ       িযিহার উপয়যাগী  (হাই েমে  বনম মাণাধীন/িরািীণ ম নে  পবরাার   হাত 

জধাোর উপেরণ এিাং পাবনর িযিস্থা আয়ছ) 

     অনুপয়যাগী  

     নাই 

 ৪.১৯ িব্দদু্ষণ বিষয়ে অবভয়যাগ       জেউ অবভয়যাগ েয়র নাই   

     মায়ে মায়ে অবভয়যাগ েয়র  

     প্রােিই অবভয়যাগ েয়র   

198198

FreeText
Appendix-2



 
 

 

 

School Observation Checklist 

 

 ৪.২০ পেুুর       আয়ছ 

     নাই 

 ৪.২১ পেুুর থ্ােয়ল      সিসমে পাবন থ্ায়ে 

     সিসমে পাবন থ্ায়েনা  

 ৪.২২ বিদ্যালে প্রাঙ্গয়ণর পবরচ্ছন্নতা       পবরচ্চন্ন  

     পবরচ্ছন্ন নে  

 ৪.২৩ জেবণেয়ক্ষর পবরচ্ছন্নতা      পবরচ্চন্ন  

     পবরচ্ছন্ন নে 

 ৪.২৪ পাবনর বফলটার      আয়ছ  

     নাই 

 ৪.২৫ প্রাথ্বমে বচবেৎসার িক্স  

(First aid box) 

     পয মাপ্ত উপেরণসহ আয়ছ 

     অপয মাপ্ত  

     নাই 

 ৪.২৬ জরজিস্টার       বিক্ষাথ্ীর হাজিরা  

     বিক্ষয়ের হাজিরা  

     বিক্ষয়ের ছুটট জরজিস্টার  

     ফলাফল সাংরক্ষয়ণর জরজিস্টার  

     আে- িযে বিিরণী  

     পবরদ্ি মন  জরজিস্টার 

     এসএমবস জরিয়ুলিন জরজিস্টার  

 ৪.২৭ বিদ্যালয়ের আয়ের উৎস (অনুদ্ান সহ) 

প্রধান বতনটট উয়েখ েরুন 

১।  

 

২।  

 

 

৩।  
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৫.০ বিদ্যালয়ের বিখন-জিখায়না পবরয়িয়ির জভৌত সুবিধাবদ্র তথ্যঃ 
 

 ৫.১ লাইয়েরী      আয়ছ 

     নাই 

  ৫.১.১ অিস্থান জোথ্াে?       প্রধান বিক্ষয়ের েয়ক্ষ 

     পৃথ্ে েক্ষ  

     জেবণ েয়ক্ষ  

     অনযানয (____________________________________________) 

  ৫.১.২ বিক্ষাথ্ীরা িযিহার েয়র      হযা াঁ 

     না 

  ৫.১.৩ বিক্ষেগণ িযিহার েয়রন      হযা াঁ 

     না 

  ৫.১.৪ লাইয়েরীয়ত িই এর সাংখযা   

  ৫.১.৫ িই এর ধরন       পাঠযপসু্তে  

     গয়ের িই 

     বিক্ষামূলে অনযানয িই 

     সম্প আছূরে পঠন সামগ্রী 

     অনযানয ( ______________________________________________)      

 ৫.২ জখলার মাঠ      িযিহার উপয়যাগী 

     িযিহার অনুপয়যাগী  

     নাই  

 ৫.৩  জখলার সরঞ্জাম  ( বলস্ট সাংগ্রহ েরুন)       আয়ছ 

     নাই 

 ৫.৪ সাংগীয়তর সরঞ্জাম  ( বলস্ট সাংগ্রহ েরুন) -হারয়মাবনোম  তিলা   বপোয়না      আয়ছ 

     নাই 

 ৫.৫ চারু ও োরুেলার সরঞ্জাম  ( বলস্ট সাংগ্রহ েরুন) -রাং-তুবল  খাতা   জপজলল      আয়ছ 

     নাই 

 ৫.৬ বিদ্যালে আবঙ্গনাে িা মায়ঠ পয মাপ্ত িৃক্ষ/গাছ দ্বারা পবরয়িটিত      আয়ছ 

     নাই 
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 ৫.৭  বিদ্যালে প্রাঙ্গয়ন িাগান       আয়ছ 

     নাই 

 ৫.৮ িাবষ মে পাঠ পবরেেনা ও ক্লাস রুটটন ( ASWR)      আয়ছ 

     নাই 

 

 

***প্রহ ােয ক্ষেহে িযিোর করুিঃ ০= িাই, ১= অপ বাপ্ত, ২= প বাপ্ত 

৬.০ জেবণেয়ক্ষর জভৌত সবুিধাবদ্র তথ্যঃ 

 

প্রাক-প্রাথ্বিক 

 

১ি ক্ষেবণ 

 

২য় ক্ষেবণ 

 

৩য় ক্ষেবণ ৪থ্ ব ক্ষেবণ ৫ি ক্ষেবণ 

 ৬.১ জেবণেয়ক্ষর আেতন ( দদ্র্ ময X প্রস্থ)       

 ৬.২ বিক্ষাথ্ীর িসার িযিস্থা (মযাট/য়িঞ্চ 

ইতযাবদ্) 

      

 ৬.৩ জেবনেক্ষটট বিদ্যালে ভিয়নর েত তলাে 

অিবস্থত  

      

 ৬.৪ বিক্ষয়ের চলাচয়লর পয মাপ্ত িােগা আয়ছ       

 

 
৬.৫ বিক্ষয়ের িনয জচোর-জটবিল  

(১টট েয়র) 

      

 ৬.৬ প্রােৃবতে আয়লা- িাতাস        

 ৬.৭ বিদু্যবতে আয়লার িযিস্থা        

 ৬.৮ বিদু্যবতে পাখার িযিস্থা       
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 ৬.৯ প্রবতিন্ধী বিক্ষাথ্ীর প্রয়োিনীে বনিস্ব 

সহােে সামগ্রী আয়ছ  

প্রাক-প্রাথ্বিক 

 

১ি ক্ষেবণ 

 

২য় ক্ষেবণ 

 

৩য় ক্ষেবণ ৪থ্ ব ক্ষেবণ ৫ি ক্ষেবণ 

  - চিমা 

 

      

  - েিণ যন্ত্র  

 

      

  - হুইল জচোর        

 ৬.১০ প্রবতিন্ধীিান্ধি বিখন-জিখায়না সামগ্রী 

আয়ছ  

- জেইল িুে  

      

 ৬.১১ সম্প আছুরে পঠন সামগ্রী আয়ছ       

 ৬.১২ িুে েন মার/ক্লাসরুম লাইয়েরী       

 ৬.১৩ িযিহার উপয়যাগী চে জিােম       

 ৬.১৪ চে/ মােমার এর িযিস্থা  (আয়ছ  নাই)       

 ৬.১৫ উপেরণ প্রদ্ি ময়নর িযিস্থা       

 ৬.১৬ জেবণেক্ষ বিক্ষাথ্ীয়দ্র সৃিনিীল োি 

দ্বারা সজ্জিত 

      

 ৬.১৭ জদ্োয়ল বিক্ষামূলে বিষয়ের ছবি  জদ্য়ির 

মানবচে  পবরয়িি প্রভৃবত বিষেে 

জদ্োলবচে আয়ছ 

      

 ৬.১৮ র্বড়  (আয়ছ  নাই  নি)       
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৭.০ বিদ্যালয়ে ICT সুবিধা সম্প আছবেমত তথ্যঃ  
 

 ৭.১ েজ্জম্প আছউটার সুবিধা  ( লযাপটপ)      িযিহারয়যাগয  

    িযিহারয়যাগয নে  

     নাই 

 ৭.২ মাবিবমবেোর সবুিধা      িযিহারয়যাগয  

    িযিহারয়যাগয নে  

     নাই  

 ৭.৩ ইন্টারয়নট সবুিধা      িযিহারয়যাগয  

    িযিহারয়যাগয নে  

     নাই  

 

৮.০ বিদ্যালয়ের বিখন জিখায়না সামগ্রী সম্প আছবেমত তথ্যঃ  (থ্ােয়ল টটে বদ্ন) 
 

   প্রাে-প্রাথ্বমে 

 

১ম জেবণ 

 

২ে জেবণ 

 

৩ে জেবণ 

 

৪থ্ ম জেবণ 

 

৫ম জেবণ 

 

 ১ িাাংলা  

 

 

 

 

 

 

 

বিক্ষে সহাবেো 

বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ 

 ২ ইাংয়রজি বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ 

 ৩ গবণত বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ 

 ৪ বিজ্ঞান বিক্ষে সহাবেো বিক্ষে সহাবেো বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ 

 ৫ িাাংলায়দ্ি ও বিশ্ব পবরচে বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ 

 ৬ ইসলাম ধম ম ও বনবতে বিক্ষা বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ 

 ৭ বহন্দ ুধম ম ও বনবতে বিক্ষা বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ 

 ৮ বিস্টান ধম ম ও বনবতে বিক্ষা বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ 

 ৯ জিৌদ্ধ ধম ম ও বনবতে বিক্ষা বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে সাংারণ বিক্ষে সাংারণ বিক্ষে সাংারণ 

 ১০ সঙ্গীত বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো 

 ১১ চারু ও োরু বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো 

 ১২ িারীবরে বিক্ষা বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো বিক্ষে বনয়দ্মবিো 
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School Observation Checklist 

 

৯.০ বিদ্যালয়ের অনযানয তথ্যঃ 
 

৯.১ বিক্ষাথ্ীয়দ্র িনয বনধ মাবরত জপািাে ( ইউবনফম ম)      পবরচ্ছন্ন  

     অপবরচ্ছন্ন  

     নাই 

 ৯.২ 

 

প্রাতযবহে সমায়িি হে       হযা াঁ 

     না 

 ৯.৩ াুল বফবোং োয মক্রম       আয়ছ 

     নাই 

 ৯.৪ বমে জে বমল োয মক্রম       আয়ছ 

     নাই 

 ৯.৫ এসএমবস োয মক্রম       োয মের 

     অোয মের 

     নাই 

 ৯.৫.১ বিগত ৬ মায়স এসএমবস এর েেটট সভা অনুটিত হয়েয়ছ?   

 ৯.৫.২ সভাে সদ্সযয়দ্র গড় উপবস্থবত েত?   

 ৯.৫.৩ সভাে নারী সদ্সযয়দ্র গড় উপবস্থবত েত?  

 ৯.৬ বপটটএ োয মক্রম      োয মের 

     অোয মের 

     নাই 

 ৯.৬.১ বিগত ৬ মায়স বপটটএ এর েেটট সভা অনুটিত হয়েয়ছ?   

 ৯.৬.২ সভাে সদ্সযয়দ্র গড় উপবস্থবত েত?   

 ৯.৬.৩ সভাে নারী সদ্সযয়দ্র গড় উপবস্থবত েত?  

 ৯.৭ বনেবমত মা সমায়িি       হে  

     হে না 
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 ৯.৮ বনেবমত জহাম বভজিট েরা       হে  

     হে না 

 ৯.৯ সহবিক্ষাক্রবমে োয মক্রমগুয়লা-  

  ৯.৯.১ িাবষ মে ক্রীড়া প্রবতয়যাবগতা       হে  

     হে না 

  ৯.৯.২ িাবষ মে সাাংাৃবতে প্রবতয়যাবগতা      হে  

     হে না 

  ৯.৯.৩ িাতীে বদ্িস উদ্যাপন      হে  

     হে না 

  ৯.৯.৪ বমলাদ্ মাহবফল      হে  

     হে না 

  ৯.৯.৫ োিদ্ল োয মক্রম      হে  

     হে না 

  ৯.৯.৬ অনযানয ( বলখুন)  

 

১০.০ উয়েখ েরার মত বিদ্যালয়ের অনযানয জযয়োয়না তথ্য বনয়চর র্য়র বলবপিদ্ধ েরুনঃ  
 

বিক্ষে-বিক্ষাথ্ীর সম্প আছেমঃ 

 

 

বিক্ষে-েম মেতমার সম্প আছেমঃ  

 

 

বিক্ষাথ্ীয়দ্র আথ্ ম- সামাজিে অিস্থাঃ  

 

 

অনযানযঃ   
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EMIS Code: ____________________ 

 

বাাংলা 
শ্রেণ িঃ তৃতীয়  

 
 
শ্রেটিঃ-  
 
েময়িঃ 

 
 

ণবদ্যালয়য়র নামিঃ 
 
 
 

ণিক্ষার্থীর নামিঃ 
 

বালক    বাণলকা 
 
 
 

শ্ররাল নম্বরিঃ 
 
 

িাখািঃ 
 

 

 
 

___________________________ 

পর্থয়বক্ষয়কর নাম ও স্বাক্ষর 
 

তাণরখিঃ        /          /২০১৮ 

RvZxq wkÿvµg I cvV¨cy¯ÍK †evW©  

69-70, gwZwSjevwYwR¨KGjvKv, XvKv-1000 

www.nctb.gov.bd 
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wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 1 †_‡K 5 ch©šÍ cÖ‡kœi DËi `vI: 

 
GK e‡bi cv‡k KzKzi I †gviM evm KiZ| Zv‡`i `yÕR‡bi g‡a¨ Lye eÜzZ¡| GKw`b 

`yÕR‡b e‡bi wfZ‡i åg‡Y †ei n‡jv| Nyi‡Z Nyi‡Z iv‡Zi Avuavi bvgj| ỳÕR‡b e‡bi 

Mfx‡i P‡j †Mj| wbivc` AvkÖq LuyR‡Z jvMj| Ae‡k‡l †gviM GKwU Mv‡Qi gMWv‡j 

wM‡q emj| KzKziwUI H Mv‡Qi wb‡P Nywg‡q coj| ‡fvi n‡ZB †gviM DZjv n‡q Kz°ziy Kz 

k‡ã WvK‡Z jvMj| H e‡b GK `yóz wkqvj evm KiZ| WvK ï‡b wkqv‡ji g‡b n‡jv, 

cÖv‡Zi bv¯ÍvUv †gvi‡Mi gvs‡m †m‡i †dj‡j g›` n‡ebv| PvjevR wkqvj Wv‡ji wb‡P wM‡q 

†gvi‡Mi mybvg K‡i Zvi eÜz n‡Z PvBj| †gviM Rev‡e ejj, ÒwVK Av‡Q| Mv‡Qi †Mvovq 

Avgvi iÿK Nywg‡q Av‡Q| Zv‡K DVv‡jB †m Avcbv‡K Avgvi Kv‡Q Avm‡Z mnvqZv 

Ki‡e|Ó wkqv‡ji WvK ï‡bB KzKzi mi‡e †R‡M DVj| wkqvj Zÿzwb wb‡R‡K iÿv Ki‡Z 

†`uŠ‡o cvwj‡q †Mj| 
 

wb‡Pi cÖkœ̧ ‡jvi mwVK DËiwU‡Z wUK wPý `vI: 

 

1| KzKz‡ii eÜz †K? 

K) wkqvj 

L) †gviM 

M) nwiY 

N) nuvm 

2| †gviM gMWv‡j D‡V emj †Kb? 

K) k‡Li Kvi‡Y   

L) eÜzi Aby‡iv‡a   

M) kÎæi f‡q  

N) KzKz‡ii f‡q 

3| wkqvj †gvi‡Mi eÜz n‡Z PvBj †Kb? 

K) Mí Ki‡Z 

L) civgk© wb‡Z   

M) mn‡hvwMZv Ki‡Z 

N) wb‡Ri Lv‡`¨i Rb¨ evbv‡Z 

4| KzKzi wkqvj‡K †`‡L †ND †ND K‡i DVj †Kb? 

K) fv‡jv‡e‡m   

L) kÎæ‡f‡e   

M) ARv‡šÍ   

N) †gviM‡K iÿv‡_© 
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5| KzKzi Mv‡Qi †Mvovq Nywg‡qwQj †Kb ? wZbwU ev‡K¨ †jL| 

 

 

 

 

 

  

 

 

 

 

wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 6 †_‡K 10 ch©šÍ cÖ‡kœi DËi `vI: 

 

GK Mixe KvVz‡i e‡b KvV KvUZ| †mB KvV evRv‡i wewµ K‡i †Kv‡bv g‡Z msmvi PvjvZ| 

GKw`b evRvi †_‡K KvVz‡i GK ivRnsmx µq Kij| †m nsmxwU Zv N‡ii wfZi Lv‡Ui 

wb‡P ivLj| c‡ii w`b mKv‡j KvVz‡i †`L‡jv nsmxwUi cv‡k GKwU †mvbvi wWg| wWgwU 

wewµ K‡i KvVz‡i A‡bK UvKv †cj| Gfv‡e cÖwZw`b nsmxwU GKwU K‡i †mvbvi wWg 

cvo‡Z jvMj| Avi KvVz‡iI wWg wewµ K‡i K‡qK w`‡bi g‡a¨ abx n‡q †Mj| KvVz‡i 

ax‡i ax‡i Lye †jvfx n‡q DVj| †m AviI abx n‡Z PvBj| †m wVK Kij GK w`‡bB 

nsmxwUi †cU †_‡K me wWg †ei K‡i wb‡e| wWg¸‡jv wewµ K‡i GKw`‡bB AviI abx n‡q 

hv‡e| ZvB GKw`b mKv‡j  KvVz‡i nsmxwU‡K †g‡i †djj| wKš‘ nvq! nsmxwUi †cU †_‡K 

†KvbI wWg †cj bv| KvVz‡i Kuv`‡Z jvMj Avi wb‡Ri fzj eyS‡Z cvij|   

6। KvVz‡i কীভায়ব ধনী হয়লা ?  
ক) হাাঁে ণবণি কয়র      
খ) শ্রোনার ণিম ণবণি কয়র 
গ) কাঠ ণবণি কয়র       
ঘ) e‡b KvV †K‡U  

7।  KvVz‡i হাংেীণটয়ক †g‡i †djj শ্রকন ?  
ক) মাাংে খাওয়ার জনয             
খ) ণিম খাওয়ার জনয 
গ) একণদ্য়ন ধনী হওয়ার জনয 
ঘ) ণিম শ্রদ্য়া বন্ধ করার জনয 

Appendix-3
218
208



8। ‘িয়’ এর ণবপরীত িব্দ শ্রকানণট ?  
ক) শ্রকনা      
খ) ণবিয়      
গ) লাভ       
ঘ) ধার  

9। ণর্ণন KvV Kv‡Ub। বাকযণটর এক শ্রকার্ায় প্রকাি শ্রকানণট ?  
ক) KvVz‡i   
খ) শ্রজয়ল       
গ) K…lK      
ঘ) খামাণর  

 

10| †jvf Kiv fv‡jv bq †Kb ? wZbwU ev‡K¨ †jL| 

 

 

 

 

 

 

 

wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 11 †_‡K 15 ch©šÍ cÖ‡kœi DËi `vI:   

 

শ্রোয়হল ও স্ব থা ্ায়মর বাণতয়ত শ্রবতায়ত এয়েয়ে। প্রভায়ত তার dzdv‡Zv †evb  লাণকর িয়খর  

ফুল বাগান শ্রদ্খয়ত শ্রগল। বাগায়ন নানা রকম ফুল ফুয়টয়ে। গাাঁদ্া, †ewj, iRbxMÜv, শ্রগালাপ, 

েূর্থমুখী, িাণলয়া। তারা লাল, োদ্া, হলুদ্ নানা i‡Oi ফুল শ্রদ্খল। তায়দ্র মন আনয়ে ভয়র 

শ্রগল। স্ব থা শ্রদ্খল, বাগায়নর উত্তর ণদ্য়ক বত বৃয়ক্ষর বাগান। স্ব থা লাণকয়ক ণজয়েে করল, 

“ফুলবাগান ও বৃক্ষ এগুয়লা আমায়দ্র কী উপকার কয়র?” লাণক বলল, “গােপালা আমায়দ্র 

পরম বনু্ধ। এরা আমায়দ্র নানাভায়ব উপকার কয়র। প্রর্মত, ফুলগাে পণরয়বয়ির শ্রেৌের্থ 

বাতায়, ণবণভন্ন অনুষ্ঠায়নও ফুয়লর প্রয়য়াজন হয়। ণিতীয়ত, গােপালা শ্রর্য়ক আমারা খাদ্য, বস্ত্র, 

আেয় ও ঔষধ পাই। তৃতীয়ত, আমায়দ্র শ্বাে-প্রশ্বায়ের প্রয়য়াজনীয় অণিয়জন গােপালা শ্রর্য়ক 
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আয়ে। তাই আমায়দ্র অপ্রয়য়াজয়ন গাে কাটা বন্ধ করয়ত হয়ব। গায়ের র্ত্ন ণনয়ত হয়ব। 

পণরয়বিয়ক িীতল রাখার জনয শ্রবণি কয়র গাে লাগায়ত হয়ব।”  
 

11। ণনয়ের শ্রকানণট িমবােক িব্দ ? 
ক) একলা     
খ) পয়হলা     
গ) একক    
ঘ) প্রর্ম 

12। স্ব থা লাণকর শ্রকমন শ্রবান ?  
ক) আপন শ্রবান            
খ) মামায়তা শ্রবান 
গ) খালায়তা শ্রবান         
ঘ) োোয়তা শ্রবান  

13। ণনয়ের শ্রকান দু্ইণট ফুয়লর রাং োদ্া ?  
ক) শ্রবলী ও রজনীগন্ধা    
খ) শ্রগালাপ ও গাাঁদ্া  
গ) জুাঁই ও োয়মলী             
ঘ) েূর্থমুখী ও িাণলয়া 

14। পণরয়বি রক্ষায় তুণম কী করয়ব ?  
ক) শ্রবণি কয়র গাে লাগাব 

খ) অপ্রয়য়াজয়ন গাে কাটব 

গ) dz‡ji gvjv evbve 

N) †hLv‡b †mLv‡b gqjv †dje 

 

15| MvQ Avgv‡`i Kx DcKvi K‡i ? wZbwU ev‡K¨ †jL| 
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wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 16 †_‡K 20 ch©šÍ cÖ‡kœi DËi `vI: 

 

গায়নর শ্রদ্ি, পাণখর শ্রদ্ি এই আমায়দ্র বাাংলায়দ্ি।  †fv‡i পাণখর িায়ক আমায়দ্র ঘুম ভায়ে। 

কাক, শ্রকাণকল, ময়না, ণটয়া, শ্রদ্ায়য়ল, ঘুঘু, েতুই, িাণলক ইতযাণদ্ আমায়দ্র পণরণেত পাণখ। 

শ্রদ্ায়য়ল আমায়দ্র জাতীয় পাণখ। পাণখরা োধার ত গায়ের িায়ল, ঘয়রর োয়ল বাো শ্রবায়ন। 

অয়নক পাণখর গায়নর গলা খুব ণমণি। আবার শ্রকায়না শ্রকায়না পাণখ খুব েহয়জই শ্রপাষ মায়ন। 

মানুষ িখ কয়র ণকেু পাণখ শ্রপায়ষন। শ্রর্মন- কবুতর, ময়না, ণটয়া ইতযাণদ্। শ্রকায়না শ্রকায়না 

শ্রপাষা পাণখ মানুয়ষর কর্া অণবকল নকল করয়ত পায়র। অয়নক পাণখ ময়লা-আবজথনা শ্রখয়য় 

পণরয়বিয়ক েুের রায়খ। ণকেু পাণখ ক্ষণতকর কীট-পতঙ্গ শ্রখয়য় ফেল রক্ষা কয়র। পাণখ 

আমায়দ্র পরম আত্মীয়। তাই পাণখয়দ্র প্রণত আমরা র্ত্নবান হব। পাণখ ণিকার শ্রর্য়ক ণবরত 

র্াকয়বা। তায়দ্র জনয ণনরাপদ্ আবাে গতয়বা।   
 

16| ণনয়ের শ্রকান বায়কয রু্ক্তব থ বযবহার করা হয়য়য়ে ?  
ক) পাণখ েরু আাঁি ণদ্য়য় বাো শ্রবায়ন 

খ) পাণখ আমায়দ্র পরম আত্মীয় 

গ) ণকেু পাণখ েহয়জই শ্রপাষ মায়ন 

ঘ) পাণখ আমায়দ্র অয়নক উপকার কয়র 

17| পাণখয়দ্র আমায়দ্র পরম আত্মীয় বলা হয়য়য়ে শ্রকন ?  
ক) এরা আমায়দ্র গান শ্রিানায়। 
খ) এরা আমায়দ্র অয়নক উপকার কয়র।  
গ) এরা mn‡R †cvl gv‡b  

N) Giv gvb‡li K_v bKj Ki‡Z cv‡i  
18|  cvwL ................. †L‡q dmj iÿv K‡i| k~b¨¯’v‡b wb‡¤œi †Kvb kãwU em‡e ? 

K) gqjv 

L) KxU-cZ½ 

M) km¨ `vbv 

N) gvQ 

19|  wb‡¤œi †Kvb cvwLwU‡K Avgiv cÖwZw`b †`wL ? 

K) gqbv 

L) wUqv 

M) KvK 

N) †KvwKj 
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20| Qwe‡Z cÖ`Ë cvwLwU m¤ú‡K© wZbwU ev‡K¨ †jL| 

 

 

 

 

 

 

 

 

 

 

wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 21 †_‡K 25 ch©šÍ cÖ‡kœi DËi `vI: 

বাাংলায়দ্য়ির প্রকৃণতয়ত রয়য়য়ে ণবণেত্র রয়ের শ্রিাভা। এয়দ্য়ি বায়রা মায়ে েয়ণট ঋতু পালািয়ম 

আয়ে। প্রর্য়মই আয়ে ্ীষ্মকাল। এেময় প্রেণ্ড গরম পয়ত। ্ীষ্মকায়ল আম, জাম, কাাঁঠাল, ণলেু 

ইতযাণদ্ রোয়লা ফল পাওয়া র্ায়। এ ঋতুয়ত কালববিাখী ঝত হয়। এরপর আয়ে বষথাকাল। এ 

েময় আকাি প্রায়ই কায়লা শ্রময়ঘ ঢাকা র্ায়ক। কখয়না কখয়না োরাণদ্ন ণরমণঝম বৃণি হয়। 

বষথার পাণন শ্রপয়য় প্রকৃণত আয়রা েজীব হয়য় ওয়ঠ। িরৎকায়ল রাণি রাণি কািফুল শ্রফায়ট। 

শ্রহমন্তকায়ল নতুন  ধান ওয়ঠ। নবান্ন উৎেয়ব নতুন ধায়নর ণপঠা খাওয়ার ধুম পয়ত র্ায়। 

কুয়ািার োদ্র মুণত ণদ্য়য় আয়ে িীতকাল। এ েময় প্রেণ্ড ঠাণ্ডায় দ্ণরদ্র মানুয়ষর কি হয়। 

বাজায়র উয়ঠ হয়রক রকম িাক-েবণজ। এরপর আয়ে ঋতুরাজ বেন্ত। গায়ে গায়ে নতুন পাতা 

গজায়। নানা রয়ের ফুল শ্রফায়ট। এ েময় শ্রকাণকল িায়ক। আর এভায়বই ণবণভন্ন ঋতুর 

পালাবদ্য়লর মাধযয়ম বাাংলায়দ্ি হয়য় উয়ঠ অপরূপ।    
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২1। আম, জাম ও কাাঁঠাল শ্রকান ঋতুয়ত পাওয়া র্ায় ?  
ক) ্ীষ্ম   
খ) বষথা      
গ) †ngšÍ  
ঘ) বেন্ত  

22। অনুয়েয়দ্ শ্রকান ণবষয়ণট ফুয়ট উয়ঠয়ে ?  
ক) প্রকৃণতর ব থনা        
খ) বষথার ব থনা 
গ) েয় ঋতুর ব থনা     
ঘ) রয়ের ব থনা  

23। QvZv শ্রকান ঋতুয়ত †ewk বযবহার করা হয় ? 

ক) শ্রহমন্ত      
খ) িরৎ     
গ) িীত       
ঘ) বষথা 

24। িীয়তর প্রয়কাপ শ্রর্য়ক বাাঁোর জনয তুণম শ্রকান ধরয়নর শ্রপািাক পণরধান কয়রা ?  
ক) েুণত কাপত      
খ) পাতলা কাপত      
গ) ণেল্ক কাপত       
ঘ) গরম কাপত 

 

25| †Zvgvi wcÖq FZz m¤ú‡K© 3wU evK¨ wjL| 
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wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 26 †_‡K 31 ch©šÍ cÖ‡kœi DËi `vI: 

 

wkÿK wØZxq wcwiq‡W †kÖwYK‡ÿ Xz‡K wRÁvmv Ki‡jb,Ô GLb †Kvb gvm? †K ej‡Z 

cvi?Ó 

jywm: GLb †deªæqvwi gvm| 

m¨vi: †deªæqvwi gvm Avgv‡`i Kv‡Q ¯§iYxq †Kb Rv‡bv? 

Acy: †deªæqvwi gv‡mi GKzk ZvwiL Avgv‡`i kwn` w`em|  

wZw_: GKz‡k †deªæqvwi †Kb kwn` w`em, m¨vi? 

m¨vi: cÖvq 70 eQi Av‡Mi K_v| 1952 mvj| ZLb evsjv‡`‡ki bvg wQj c~e© cvwK¯Ívb| 

c~e© cvwK¯Ív‡bi RbM‡Yi gvZ…fvlv evsjv| cvwK¯Ívb miKvi †P‡qwQj D`©y‡K ivóªfvlv 

Ki‡Z| wKš‘ UMe‡M QvÎ-RbZv †ec‡ivqv| Zuviv †deªæqvwii GKzk ZvwiL wgwQj †ei 

K‡i| cywjk wgwQ‡j ¸wj Pvjvq| ¸wj‡Z wbnZ nb iwdK, mvjvg, eiKZ, ReŸvimn bvg 

bv Rvbv AviI A‡b‡K| 

Igi: m¨vi, GRb¨B Kx Zuviv Avgv‡`i fvlv kwn`? 

m¨vi: wVK e‡jQ| Zuv‡`i AvZ¥Z¨v‡Mi d‡j evsjv ivóªfvlv n‡q‡Q| GB AKz‡Zvfq exi 

kwn`‡`i Avgiv KL‡bv fzje bv| cÖwZeQiGKz‡k †deªæqvwi Avgiv Lvwj cv‡q kwn` wgbv‡i 

hvB| dzj w`‡q Zuv‡`i kÖ×v RvbvB| GB w`bwU AvšÍR©vwZK gvZ…fvlv w`em wn‡m‡e ¯^xK…wZ 

†c‡q‡Q| 

26| †Kvb ZvwiLwU kwn` w`em?  

K) 21‡k †deªæqvwi 

L) 26‡k gvP©        

M) 25‡k wW‡m¤^i                     

N) 16B wW‡m¤^i 

27| wkÿK †Kvb wcwiq‡W †kÖwYK‡ÿ XzK‡jb?                     

K) cÖ_g wcwiqW         

L) wØZxq wcwiqW 

M) Z…Zxq wcwiqW           

N) PZz_© wcwiqW 

28| QvÎ-RbZv †Kb †ec‡ivqv wQj?                              

K) ivóªfvlv D`©yi `vwe‡Z          

L) ivóªfvlv Aviexi `vwe‡Z     

M) ivóªfvlv Bs‡iwRi `vwe‡Z     

N) ivóªfvlv evsjvi `vwe‡Z 
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29| fvlvkwn` Kv‡`i ejv nq?                                    

K) gyw³hy‡× huviv kwn` n‡q‡Qb 

L) MYAfy¨Ìv‡b huviv kwn` n‡q‡Qb 

M) 14 wW‡m¤^i huviv kwn` n‡q‡Qb            

N) gvZ„fvlvi Rb¨ huviv kwn` n‡q‡Qb 

30| ÔAKz‡ZvfqÕ kãwU Øviv wb‡Pi †KvbwU †evSv‡bv n‡q‡Q?             

K) Kg fq cvq Ggb      

L) †ewk fq cvq Ggb        

M) KL‡bv KL‡bv fq cvq Ggb        

N) fq †bB Ggb 
 

31| kwn` w`e‡m kwn`‡`i ¯§i‡Y Zzwg Kx Ki‡e ? Zv wZbwU ev‡K¨ †jL| 

 

 

 

 

 

 

 

 

 

 

 

 

32| wb‡Pi †Kvb ev‡K¨ mwVK weivg wPý e¨envi Kiv n‡q‡Q?  

K) †Zvgvi bvg Kx ? 

L) †Zvgvi bvg Kx|   

M) †Zvgvi bvg Kx, 

N) †Zvgvi bvg Kx! 

33। “হায়!” িব্দণটর শ্রিয়ষ শ্রকান ণবরাম ণেহ্ন বযবহার করা হয়য়য়ে ? 
ক) প্রশ্ন ণেহ্ন     
খ) দ্াণত      
গ) কমা      
ঘ) ণবস্ময়েূেক 
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34। ‘আজ আণম বাণত র্ায়বা—’ বাকযণটর শ্রিয়ষ তুণম শ্রকান ণবরাম ণেহ্ন বোয়ব ?  
ক) ,          
খ) ।      
গ) ?        
ঘ) ;    

35| eÜzZ¡ kãwU‡Z ÔÜÕ hy³e‡Y© †Kvb †Kvb eY© hy³ Av‡Q? 

K) ` + a   

L) a + b  

M) b + a  

N) e + a 

36। শ্রতামার ময়ত শ্রকান িব্দণট ‘ি’ রু্ক্তব থ িারা গণঠত ?  
ক) কক্ষ       
খ) িমবােক      
গ) োত্র      
ঘ) শ্রুত  

37। ‘ম্ম’ রু্ক্তব থ িারা গণঠত িব্দ শ্রকানণট ? 
ক) েম্মান        
খ) ণনম্ন       
গ) োম্পান        
ঘ) শ্মিান  

38| wb‡Pi †Kvb evK¨wU mwVKfv‡e mvRv‡bv Av‡Q? 

K) KzKzi †ei åg‡Y †gviM I n‡jv 

L) ‡gviM I †ei KzKzi n‡jv åg‡Y   

M) n‡jv †ei I KzKzi †gviM åg‡Y   

N) KzKzi I †gviM åg‡Y †ei n‡jv 

39| -------- ågY ¯^v‡¯’¨i Rb¨ fv‡jv|  

cÖ`Ë evK¨wUi k~b¨¯’v‡b wb‡Pi †Kvb mwVK kã em‡e? 

K) mÜ¨v   

L) cÖvZ 

M) ivZ   

N) `ycyi 
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40| g‡b Ki, Zzwg eKzj| †Zvgvi gvZv kvšÍv Bmjvg, wcZv gviæd Avjx| Zzwg dzjKuyox 

miKvwi cÖv_wgK we`¨vj‡qi Z…Zxq †kÖwYi wkÿv_©x| wPÎv¼b cÖwZ‡hvwMZvq Ask MÖn‡bi 

Rb¨ wb‡Pi digwU c~iY Ki| 

dig 

1. bvg: ------------------------------------------------------------------------ 

2. gvZvi bvg: ----------------------------------------------------------------- 

3. wcZvi bvg: ----------------------------------------------------------------- 

4. we`¨vj‡qi bvg: ------------------------------------------------------------- 

5. †kÖwY: ---------------------------------------------------------------------- 
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বাাংলা 

শ্রেণ িঃ তৃতীয় 
DËigvjv 

 
cÖkœ b¤̂i mwVK DËi †Wv‡gBb  cÖkœ b¤̂i mwVK DËi †Wv‡gBb 

1 L Ávb  21 K Ávb 

2 M Abyaveb  22 M Abyaveb 

3 N Abyaveb  23 N Abyaveb 

4 N Abyaveb  24 N cÖ‡qvM 

5 Ñ Abyaveb  25 Ñ cÖ‡qvM 

6 L Abyaveb  26 K Ávb 

7 M Abyaveb  27 L Ávb 

8 L Ávb  28 N Abyaveb 

9 K Ávb  29 N Abyaveb 

10 Ñ D. `ÿZv  30 N Abyaveb 

11 N Ávb  31 Ñ cÖ‡qvM 

12 L Abyaveb  32 K cÖ‡qvM 

13 K Abyaveb  33 N Ávb 

14 K cÖ‡qvM  34 L cÖ‡qvM 

15 Ñ cÖ‡qvM  35 M Ávb 

16 L Abyaveb  36 L cÖ‡qvM 

17 L Abyaveb  37 K Abyaveb 

18 L cÖ‡qvM  38 N cÖ‡qvM 

19 M Abyaveb  39 L cÖ‡qvM 

20 Ñ cÖ‡qvM  40 Ñ cÖ‡qvM 
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RvZxq wkÿvµg I cvV¨cy¯ÍK †evW© 

69-70, gwZwSj evwYwR¨K GjvKv, XvKv-1000 

www.nctb.gov.bd 

 

তারিখঃ                  /২০১৮ 

 

                                                                 EMIS Code: ………………………………………… 

 

                                                        English for Today 

  শ্রের ঃ তৃতীয় 

 

mgq : 1 (GK ) NÈv 

 

 রিদ্যালয়য়ি নাম :   .................................................................................................. 

 

রিক্ষার্থীি নাম : ........................................................................................................ 

 

িালক    িারলকা  

 

শ্রিাল নম্বি : ……………………………………………. 

         িাখা : ...................... 

 

___________________________ 

প্রতযয়িক্ষয়কি নাম ও স্বাক্ষি
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Read the text and answer the questions 1-11 

Sumon and Mamun are friends. They both are 8 years old. They live in a beautiful 

village. Sumon and Mamun read in the same primary school. They read in Class 3. 

They go to school regularly. Sumon sits next to Mamun. They are good students. The 

teachers love them. In the afternoon, they come back home from school. They play 

football in the village field. Their families love them. 

Put the circle (O) on the correct answer. 

1. How old is Mamun? 

a) 3   b) 7 

c) 8   d) 9  

2. Where do they live in?  

a) a town  b) a jungle 

c) a school d) a village 

3. Mamun is a ……of primary school.  

a) teacher  b) student 

c) player  d) singer 

4. Which is ‘False’?  

a) They read in same school.   b) They are good friend. 

c) They play football together.   d) They read in different class. 

5. Sumon goes to school …………  

a) sometimes   b) regularly  

c) in the afternoon  d) some days  

6. Where does Mamun sit in the class? 

a) in front of Sumon  b) behind of Sumon 

c) besides Sumon  d) far from Sumon  
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7. Where do they play football? 

a) School field   b) Village field   

c) Corn field   d) Crop field   

8. What is the text about? 

a)  Mamun’s Family  b) Sumon’s Family 

c) Village life   d) Good Friendship  

9. In the afternoon     they play football. 

    Use correct punctuation mark in the box?  

a) .   b) ,   

c) ?   d) !   

10. They are good students 

      Use correct punctuation mark in the box. 

a) .  b) , 

c) ?  d) !    

11. When should you play?  

a) in the afternoon b) in the evening   

c) at the noon  d) in the morning    
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Read the text and answer the questions 12-19. 

A mother cat and her kitten live in a house. There is a beautiful flower garden beside 

the house. Many animals live in the garden. One day the kitten goes to the garden to 

play. The kitten sees a bird. The kitten says the bird, “Do you play with me?” The bird 

says, “No, I’m busy to make my nest.” Then the kitten goes to an ant and asks to play 

with her. The ant says, “No, I’m busy to look for my food.” Then the kitten tells a bee 

to play. The bee says, “I have no time to play. I’m going to collect honey.” The kitten 

comes back the house. She waits for her mother. 

Put the circle (O) on the correct answer. 

12. Where do the cat and her kitten live in?  

   a) a house  b) a garden 

   c) a tree   d) a field    

13. Who live in the garden?   

   a) a cat     b) a kitten  

   c) a bird      d) many animals   

14. Why does the kitten go to the garden?  

    a) to see the flowers    b) to play with animals  

    c) to see the animals  d) to catch the animals  

15. Why is the bird busy?  

    a) to look for food  b) to play with kitten 

    c) to make its nest  d) to collect honey   

16. Why does the kitten come back?  

   a) she has no friend   b) she has no time  

   c) she has no  food   d) she has no honey    

17. Who waits for his mother?  

   a) The cat  b) The bird 

   c) The butterfly d) The kitten    
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18. What do you know from the story?  

   a) We should play all time.   b) We should never play. 

   c) We should play before starting work. d) We should play when time to play. 

19. The kitten asks..............  different animals to play with her. 

   a) 2  b) 3   

   c) 4  d) 5   

 

Read the text and answer the questions 20-27 

Babul is in class three. In the morning, he eats ruti, egg and milk at breakfast. Some 

days he eats fruits and bread. His mother is a teacher. She gives Babul healthy foods. 

Mother says him, “Healthy foods make us healthy”. She asks Babul, “Do you want to 

be healthy?” “Yes, mother” Babul answers. His mother says that you should -  

 wash your hands with soap before and after meals. 

 brush your teeth every morning and night. 

 clip your nails. 

 keep your nails clean. 

 eat fruits and vegetables everyday. 

 eat healthy foods. 

Put the circle (O) on the correct answer. 

20. What class is Babul in? 

       a) 2             b) 3   

       c) 4             d) 5   

21. When does Babul have his breakfast? 

      a) in the morning   b) at the noon  

      c) in the evening  d) at the night   
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22. What does Babul have in his breakfast? 

      a) chips       b) ice-cream 

      c) burger   d) ruti   

23. ____ make Babul healthy. 

      a) Sweet foods  b) Tasty foods 

      c) Junk foods  d) Healthy foods  

24. What should Babul do before meal?  

      a) wash his hands b) wash his legs 

      c) wash his face  d) wash his mouth 

25. Which one you shouldn’t eat? 

      a) banana   b) chips     

      c) fruit juice       d)  vegetables 

 26.  Which one is healthy food?  

      a) burgar         b) milk          

      c) chocolate        d) cold drink   

27. Which one is correct sentence?  

      a) What is your father.  b) What is your father, 

      c) What is your father?  d) What is your father!  

 

Put the circle (O) on the correct answer. 

28. Which one is ‘14’?  

       a) Four  b) Forty 

       c) Fourteen  d) Forty-one 

29. Which number comes before 69?    

a. 59  b. 68   

c. 70  d. 79                 
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30. What is the last month of the year? 

       a) January  b) November                      

       c) December  d) June                               

31. What month is after April? 

       a) January      b) March      

       c) May                         d) December   

32.  Circle the correct word for the picture. ( )  

        a) egg       b) milk      

        c) ruti        d) apple  

 

33. Write the names of the days of the week?  

………………………………………………………………………………………… 

………………………………………………………………………………………… 

………………………………………………………………………………………… 

………………………………………………………………………………………… 

…………………………………………………………………………………………  

34. What is the boy doing in the picture?  

   

 

……………………………………………………………………….  
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35. Write at least five sentences about your school by answering the following 

questions.  

a. What is your school’s name? 

b. Where is it located? 

c. How many students in your class? 

d. How many teachers are in your school? 

e. Why do you like your school? 

  

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………….. 

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………… 
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RvZxqwkÿvµg I cvV¨cy¯ÍK †evW© 
69-70, gwZwSj evwYwR¨K GjvKv, XvKv-1000 

www.nctb.gov.bd 

 
 

EMIS Code: ____________________ 

School Type: ____________________ 

 

�াথিমক গিণত 

ে�িণঃ তৃতীয় 

 

সময়ঃ 1 NÈv 
 

িবদ�ালেয়র নামঃ----------------------------------------------------------------- 

 

িশ�াথ�র নামঃ------------------------------------------------------------------ 

 

বালক    বািলকা  
 

েরাল ন�রঃ-------------------------------------------------------------------- 

 

শাখাঃ---------------------------------------------------------------------------- 
 

 

 

 

1 
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mwVK DË‡i †Mvj wPý (ο) `vI| cÖ‡qvR‡b DËic‡Îi Lvwj RvqLvq ivd Kiv hv‡e| 
 
1. wb‡Pi msL¨v KvW©¸‡jv wb‡q MwVZ msL¨vwUi duvKv N‡i KZ em‡e?  
 

 
 
 
     = 24    0 
  
 
 

 K) 2    
 L) 3       
 M) 4    
 N) 9  

 
 

2. wb‡Pi msL¨v¸‡jv †_‡K ïaygvÎ we‡Rvo msL¨v¸‡jv †QvU †_‡K eo µ‡g mvRv‡j wb‡Pi †KvbwU 
n‡e?    

581, 912, 7000, 339, 402, 955, 792, 883 
 

K) 581  339, 881, 955 
L) 339 581, 883, 955 
M) 955 883 581 339 
N) 402 792 912 7000 

 
 

3. 1209 msL¨vwU‡K K_vq wjL‡j wb‡Pi †KvbwU mwVK n‡e? 
 

K) GKkZ EbwÎk 
_) GK nvRvi bq 
M) GK nvRvi ỳBkZ 
N) GK nvRvi ỳBkZ bq 

 
4. 9786 msL¨vwU‡Z 7 Gi ¯’vbxqgvb KZ? 
 

K) 7   
L) 70     
M) 700    
N) 786 

 
 
 
 
 
 

10 
 

1000 100 
 

10 
 

100 
 100 
 

10 

100 

1000 
 

2 
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5. imyjcyi MÖv‡g 8790 Rb †jvK Av‡Q Ges Kj¨vbcyi MÖv‡g 7987 Rb †jvK Av‡Q| ỳB MÖv‡gi 

†jvK msL¨v Ĩ wPý e¨envi K‡i †jL| (wb‡Pi Lvwj RvqMvq mgvavb K‡i †`LvI|) 

 
 
 
 
 
 
 
 
 
6. GKwU †Ljvi gv‡V 16 Rb †L‡jvqv‡oi `j‡K †QvU †_‡K eo µ‡g mvRv‡bv n‡jv| mygb mevi 
wcQ‡b ùvovq| mvg‡bi w`K †_‡K MYbv Ki‡j Zvi Ae ’̄vb µgevPK msL¨vq KZ n‡e? 
 

K) 1    
L) cÖ_g   
M) 16   
N) †lvok  

 
 

7. 108+140+63 = KZ? 
 

K) 201   
L) 301    
M) 311     
N) 2011 

 
8.     622 
   (-) 343 
        27           GLv‡b LvwjN‡i KZ em‡e? 
 

K) 2     
L) 3  
M) 5    
N) 9 

3 
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9. GKwU evMv‡b 175wU MvQ wQj| 25wU MvQ KvUv nj Ges 50wU MvQ jvMv‡bv n‡jv| evMv‡b †gvU 
Mv‡Qi msL¨v KZ n‡jv? (wb‡Pi Lvwj RvqMvq mgvavb K‡i †`LvI|) 

 
 
 
 
 
 

 
 
10. bvw`qv 250 UvKv w`‡q GKwU ¯‹zj e¨vM I 50 UvKvi LvZv wKbj| †m †`vKvb`vi‡K 500 
UvKvi †bvU w`‡j †`vKvb`vi Zv‡K KZ †diZ w`‡e?  
 

K) 200UvKv  
L) 250UvKv  
M) 300UvKv       
N) 450UvKv   

 
11.  32×20 = KZ?  
 

K) 32   
L) 64  
M) 320 
N) 640   

 
12. 27×3 = 81  GLv‡b 27 †K Kx e‡j?  
 

K) ¸Y¨ 
L) ¸YK 
M) ¸Ydj    
N) ¸Y    

4 
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13. GKwU we`¨vj‡qi cÖ‡Z¨K wkÿv_x©‡K 5wU K‡i †gvU 900 wU wjPz †`Iqv n‡jv| H we`¨vj‡qi  
wkÿv_x©i msL¨v KZ? 
 

K) 18 Rb  
L) 108 Rb   
M) 180 Rb  
N) 900 Rb      
 

14. mvw`qv ˆekvLx †gjvi Rb¨ 24 UvKv Zvi 2 †evb‡K mgvb fv‡e fvM K‡i w`j| G‡ÿ‡Î wb‡Pi 
†KvbwUi gvb k~b¨ (0) n‡e? 
 

K) fvR¨     
L) fvRK     
M) fvMdj      
N) fvM‡kl 

 
15. Kwei mv‡ne 200wU Av‡cj †_‡K 10wU Av‡cj †i‡L GwZgLvbvi cÖ‡Z¨K wkï‡K 5wU K‡i 
Av‡cj w`‡jb| GwZgLvbvi wkïi msL¨v KZ? 
 

K) 190 Rb 
L) 40 Rb 
M) 38 Rb 
N) 20 Rb 
 

16. Kwig I iwn‡gi GK‡Î eq‡mi mgwó 30 eQi| iwng Kwi‡gi †P‡q 4 eQ‡ii †QvU| iwn‡gi 
eqm KZ? (wb‡Pi Lvwj RvqMvq mgvavb K‡i †`LvI|) 
 
 
 
 
 
 
 
 
 

5 
 

Appendix-3 241 231



 

17. wb‡Pi wP‡Îi KZ Ask is Kiv nqwb|  
 

               
 
 

K)  Error! Bookmark not defined.58  

   L)  28       

M)  38         

N)  18      
 

18. wb‡Pi †Kvb fMœvsk ỳBwU mgZzj? 

K)  12 ,  1
4      

L)  23 ,   2
6      

M)  14 ,   1
8    

 N) 15 ,   2
10   

 
 

19. evwl©K µxov cÖvZ‡hvwMZvi Rb¨ GKwU euv‡ki 3
13 Ask jvj,   1

13 Ask meyR,  4
13 Ask njy` 

Ges  5
13 Ask Kv‡jv is Kiv n‡q‡Q| euvkwU‡Z †Kvb is me‡P‡q †ewk Kiv n‡q‡Q? 

 
K) jvj      
L) Kv‡jv      
M) meyR        
N) njy` 

6 
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20. 
5
4

 
Ges 

5
3  Gi g‡a¨ wb‡Pi †Kvb m¤úK©wU mwVK? 

 

K) 
5
4 <

5
3                 

L) 
5
4  =

5
3    

M) 
5
3 >

5
4                  

    N) 
5
3 <

5
4  

 
 

21. 
4
1  + 

4
2  = KZ? 

 

K) 
4
3           

L) 
8
3         

M) 
4
2         

N) 
16
2     

 
22. 5 †mw›UwgUvi ˆ`N©¨ wewkó GKwU †iLvsk AsKb Ki|  
      (wb‡Pi Lvwj RvqMvq AsKb K‡i †`LvI|) 
 
 
 
 
 
 
 
 
 
23.  1 wgUv‡i KZ †mw›UwgUvi? 
 

K) 1 †mwg 
L) 10 †mwg 
M) 100 †mwg 
N) 1000 †mwg 

7 
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24. †iRvi evwo †_‡K we`¨vj‡qi ~̀iZ¡ 5 wK‡jvwgUvi| Zvi evwo †_‡K we`¨vj‡qi ~̀iZ¡ KZ wgUvi? 
 

K) 5000 wgUvi  
L) 500 wgUvi 
M) 50 wgUvi 
N) 5 wgUvi 

 
25. wgbv evRvi †_‡K 3 wgUvi Kvco wKbj| †m KZ †mw›UwgUvi Kvco wKbj ? 
 

K) 3 †mw›UwgUvi 
L) 30 †mw›UwgUvi 
M) 300 †mw›UwgUvi  
N) 3000 †mw›UwgUvi 
 

26.  1 wgUv‡i KZ †mw›UwgUvi ? 
 

K) 1000 †mw›UwgUvi 
L) 100 †mw›UwgUvi 
M)  10 †mw›UwgUvi  
N)  1 †mw›UwgUvi 

 
27. widvZ evRvi †_‡K 1 wK‡jvMÖvg gmyi Wvj wKbj| †m KZ MÖvg Wvj wKbj? 

K) 10 MÖvg 

L) 100 MÖvg 

M) 1000 MÖvg 

N) 10000 MÖvg 
 
28. wbjv evwo †_‡K 1 wgwb‡U we`¨vj‡q hvq| evwo †_‡K we`¨vj‡q †h‡Z Zvi KZ †m‡KÛ mgq 
jv‡M? 
 

K) 24 †m‡KÛ 
L) 60 †m‡KÛ 
M) 360 †m‡KÛ 
N) 3600 †m‡KÛ 

8 
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29. iæ‡ej gv‡V 1 NÈv dzUej †Ljj| †m KZ wgwbU dzUej †Ljj? 

K) 24 wgwbU 

L) 30 wgwbU 

M) 60 wgwbU 

N) 100 wgwbU 
 
 
30. mygb 2 w`b a‡i R¡‡i fzM‡Q| †m KZ NÈv a‡i R¡‡i fzM‡Q? 
 

K) 24 NÈv 
L) 48 NÈv 
M) 120 NÈv 
N) 1440 NÈv 
 

31. Bdv` 5 gvm a‡i dzUej †Ljvi Abykxjb Ki‡Q (1gvm = 30w`b)| †m †gvU KZ w`b a‡i 
Abykxjb Ki‡Q? 
 

K) 35 w`b 
L) 115 w`b 
M) 150 w`b 
N) 155 w`b 
 
 

32. wmgvi eqm 6 gvm 20 w`b (1gvm = 30w`b)| Zvi eqm †gvU KZ w`b? 

K) 26 w`b 

L) 200 w`b 

M) 180 w`b 

N) 120 w`b 
 
  
 
 

9 
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33. GKwU mg‡KvY AvuK| (wb‡Pi Lvwj RvqMvq AsKb K‡i †`LvI|) 
 
 
 
 
 
 
 
 
 
 
34. wb‡Pi †KvbwU ’̄~j‡KvY? 

K)  

L)    

M)  

N) 
 
 
35. wb‡Pi †KvbwU AvqZ? 

K)  

L)  

M)  

N) 
 
36. wb‡Pi wP‡Î KqwU eM© Av‡Q? 
 
 

K) 1 wU 
L) 2 wU 
M) 3wU 
N) 4 wU 

10 
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37. GKwU eM© AvuK‡Z KqwU evû cÖ‡qvRb? 

K) 1wU  

L) 2wU  

M) 3wU  

N) 4wU  
 
 
38. wb‡Pi †KvbwU e„Ë? 

K)            

L)            

M)          

N) 
 

 

39.  wb‡Pi WU¸‡jv †hvM Ki‡j †KvbwU n‡e?  
 
                                        

 
K) eM© 
L) AvqZ 
M) i¤̂m 
N) mvgvšÍwiK 
 
 

40. wb‡Pi †Kvb wPÎwU‡Z e„‡Ëi †K› ª̀ mwVKfv‡e wb‡ ©̀k K‡i? 
 

K)  
L)  
M)  
N)  

11 
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RvZxq cvV¨cy¯ÍK I wkÿvµg †evW©  

69-70 ,gwZwSj evwYwR¨K GjvKv, XvKv - 1000 

www.nctb.gov.bd 

 

 

EMIS Code .................................. 

                                                                        School type……………………  

 

 

cÖv_wgK weÁvb 
‡kÖwY :  Z…Zxq 

mgq : 45 wgwbU 

 

 

 

we`¨vj‡qi bvg :................................................................................................... 

 

wkÿv_x©i bvg :..................................................................................................... 

 

 

evjK             evwjKv 

 

‡ivjbs :............................ 

 

kvLv : ................................ 
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mwVK DË‡i †Mvj (     ) wPý `vI 

 

1. Avgv‡`i cwi‡ek Kxfv‡e ˆZwi n‡q‡Q? 

(K) wewfbœ cÖvYx wg‡j 

(L) wewfbœ Dw™¢` wg‡j 

(M) Pvicv‡ki mewKQz wg‡j 

(N) wewfbœ Ro c`v_© wg‡j 

 

2. MvQcvjv,cïcvwL, gvwU, cvwb †Kvb cwi‡e‡ki Dcv`vb? 

(K)  RjR cwi‡ek   

(L)  cÖvK…wZK cwi‡ek   

(M)  mvgvwRK cwi‡ek  

(N)  gvby‡li ˆZwi cwi‡ek 

 

3. wb‡Pi †Kvb mvwiwU cÖvK…wZK cwi‡e‡ki Dcv`vb? 

(K) iv¯Ív, evqy I MvQcvjv 

(L) evqy,Mvwo I iv¯Ív 

(M) evqy, MvQcvjv I Mvwo   

         (N) MvQcvjv, gvwU I evqy 

 

4. Ro e¯‘ †Kv‡bv wKQz‡K Rb¥ †`q bv wKš‘ Rxe wK‡mi Rb¥ †`q? 

(K) Ro c`v‡_©i  

(L) avZe e ‘̄i 

(M) bZzb Rx‡ei   

(N) bZzb c`v‡_©i 

 

5. Rxe I R‡oi g‡a¨ cv_©K¨ †KvbwU? 

(K) Rxe I Ro DfqB Lv`¨ MÖnY K‡i 

(L) Rx‡ei e„w× N‡U wKš‘ R‡oi e„w× N‡U bv 

(M) Rx‡ei e„w× N‡U bv wKš‘ R‡oi e„w× N‡U                                  

(N) RxeLv`¨ MÖnY K‡ibv wKš‘ Ro Lv`¨ MÖnY K‡i 

 

6. wb‡Pi †KvbwU ¸j¥ ‡kÖwYi Dw™¢`? 

(K) Rvg 

(L) Avg 

(M) cyuBkvK 

(N) †Mvjvc 

 

 

7. wb‡Pi ‡Kvb ˆewk‡ó¨i Dci wfwË K‡i Avg I Rev MvQ‡K cv_©K¨ Kiv hvq? 

(K) ‡kK‡oi gvwUi Mfx‡i hvIqv 

(L) cvZv meyR _vKv 

(M) wb‡Ri Lv`¨ wb‡R ˆZwi Kiv 

(N) dzj Avmv 
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8. wb‡Pi wPÎwUi Av‡jv‡K gvbyl Kxfv‡e cÖvYx I Dw™¢‡`I Dci wbf©ikxj?  

 

(K)  hvZvqvZ I we‡bv`b  

(L)  we‡bv`b I evm¯’vb 

(M)  ‡hvMv‡hvM I Lvevi 

(N)  Lvevi I evm ’̄vb 

 

9. Ab¨vb¨ cÖvYx I Dw™¢‡`I Dci gvby‡li wbf©ikxjZv †evSv‡Z wb‡Pi k~Y¨¯’v‡b †KvbwU em‡e? 

Nvm     gvsm  gvbyl 

 

(K) evN  

(L) gvQ 

(M) wmsn 

(N) QvMj 

 

10. Avgiv Dw™¢` †_‡K wbZ¨ cÖ‡qvRbxq e ‘̄ wn‡m‡e wb‡Pi †KvbwU cvB? 

K) KvMR I Kjg 

L) ‡cvkvK I Lvevi 

M) ‡Ljbv I Lvevi 

N) Kjg I †Ljbv 

 

 

11. LvU, †Pqvi, †Uwej BZ¨vw` ˆZwii Rb¨ Zzwg wb‡Pi †Kvb KvRwU Ki‡e? 

(K) gvQ Pvl Ki‡e 

(L) cïcvjb Ki‡e 

(M) MvQ jvMv‡e 

(N) PvivMvQ †K‡U †dj‡e 

 

 

12. ‡Zvgvi eÜz‡K †Kvb Dr‡mi cvwb cvb Ki‡Z wb‡la Ki‡e? 

K) meyR is Kiv bjK~‡ci cvwb 

L) dzUv‡bv cvwb 

M) wdëvi Kiv cvwb 

N) jvj is Kiv bjK~‡ci cvwb 
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13. wb‡Pi †KvbwU Qvov Avgiv euvP‡Z cvwibv? 

(K) gvsm 

(L) gvQ 

(M) cvwb  

(N)  ỳa 

 

14. Kvco †avqv I ùvZ eªvm Kivi Kv‡R Lye †ewk cvwb e¨envi Ki‡j Kx n‡Z cv‡i? 

(K) ùvZ my¯’ _vK‡e 

(L) kixi my¯’ _vK‡e 

(M) Kvco †ewk cwi¯‹vi n‡e 

(N) cÖ‡qvR‡bi mgq cvwbi Afve NU‡e 

 

 

15. gvwUi cyZzj evbv‡Z ‡Kb wkÿv_x©iv Gu‡UjgvwU †e‡Q †b‡e? 

(K) AvVv‡jv e‡j 

(L) KYv eo e‡j 

(M)ïK‡bv e‡j 

(N) wnDgvm _v‡K e‡j 

 

16.†Kvb Rwg‡Z kmvi djb fv‡jv nq? 

(K)  Gu‡Uj 

(L)  †e‡j 

(M)  †`vAvuk 

(N)  Kv`v 

 

17. mvB‡Kj Pvjv‡j Mv‡q evZvm jv‡M †Kb? 

(K) Pvicv‡k evqy Av‡Q e‡j 

(L) mvB‡K‡ji PvKv Av‡Q e‡j 

(M) mvB‡Kj †Rv‡I P‡j e‡j 

(N) mvB‡K‡ji PvKvq evqy e¨envi Kiv nq e‡j 

 

18. wPc‡mi c¨v‡KU Gi Lvwj As‡k evqyi †Kvb Dcv`vb w`‡q c~Y© Kiv nq? 

(K) nvB‡Wªv‡Rb 

(L) Aw·‡Rb 

(M) bvB‡Uªv‡Rb 

(N) Kve©b WvBA·vBW 

 

19. GKRb Wzeywi cvwbi wb‡P `xN©ÿY _vK‡Z Kx wb‡q hv‡e? 

(K) Aw·‡Rb  

(L)  bvB‡Uªv‡Rb 

(M)  nvB‡Wªv‡Rb 

(N)  Kve©b WvBAK&ªvBW 
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20. evqyi †Kvb Dcv`vb Dw™¢‡`i Lv`¨ ˆZwi‡Z e¨eüZ nq?  

(K) cvwb 

(L) Aw·‡Rb 

(M) bvB‡Uªv‡Rb 

(N) Kve©b WvB A·vBW 

 

21. wb‡Pi †KvbwU evqy ~̀lY †iv‡ai Dcvq? 

(K) gqjv cywo‡q †djv 

(L) cvwb‡Z gqjv †djv 

(M) wbw ©̀ó ¯’v‡b gqjv †djv 

(N) gqjv iv¯Ívi cv‡k †djv 

  

22. Rxe‡`‡ni e„w× I †eu‡P _vKvi Rb¨ cÖ‡qvRbxq mKj Dcv`vb‡K GK‡Î Kx e‡j? 

(K) cywó   

(L) Pwe©  

(M) kK©iv 

(N) Avwgl 

 

23. wb‡Pi †Kvb mvwii Lv‡`¨ Avwgl Av‡Q? 

(K) gvQ, Mg, wWg  

(L) gvsm,wWg, gvQ 

(M) wN, Pvj, gvsm  

(N) wN,gvLb, gvQ 

 

24. ‡`n my¯’ ivL‡Z Zzwg †Kvb ai‡Yi Lv`¨ MÖnY Ki‡e? 

(K) mylg Lv`¨  

(L) Pwe© RvZxq Lv`¨ 

(M) kK©iv RvZxq Lv`¨ 

(N) Avwgl RvZxq Lv`¨ 

 

 

25. my¯v̂‡¯’̈ i AwaKvix n‡Z n‡j †Kvb ai‡bi Lv`¨ cÖ‡qvRb?  

(K) kK©iv    

(L) Avwgl 

(M) wfUvwgb    

(N) cywóKiLvevi 

 

26. wb‡Pi †Kvb¸‡jv MÖx®§Kvjxb dj? 

(K) Kgjv, RjcvB, eiB 

(L) ‡cu‡c, Kjv, bvwi‡Kj 

(M) Avg, Rvg, KvVvj 

(N) Rvg, RjcvB, †ej 
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27. wb‡Pi †KvbwU‡Z ev‡ivgvwm dj Av‡Q? 

(K) Avg I Kgjv 

(L) Kgjv I Rvg 

(M) ‡cu‡c I Kjv 

(N) KuvVvj I bvwi‡Kj 

 

28. RjcvB mviveQi †L‡Z Zzwg Kxfv‡e msiÿb Ki‡e? 

(K) jeb w`‡q 

(L) ‡iv‡` ïwK‡q 

(M) ‡evZjRvZ K‡i 

(N) AvPvi ˆZwi K‡i 

 

29. wfUvwgb I LwbR jeY †c‡Z Zzwg wb‡Pi †Kvb Lv`¨¸‡jv MÖnY Ki‡e? 

(K) dj I kvK-mewR 

(L) ỳa I wWg 

(M) gvQ I gvsm 

(N) iæwU I Wvj 

 

31. iv¯Ívi cv‡ki dzPKv Svjgywo Avgiv †Kb Lve bv? 

(K) Lvevi¸‡jv cywóKi I my¯̂v`y bq 

(L) Lvevi¸‡jv ~̀wlZ I †ivMRxevYy _v‡K 

(M) Lvevi¸‡jv my¯v̂ ỳ I Aí`vgx 

(N) Lvevi¸‡jv `vgx I cywóKi 

 

 

32. wb‡Pi †KvbwU †ivM cÖwZ‡iv‡ai GKwU Dcvq? 

(K) AwZwi³ †Ljvayjv Kiv 

(L) gv‡S gv‡S ‡Mvmj Kiv 

(M) evwm Lvevi LvIqv 

(N) mvevb w`‡q nvZ †avqv 

 

 

33.  kixi my¯’ ivLvi Rb¨ wb‡Pi †Kvb wbqgwU †g‡b Pj‡e? 

K) ‡ewk ‡ewkLv`¨ MÖnY 

L) AwZwi³ cwikÖg Kiv 

M) cÖPyi Nygv‡bv I wekÖvg Kiv 

N) wbqwgZ Lv`¨ MÖnY I cwiwgZ wekÖvg 

 

 

34. ‡kÖwYK‡ÿ Ae ’̄v‡bi mgq †QuovKvMR, Lvev‡ii c¨v‡KU, wewfbœd‡ji †Lvmv ‡Kv_vq †dj‡Z nq? 

K) †hLv‡b †mLv‡b 

L) wbw ©̀ó Szwo‡Z 

M) K‡ÿi wcQ‡b 

N) †kÖwYK‡ÿi eviv›`vq 
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35. cwi®‹vi cwi”Qbœ _vKv cÖ‡qvRb †Kb? 

K) my¯’ _vKvi Rb¨ 

L) my›`i †`Lv‡e e‡j 

M) RxevYy Qov‡bvi Rb¨ 

N) mevB fv‡jv ej‡e e‡j 

 

 

36. †Zvgvi evev Aí mg‡qi g‡a¨ Rwg Pvl Ki‡Z Pvb| G‡ÿ‡Î †Zvgvi evev‡K †Kvb cÖhyw³ e¨env‡ii 

civgk ©†`‡e? 

(K)   jvOj 

(L)   Uªv±i 

(M)   †Kv`vj 

(N)   kvej 

 

37. wb‡Pi †Kvb cÖhyw³ e¨env‡ii d‡j K…wli DbœwZ mvab n‡q‡Q? 

(K) Uªv±i  

(L) jv½j 

(M) ‡Kv`vj 

(N) kvej 

 

38.  †Zvgvi †jLvi LvZv †Kvb ai‡bi cÖhyw³? 

(K) hvZvqvZ   

(L) K…wl 

(M) wkÿv  

(N) wPwKrmv 

 

39. ‡Kv‡bv e¨w³,e¯Íy ev NUbv m¤ú‡K© Ávb‡K wK e‡j? 

(K) gva¨g 

(L) ‡hvMv‡hvM 

(M) Z_¨       

(N) Lei 

 

40. ~̀‡ii Kv‡ivi m‡½ Qwemn K_v ejvi Rb¨ Avgiv ‡KvbwU e¨envi Kwi? 

(K) ‡gvevBj 

(L) ‡UwjMÖvd 

(M) ‡iwWI 

(N) ‡Uwjwfkb 

 

41. Z_¨ cvVvevi cÖvPxb gva¨g ‡KvbwU? 

(K) ‡iwWI 

(L) ‡Uwj‡dvb 

(M) B-‡gBj 

(N) KeyZi 
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42. N~wY©S‡oi c~e©vfvm cvIqvi ci Ab¨‡`I Rvbv‡bv Riæwi †Kb? 

(K) Zv‡`i‡K m‡PZb Ki‡Z 

(L) Zv‡`i wec‡` †dj‡Z 

(M) Zv‡`i KvQ †_‡K cyi¯‹vi †c‡Z 

(N) N~wY©So cÖwZ‡iva Ki‡Z 

 

 

43. wb‡Pi ‡KvbwU KwVb c`v_©? 

(K) ỳa 

(L) ‡Zj 

(M) M¨vm 

(N) KvP 

 

44. GKLÛ Kv‡Vi ‰ewkó¨ ‡KvbwU? 

(K) wbw ©̀ó AvqZb I AvKvi ‡bB 

(L) wbw ©̀ó AvqZb I AvKvi Av‡Q 

(M) e× cv‡Îi m¤ú~Y© RvqMv `Lj K‡i 

(N) ‡h cv‡Î ivLv hvq ‡mB cv‡Îi AvKvi avib K‡i 

 

45. Avgiv †Uwjwfk‡bi c ©̀vq Kxfv‡e Qwe †`L‡Z cvB?  

(K) †Uwjwfkb wb‡RB Qwe evwb‡q †`Lvq 

(L) †Uwjwfk‡bi wfZi Ab¨iv e‡m _v‡K 

(M) †Uwjwfk‡bi wfZi Qwe jvMv‡bv _v‡K 

         (N) †Uwjwfkb we ỳ¨r Gi gva¨‡g Qwe m„wó K‡i 

 

46. wWgwm× Ki‡Z †Kvb kw³ e¨eüZ nq? 

(K) Zvc 

(L) Av‡jv 

(M) kã 

(N) ivmvqwbK 

 

 

47. ‡fRv Kvco ª̀æZ kyKv‡Z wb‡Pi †Kvb KvRwU Ki‡e? 

(K) N‡i †i‡L w`‡e   

(L) ‡iv‡` †g‡j w`‡e 

(M) Mv‡q w`‡q ivL‡e 

(N) Avjgvwii wfZi ivL‡e 

 

48. ‡Ljbv Mvwo ‡KvbwU w`‡q P‡j? 

(K) †Zj   

(L) M¨vm 

(M) e¨vUvwi 

(N) cvwb 
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49. ‡iRv I wnqv cÖvq mg AvqZ‡bi  MÖv‡g evm K‡i| wnqvi MÖv‡gi †jvKmsL¨v 300 Rb| Ab¨w`‡K †iRvi 

MÖv‡gi †jvKmsL¨v 800 Rb|  G‡ÿ‡Î wb‡Pi †Kvb NUbvwU NU‡e? 

(K) ‡iRvi  MÖv‡g Lv`¨ mgm¨v n‡e 

(L) wnqvi MÖv‡g Lv`¨  mgm¨v n‡e 

(M) wnqvi MÖv‡g cywónxbZvq fzM‡e  

(N) ‡iRvi MÖv‡g wbqwgZ mylg Lvevi cv‡e 
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বাাংলাদেশ ও ববশ্বপবিচয় 

শ্রেব িঃ তৃতীয় 

 

 

শ্রেটিঃ ------------- 

 

েময়িঃ 

 

 

ববেযালদয়ি নামিঃ 

 

 

 

বশক্ষার্থীি নামিঃ 

 

বালক    বাবলকা  

 

 

 

শ্রিাল নম্বিিঃ 

 

            শাখািঃ___________________________ 

প্রতযদবক্ষদকি নাম ও স্বাক্ষি 

তাবিখিঃ                  /২০১৮ 
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mwVK DË‡ii Wvbcv‡k wUK(√) wPý `vI 

1| মানুষ,গাছপালা,পশুপাখি,ঘরবাখি ইত্যাখি খনয়ে গঠিত্ হে আমায়ির------। 

ক) রাষ্ট্র 

ি) সমাজ 

গ) পখরবার 

ঘ) পখরয়বশ 

 

2| wb‡Pi †Kvb ¸”QwU mvgvwRK cwi‡e‡ki Dcv`vb‡K cÖKvk K‡i ? 

K) evwo,MvQ,cvwL 

L) b`x,cvnvo,‡mZz 

M) evwo,‡mZz,iv¯Ív 

N) iv¯Ív,b`x,cvwL 

 
3|তত্ামার তছাট ভাই সামাখজক পখরয়বয়শর উপািান সম্পয়কে  জানয়ত্ চাইয়ল তু্খম তকান উপািায়নর কথা বলয়ব? 

ক) নি-নিী 

ি) ঘরবাখি 

গ) গাছপালা 

ঘ) পশুপাখি 

 
4|জীবন যাত্রার মান উন্নেয়ন সামাখজক পখরয়বয়শর উন্নেন প্রয়োজন। তত্ামার এলাকার সামাখজক পখরয়বয়শর উন্নেয়ন 

বি হয়ে তু্খম কী করয়ব? 

ক) বৃক্ষয়রাপণ 

ি) পশু-পালন 

গ) খবিযালে স্থাপন 

ঘ) মৎসয চাষ 

 
5|সামাখজক পখরয়বয়শর খভন্নত্ার প্রধান কারণ তকানটি? 

ক) ধমে 

ি) সংসৃ্কখত্ 

গ) ভূখমর প্রকৃখত্ 

ঘ) মানুয়ষর আচরণ 
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6|মানুষ একা বাস করয়ত্ পায়র না। ত্াই ত্ারা wg‡j wg‡k বসevm K‡i।এর প্রধান কারন তকানটি? 

 K) Rwg‡Z dmj djv‡Z cv‡i 

 L) Mí-¸Re Ki‡Z cv‡i 

 M) GK A‡b¨i cÖ‡qvRb †gUv‡Z cv‡i 

 N) cwi‡ek গঠন করয়ত্ cv‡i 

 

7|একজন অন্ধ পথচারীয়ক রাস্তা পারাপায়র তু্খম কীভায়ব সহােত্া করয়ব? 

ক) বনু্ধয়ির সাহাযয চাইব 

ি) ট্রাখিক পুখলশয়ক বলব 

গ) পথচারীয়ির সাহাযয চাইব 

ঘ) বিয়ির সহােত্াে রাস্তা পার করব 

8|মানুষ একাকী খনয়জর প্রয়োজন তমটায়ত্ পায়রনা। ত্াই খময়ল খময়শ থাকা প্রয়োজন। সমায়জ খময়ল খময়শ থাকয়ত্ 

হয়ল তু্খম কী করয়ব? 

ক) খনয়জর ময়ত্া চলব 

ি) সবাইয়ক শ্রদ্ধা করব 

গ) সবাইয়ক এখিয়ে চলব 

ঘ) পখরবায়রর সিসযয়ির সম্মান করব 

 
9|খবয়শষ চাখহিা সম্পন্ন খশশুয়ির স্বাভাখবক জীবন-যাপয়নর জনয তকানটি সবয়চয়ে তবখশ প্রয়োজন? 

ক) খবয়শষ যত্ন 

ি) উন্নত্ িাবার 

গ) উন্নত্ খচখকৎসা  

ঘ) উন্নত্ বাসস্থান 

 

10| ¸W d«vB‡W Kv‡`i agx©q Abyôvb ? 

K) gymjgvb‡`i    

L) †eŠ×‡`i 

M) wn› ỳ‡`i                  

 N) wLªóvb‡`i 
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11|িািয,তপাশাক,বাসস্থান,খশক্ষা, খচখকৎসা ও খনরাপত্তা এ গুয়লা কী ধরয়নর অখধকার? 

ক) তমৌখলক 

ি) সামাখজক 

গ) রাজননখত্ক 

ঘ) অথেননখত্ক 

12|খনয়চর তকানটি তমৌখলক খশশুর অখধকার? 

ক) খশক্ষা লাভ  

ি) ‡fvU`vb 

গ) m¤úwË jvf 

ঘ) PvKwi jvf  

 

13| †Kvb  AwaKviwU তু্খম cwievতরর Kv‡Q ‡c‡Z PvI? 

(K) we`¨vj‡q hvIqv 

(L) ‡fvU`vb Kiv 

(M) Rb¥ wbeÜb Kiv 

(N) eo‡`i kÖ×v Kiv 

14|তত্ামায়ির খবিযালয়ে খবজে খিবস উিযাপন করা হয়ব।এ তক্ষয়ত্র তশ্রখণয়নত্া খহয়সয়ব তু্খম কীভায়ব কাজ করয়ব? 

ক) খনয়জর ময়ত্া কয়র 

ি) AwaKvs‡ki মত্াময়ত্র খভখত্তয়ত্  

গ) তশ্রখণ খশক্ষয়কর মত্াময়ত্র খভখত্তয়ত্ 

ঘ) প্রধানখশক্ষয়কর মত্াময়ত্র খভখত্তয়ত্ 

15| cwiev‡ii cÖwZ †Zvgvi `vwqZ¡ ‡KvbwU? 

(K) we`¨vj‡q hvIqv 

(L) †Uwjwfkb †`Lv 

(M) ‡Ljvayjv Kiv 

(N) wbqg gvbv 
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16|তত্ামার এলাকাে িািয উৎপািন বৃখদ্ধ করয়ত্ চাইয়ল তু্খম কার জীবন যাত্রা মান উন্নেয়নর পরামশে খিয়ব? 

ক) তজয়ল 

ি) ত্াাঁ খত্ 

গ) কৃষক 

ঘ) কামার 

17| mgv‡Ri me ai‡bi †ckv mgvb ¸iæZ¡পূণে তকন? 

ক) অয়থের তযাগান তিে বয়ল 

ি) পরস্পয়রর উপর খনভে রশীল বয়ল 

গ) িািয উৎপািয়ন সহােক বয়ল 

ঘ) খচখকৎসা তসবা তিে বয়ল 

18|খনয়চর তকানটি ভায়লা গুণ? 

ক) অখনেখমত্ সু্কয়ল যাওো 

ি) তিখরয়ত্ সু্কয়ল যাওো 

গ) সু্কয়লর খনেম তময়ন চলা 

ঘ) তশ্রখণয়ত্ হহ হচ করা  

19| ‡Zvgvi GKRb mncvVx we &̀¨vj‡q Avmvi c‡_ Amy¯’ n‡q coj|G †ÿ‡Î †Zvgvi Kibxq Kx?  

K) wkÿK‡K Rvbv‡ev 

L) wbi‡e ùvwo‡q _vK‡ev 

M) eÜz‡`i ej‡ev 

N) ‡kÖwY‡bZv‡K ej‡ev 

20| †kÖwYK‡ÿ Zzwg GKwU Kjg Kzwo‡q †c‡j Zywg Kx Ki‡e? 

K) wb‡R wb‡q wbe 

L) KvD‡K ej‡ev bv 

M) eÜz‡K w`‡q w`e 

N) hvi Kjg Zv‡K w`e 
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21| wkÿv©_x wn‡m‡e wb‡Pi †KvbwU †Zvgvi ‰`bw›`b KvR? 

K) †Ljvayjv 

L) †jLvcov 

M) Qwe AvuKv 

N) MvbKiv  

22|তত্ামার খবিযালয়ে যাওোর পথটি বষোর পাখনয়ত্ তভয়ে যাে। পথটি সংস্কায়র তত্ামার ভূখমকা কী হয়ব? 

ক) বনু্ধরা খময়ল সংস্কার কাজ করয়বা 

ি) খশক্ষকয়ির সহােত্া খনয়বা 

গ) জনপ্রখত্খনখধয়ক জানায়বা 

ঘ) বাবা-মায়ক জানায়বা 

23|শসয উৎপািন কয়ম যাওোর জনয তকানটি সবয়চয়ে তবখশ িােী? 

ক) পাখনদূষণ 

ি) মাটিদূষণ 

গ) বােূদূষণ 

ঘ) শব্দদূষণ 

24|খনয়চর তকানটি সামাখজক পখরয়বশগত্ দূষণ? 

ক) পাখন দূষণ 

ি) জলাবদ্ধত্া 

গ) ত্াপমাত্রা বৃখদ্ধ 

ঘ) খনম্নমায়নর রাস্তা ও সিক 

 
25|তত্ামার cÖwZ‡ekx cÖwZw`bB Lye †Rv‡i kã K‡i Mvb evRvq| G‡ÿ‡Î Zzwg Kx Ki‡e? 

ক) ঘয়রর জানালা বন্ধ রািয়বা 

ি) শব্দদূষণ হয়ে ত্া তবাঝাব 

গ) বাবা-মায়ক খবষেটি জানায়বা 

ঘ) খবষেটি এখিয়ে যাব 
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26|AwZgvÎvq ivmvqwbK mvi I KxUbvkK e¨env‡ii d‡j me‡P‡q †ewk ~̀wlZ nq- 

 K) evqy     

 L) eR©¨     

 M) gvwU         

 N) cvwb  

27|বাখির পখরয়বশ পখরেন্ন রািয়ত্ মেলা-আবজে না তকাথাে তিলা উখচত্? 

ক) দুরবত্ী স্থায়ন 

ি) খনখিে ষ্ট জােগাে 

গ) তযিায়ন-তসিায়ন 

ঘ) পুকুর বা ত াবাে 

 
28|তত্ামার বািীর পায়শ আবজে না-মে একটি ত াবা আয়ছ। তসিায়ন প্রচুর মশা জন্মাে। যা তথয়ক ত েু ছিায়ত্ পায়র। 

এই সমসযা সমাধায়ন তত্ামার ভূখমকা কী? 

ক) জনস্বাস্থয প্রশাসনয়ক জানাব 

ি) ত াবা পখরস্কায়র অংশ খনব 

গ) জনপ্রখত্খনখধয়ক জানাব 

ঘ) মেলা তিলা বন্ধ করব 

 
29|তবখশ তবখশ গাছ লাগায়নার cÖavb D‡Ïk¨ †KvbwU? 

ক) নিীর ভাঙন তরাধ করা 

ি) মাটির ক্ষে তরাধ করা 

গ) পখরয়বয়শর তসৌন্দযে বৃখদ্ধ করা 

ঘ) পখরয়বয়শর ভারসাময রক্ষা করা  

  

30| AwZwi³ RbmsL¨vi cÖfve †KvbwU? 

K) Kj-KviLvbv e„w× cvq 

L) িািয ঘাটখত্ বৃখদ্ধ পাে 

M) Lv`¨ Drcv`b e„w× cvq 

N) wPwKrmv myweav e„w× cvq 
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31|জনসংিযার খভখত্তয়ত্ we‡k বাংলায়িয়শর স্থান কত্? 

ক) সপ্তম 

ি) অষ্টম 

গ) নবম 

ঘ) িশম 

32|পখরবায়র অখধক জনসংিযা পখরয়বয়শর উপর খকরূপ প্রভাব তিয়ল? 

ক) পখরয়বশ পখরেন্ন হে 

ি) পখরয়বশ দূখষত্ হে 

গ) পখরয়বশ সুন্দর হে 

ঘ) পখরয়বশ আকষেণীে হে 

 
33|c„w_ex‡Z gnv‡`k KqwU? 

K) 5 

L) 6 

M) 7 

N) 8 
 
 
34|বাংলায়িয়শর িখক্ষয়ন তয সাগরটি আমরা তিিয়ত্ পাই ত্ার নাম কী? 

ক) ভারত্ মহাসাগর 

ি) প্রশান্ত মহাসাগর 

গ) বয়োপসাগর 

ঘ) উত্তর মহাসাগর 

 
 
35|পৃখথবীর me‡P‡q †QvU gnv‡`‡ki bvg Kx? 

K) A‡÷ªwjqv 

L) AvwdªKv 

M) DËi Av‡gwiKv 

N) Gwkqv 
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36|তত্ামায়ির খবিযালয়ের বাখষেক খশক্ষা সিয়র তু্খম তগাপালগয়ের টুখেপািা তগয়ল। তত্ামার তছাটভাই এ সির 

সম্পয়কে  জানয়ত্ চাইয়ল তু্খম কার জীবন কাখহনী বলয়ব? 

ক) বেবনু্ধ তশি মুখজবুর রহমান 

ি) কাজী নজরুল ইসলাম 

গ) তবগম সুখিো কামাল 

ঘ) খশল্পাচাযে জেনুল আয়বিীন  

 

 

37|mvaviY gvbyl gyw³hy‡× Suvwc‡q covi cÖavb KviY †KvbwU? 

K) wb‡Ri AwaKvi iÿvi Rb¨ 

L) †`k‡K kÎægy³ Kivi Rb¨ 

M) cvwK Í̄vwb‡`i Zvov‡bvi Rb¨ 

N) ¯v̂axbZv jv‡fi Rb¨ 

 

 

38| evsjv‡`‡ki RvZxq cZvKvi ˆ`©N¨ I cÖ‡¯’i AbycvZ KZ? 

K) 5:4 

L) 5:2 

M) 10:5 

N) 10:6 

 

 

39|‡Zvgvi we`¨vj‡q Kxfv‡e cªwZeQi ¯v̂axbZv w`em cvjb Ki? 

K) Lvevi cwi‡ek‡bi gva¨‡g 

L) agx©q Abyôv‡bi gva¨‡g 

M) wewfbœ Abyôv‡bi gva‡g 

N) wkÿv g~jK Abyôv‡bi gva¨‡g 

 

 

 

40| weRq w`e‡mi Abyôv‡b ‡Zvgv‡K D³ w`e‡mi ¸iæZ¡ Av‡jvPbv Ki‡Z ejv n‡jv| Zzwg Kv‡`i K_v 

ej‡e? 

K) fvlv kwn`‡`i 

L) gyw³‡hv×v‡`i  

M) eyw×Rxwe‡`i  

N) wkÿv_x©‡`i 
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41| evsjvi dmj KvUvi DZme‡K Kx e‡j? 

K) bevbœ 

L) bee©l 

M) †cŠl‡gjv  

N) emšÍ DZme 

 

42| AMÖnvqb gv‡m K…l‡Kiv Avb‡›` †g‡Z D‡V †Kb? 

K) wbKU AvZ¥xq-¯̂Rb Av‡m 

L) wewfbœ wcVv ˆZwi K‡i 

M) bZzb avb N‡i †Zv‡j 

 N) bvP- Mv‡bi Av‡qvRb nq 

 43| evsjv‡`‡ki cwð‡g †Kvb †`k Aew¯’Z? 

K) f~Uvb 

L) fviZ 

M) kÖxjsKv 

N) gvqvbgvi 

44| evsjv‡`‡ki ivRavbxi bvg Kx ? 

K) XvKv 

L) Lyjbv 

M) PÆMÖvg 

N) wm‡jU 

45| e‡½vcmvMi evsjv‡`‡ki †Kvb w`‡K Aew ’̄Z? 

K) DËi 

L) `wÿb 

M) c~e© 

N) cwðg 
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46| evsjv‡`k Gwkqv gnv‡`‡ki †Kvb As‡k Aew¯’Z? 

K) Dc‡i 

L) wb‡P 

M) ev‡g 

N) Wv‡b      

 

 

 

 

 

47| Ni I ˆe`y¨wZK  Zv‡ii LyuwU wn‡m‡e e&¨eüZ nq ‡Kvb KvV? 

K) kvj  

L) †m¸b 

M) MR©b 

N) †gnMwb   
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wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 1 †_‡K 6 b¤^i ch©šÍ cÖ‡kœi DËi `vI: 

 

GK e‡bi Avg Mv‡Qi Wv‡j ỳÔwU cvwL evmv †eu‡awQj| gv cvwLUv evmvq ỳÕwU wWg w`j| 

wWg dz‡U `yÕwU Qvbv †ei n‡jv| gv cvwLUv evev cvwLUv‡K Awff~Z n‡q ejj, ÔAvgiv 

Zv‡`i †L‡Z †`e, Do‡Z †kLve| wec` †_‡K euvPvi †KŠkjI †kLve|Õ H e‡b GK `yóz 

nvwZi Av¯Ívbv wQj| nvwZi Kvi‡Y cïcvwLiv kw¼Z _vKZ| GKw`b nvwZ Nyi‡Z Nyi‡Z 

Avg Mv‡Qi Wv‡j cvwLi evmv †`L‡Z ‡cj| kuyo w`‡q WvjwU‡K †f‡O cv w`‡q evmv ¸wo‡q 

†djj| evev cvwLUv nvwZUv‡K kv‡q¯Ív Kivi Rb¨ Zvi eÜz gkv, KvV‡VvKiv Avi e¨v‡Oi 

mv‡_ cwiKíbv Kij| gkv nvwZi Kv‡bi Kv‡Q fbfb Ki‡Z  jvMj| nvwZ wei³ n‡q 

QzU‡Z _vKj| KvV‡VvKiv ‡VuvU w`‡q nvwZi `yB †PvL AÜ K‡i w`j| AÜ nvwZ Rxeb 

euvPv‡bvi ZvwM‡` †`Š‡o cvjv‡Z wM‡q MnŸ‡i c‡o g„Zz¨ eiY Kij| eyw×i Kv‡Q kw³ai 

nvwZI civwRZ n‡jv| 

  

 
01| Qvbv¸‡jv †`‡L gv cvwLUvi gbUv †Kgb n‡qwQj? 

K) AwffzZ n‡qwQj    

L) bxie wQj 

M) Kó †c‡qwQj              

N) wePwjZ n‡qwQj 

02| nvwZi ¯^fve †Kgb wQj? 

K) kvšÍ          

L) `yóz 

M) c‡ivcKvix  

N) wns¯ª 

03| cÖ`Ë Aby‡”Q`wUi Rb¨ †Kvb bvgKiYwU hyw³hy³? 

K) gv‡qi cÖwZ fv‡jvevmv         

L) wcZvi cÖwZ fv‡jvevmv 

M) mšÍv‡bi cÖwZ fv‡jvevmv   

N) eÜzi cÖwZ fv‡jvevmv 

04| cÖ`Ë Aby‡”Q`wU‡Z KZwU cÖvYxi K_v ejv n‡q‡Q? 

K) 2wU   

L) 4wU 

M) 6wU    

N) 8wU 
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05| †KvbwU cÖK…Z eÜzi ˆewkó¨ nIqv DwPr bq? 

K) AvZ¥‡Kw›`ªK nIqv   

L) mn‡hvwMZv Kiv 

M) mym¤úK© eRvq ivLv        

N) wec‡` eÜzi cv‡k _vKv| 

 

06|  gv cvwLUv Kxfv‡e Qvbv¸‡jv‡K hZœ Ki‡e wZbwU ev‡K¨ †jL| 

 

 

 

 

 

 

 

 

wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 7 †_‡K 12 b¤^i ch©šÍ cÖ‡kœi DËi `vI: 

অণিনপুয়রর ণনর্থন র্ঙ্গয়ল পশুপাণখরা পরস্পর েুয়খ িাণিয়ত বেবাে করত। একণদ্ন শ্রেই 
র্ঙ্গয়ল আেয়লা িণিধর এক ণোংহ। শ্রে র্ায়কই োময়ন শ্রপয়তা তার উপর ঝাাঁণপয়য় পয়ে 
ণনণবথিায়র গপগণপয়য় শ্রখয়য় শ্রেলত। তার অণমতয়তর্ আর রুক্ষমূণতথ শ্রদ্য়খ েকল প্রা ী ভয়য় 
তটস্থ র্াকত। তার হাত শ্রর্য়ক বাাঁিার র্নয েকল প্রা ী এক ণনণিরায়ত ণিয়ায়লর আ্ানায় 
একণিত হয়লা। েমায়বয়ি ণেদ্ধাি হয়লা প্রণতণদ্ন একণট কয়র প্রা ী ণোংয়হর খাদ্য ণহয়েয়ব 
উপহার শ্রদ্য়া হয়ব। ণিয়াল শ্রেই প্র্াব ণনয়য় ণোংয়হর কায়ে শ্রগল। পাষণ্ড ণোংহ তায়ত রাণর্ 
হয়লা। এভায়ব ণকেু ণদ্ন িলার পর এয়লা খরয়গায়ির পালা। খরয়গাি ণনয়র্য়ক বাাঁিায়ত নানা 
েণি আাঁটয়ত র্াকল। তাই খরয়গাি ইয়ে কয়রই শ্রিষ ণবয়কয়ল ণোংয়হর আ্ানায় হাণর্র 
হয়লা। ণোংহ খরয়গায়ির শ্রদ্ণরয়ত শ্রপৌঁোয়নার কার  র্ানয়ত িাইল। খরয়গাি তায়ক বলল, 
“বয়ন অনয একণট ণোংহ আমায়ক অবরুদ্ধ কয়র শ্ররয়খণেল। তায়ক োাঁণক ণদ্য়য় আপনার কায়ে 
এয়েণে।” শুয়ন ণোংহ হাংকার ণদ্য়য় উঠল, “এমন শ্রক আয়ে এই বয়ন? আমার খাবায়র বাধা 
শ্রদ্য়।” খরয়গািয়ক খাওয়ার আয়গ অনয ণোংহয়ক িায়য়্া করার োংকল্প বযি করল। বুণদ্ধমান 
খরয়গাি ণনয়র্  দূ্য়র দ্াাঁণেয়য় র্াকল। ণোংহয়ক একণট কুয়ার কায়ে শ্রর্য়ত অনুয়রাধ করল। 

কুয়ার পাণনয়ত ণনয়র্র োয়ায়ক অনয ণোংহ শ্রভয়ব তার উপর ঝাাঁণপয়য় পেল। এভায়ব ণোংয়হর 
মৃতুয হয়লা। শ্রোট খরয়গায়ির বুণদ্ধমত্তার র্নয েকল প্রা ী প্রায়  বাাঁিল। তারা মহানয়ি আবার 
বয়ন বেবাে করয়ত লাগল।        
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07। খরয়গাি কখন ণোংয়হর আ্ানায় হাণর্র হয়লা ? 
ক) wbwkiv‡Z        
খ) শ্রিষ ণবকায়ল 
গ) খুব েকায়ল        
ঘ) েন্ধ্যায় 

০8। েকল প্রা ী কার আ্ানায় একণিত হয়লা ? 
ক) বায়ঘর     
খ) ণোংয়হর      
গ) ণিয়ায়লর   
ঘ) খরয়গায়ির 

০9। অনুয়েয়দ্ কয়ণট প্রা ীর নাম উয়েখ করা হয়য়য়ে ? 
ক) দু্ইণট     
খ) ণতনণট     
গ) িারণট      
ঘ) পাাঁিণট  

10। প্রা ীয়দ্র েমায়বয়ির কার  ণেল— 
ক) ণোংহয়ক িায়য়্া করার উপায় শ্রবর করা 
খ) খরয়গািয়ক বাাঁিায়নার উপায় শ্রবর করা 
গ) ণোংয়হর হাত শ্রর্য়ক প্রা ীয়দ্র বাাঁিায়নার উপায় শ্রবর করা 
ঘ) ণিয়ালয়ক েকল প্রা ীর শ্রনতা বানায়নার র্নয  

11। কার বুণদ্ধর কারয়  ণোংয়হর মৃতুয হয়লা ? 
ক) ণিয়ায়লর               
খ) েকল প্রা ীর     
গ) খরয়গায়ির        
ঘ) cïcvwL‡`i  

 12| G Mí †_‡K Zzwg Kx wkÿv †c‡qQ Zv wb‡Ri fvlvq wZbwU ev‡K¨ †jL| 
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wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 13 †_‡K 16 b¤^i ch©šÍ cÖ‡kœi DËi `vI: 

 

হার্ী মুহম্মদ্ মুহেীন একর্ন মহান বযণি ণেয়লন। ণতণন ১৭৩২ োয়ল ভারয়তর পণিমবয়ঙ্গর 
হগণল শ্রর্লায় র্ন্মগ্রহ  কয়রন। তাাঁর ণপতার নাম েয়রু্োহ ও মাতার নাম র্য়নাব খানম। 
মুহেীন ণনয়র্র বাণেয়তই বালযণিক্ষা গ্রহ  কয়রন। ও্াদ্ শ্রভালানায়র্র কায়ে শ্রেতারা বার্ায়না 
ও গান ণিয়খণেয়লন। মুহেীন ণেয়লন খুবই শ্রমধাবী োি এবাং জ্ঞান োধনার প্রণত প্রবল 
অনুরাগী। জ্ঞান োধনাই ণেল তাাঁর র্ীবয়নর প্রধান কার্। ণতণন আরণব, dviণে, উদু্থ ও ইাংয়রণর্ 
ভাষায় অগাধ পাণণ্ডতয অর্থন কয়রণেয়লন। ণতণন তাাঁর ণবিাল েম্পণত্ত গরীব-দু্িঃখী মানুয়ষর 
দু্দ্থিা দূ্র করার র্নয বযয় কয়রণেয়লন। মৃতুযর পূয়বথ তাাঁর েম্ েম্পণত্ত র্নণহতকর কায়র্ দ্ান 
কয়র শ্রদ্ন। তাাঁর শ্রেই অর্থ দ্বারা ণবণভন্ন সু্কল, কয়লর্ ও মাদ্রাোর বযয় ণনবথাহ করা হয়তা। ণতণন 
েকল ধয়মথর মানুষয়কই ভায়লাবােয়তন। হার্ী মুহম্মদ্ মুহেীন ১৮১২ োয়লর ২৯ শ্রি নয়ভম্বর 
হগলীয়ত ইয়িকাল কয়রন।   
 

13। মুহেীন বালয ণিক্ষা েমাপ্ত কয়রন— 
ক) ¯‹z‡j                    
খ) K‡j‡R 

গ) ণনর্ বাণেয়ত              
ঘ) gv`ªvmvq  

14। মুহেীন তাাঁর েম্পণত্ত বযয় করয়তন— 
K) Ávb mvabv Ki‡Z 

L) †mZvi evR‡bv wkL‡Z 

M) gvby‡li `y`©kv jvN‡e 

N) Mvb wkL‡Z 

15| wb‡Pi †KvbwU nvRx gyn¤§` gynmx‡bi Rxe‡bi cÖavb KvR wQj? 

K) wewfbœ fvlv †kLv 

L) Ávb mvabv Kiv 

M) †mZvi evRv‡bv  

N) ¯‹zj cÖwZôv Kiv 

 

16| ÔÔnvRx gyn¤§` gynmxb GKRb `vbkxj e¨w³ÕÕ Ñ wZbwU ev‡K¨ eywS‡q †jL| 
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wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 17 †_‡K 21 b¤^i ch©šÍ cÖ‡kœi DËi `vI: 
 

wcVv Avgv‡`i wcÖq Lvevi| Avgv‡`i †`‡ki mviv eQiB wcVv ˆZwi Kiv nq| Z‡e kx‡Zi 

w`‡b wcVv ˆZwii ayg c‡o hvq| wcVv ˆZwii Rb¨ `iKvi AvZc Pv‡ji ¸ov| wgwó Kivi 

Rb¨ †gkv‡bv nq †LRyi ¸o, Av‡Li ¸o ev &wPwb|  GQvov I bvwi‡Kj, Kjv, Av`v I 

KvjwRiv wgkv‡bv nq| kxZKv‡j evsjv‡`‡ki wewfbœ AÂ‡j bvbv iK‡gi wcVv  ˆZwi nq| 

Avgv‡`i Lye ‡Pbv wcVvi g‡a¨ ˆZwi nq wPZB, `ya-wPZB, fvcvwcVv, g¨vivwcVv I 

cvwUmvcUv| GQvov `yacywj, ÿxicywj, P›`ªcywj, gvj‡cvqv, Av‡›`kv, G‡jv‡Kkx I 

cv‡Kvqvb wcVviI †ek bvg Av‡Q| kx‡Zi †fvi †ejv bvwi‡Kj Avi †LRyi ¸‡oi Mig-

Mig fvcvwcVv †L‡Z mevB cQ›` K‡i| Pv‡ji ¸ov cvwb‡Z Nb K‡i wgwk‡q fvRv nq 

wPZB wcVv| Zvici †LRyi ¸o †gkv‡bv wgwó ỳ‡a Zv wfwR‡q evbv‡bv nq ỳa-wPZB|& 

G‡`‡ki †g‡qiv bvbvb iKg bKwkwcVvI  ‰Zwi K‡i| bKwkwcVvi bvg¸‡jv fvwi my›`i| 

KvRjjZv, mvRbxevnvi I evbfvwm D‡jøL‡hvM¨| mvaviYZ we‡qi Drm‡e bvbvb iK‡gi 

wcVvi Av‡qvRb Kiv nq| Avgv‡`i †`‡ki MÖvg¸‡jv‡ZB wcVv ˆZwi nq| AvRKvj kn‡i 

wcVvi †`vKvb n‡q‡Q| Gme †`vKv‡b bvbvb ai‡bi wcVv cvIqv hvq| wewfbœœ cve©‡Y †`‡ki 

wewfbœ AÂ‡j wfbœ wfbœ wcVv ˆZwi nq| 

 

 

 

17| wb‡Pi †KvbwU bKwk wcVv ? 

K) wPZB                               

L) cvwUmvcUv 

M) gvj‡cvqv                             

N) mvRbxevnvi 

18| ‡Kvb mg‡q Mig fvcvwcVv †L‡Z gRv? 

K) kx‡Zi we‡K‡j                       

L) kx‡Zi `ycy‡i 

M) kx‡Zi mKv‡j                    

N) kx‡Zi mÜ¨vq 

19| Zzwg fvcvwcVv evbv‡Z PvI| ‡Kvb Dcv`vbwU cÖ_g evQvB Ki‡e? 

K) †LRy‡ii ¸o                                    

L) Av‡Li ¸o  

M) AvZcPv‡ji ¸ov                

N) bvwi‡Kj 
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20| kx‡Zi w`‡b †Zvgvi bvbvfvB †Zvgv‡`i evwo‡Z †eov‡Z G‡m‡Qb| †Kvb ai‡bi 

wcVv evbv‡Z †Zvgvi gv‡K ej‡e ? 

K) `ya-wPZB                                   

L) mvRbxevnvi 

M) evbfvwm               

N) KvRjjZv 

 

21| Aby‡”Q`wU cv‡Vi D‡Ïk¨ Kx Ñ wZbwU ev‡K¨ †jL| 

 

 

 

 

 

 

 

 

 

 

wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 22 †_‡K 25 b¤^i ch©šÍ cÖ‡kœi DËi `vI: 

 

hLb †Kvb Kvi‡Y †ek wKQz hvbevnb iv¯Ívq †_‡g P‡j ev cÖvq APj Ae¯’vq c‡o _v‡K, 

ZLb GwU‡K hvbRU e‡j| Avgv‡`i †`‡ki eo eo kn‡i GwU GKwU wbZ¨-ˆbwgwËK 

NUbv| mvaviYZ kn‡ii e¨¯ÍZg &GjvKvi bMi Rxe‡bi bvMwiK mgm¨v¸‡jvi g‡a¨ †`Lv 

hvq| cÖwZw`b kn‡i RbMY‡K GB Amnbxq mgm¨vi m¤§yLxb n‡Z nq| RbmsL¨vi NbZ¡ 

hvbR‡Ui cÖavb KviY| evm, UªvK, A‡UvwiKkv cÖf…wZ AvwaK¨ Gi Ab¨Zg KviY| GQvovI 

Avgv‡`i †`‡ki hvb PjvPj e¨e¯’v ZZUv DbœZ bq| hvbevn‡bi PvjKiv Zv‡`i B‡”QgZ  

hvbevnb Pvjv‡Z Pvq| A‰eafv‡e hÎZÎ hvbevnb cvwK ©s KivI hvbR‡Ui Ab¨Zg KviY| 

GwU hvÎx I c_Pvix Df‡qi Rb¨ AeY©bxq ỳtL-Kó e‡q Av‡b| Avgv‡`i gyj¨evb mgq bó 

nq Ges Kv‡RiI e¨vNvZ N‡U| wKQz Kvh©Ki c`‡ÿc MÖnY K‡i G mgm¨vi mgvavb Kiv 

m¤¢e| UªvwdK AvBb K‡Vvifv‡e cÖ‡qvM Ki‡Z n‡e| mycwiKwíZfv‡e cÖk¯Í iv¯Ív wbgv©Y 

Ki‡Z n‡e| Mvwo PvjK‡`i h_vh_ cÖwkÿ‡Yi AvIZvq Avb‡Z n‡e| Gi Rb¨ 

MYm‡PZbZvI cÖ‡qvRb|  
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22| mvaviYZ †Kv_vq hvbRU †`L‡Z cvIqv hvq? 

K) ‡QvU kn‡i                

L) MÖvgvÂ‡j 

M) eo kn‡i         

N) nvU evRv‡i 

23| Aby‡”Q‡` †Kvb welhwU dzwU‡q †Zvjv n‡q‡Q? 

K) bMi Rxe‡bi `ytL Kó 

L) hvbevnb e„w×    

M) mg‡qi mØ¨envi   

N) hvbRU        

24| hvbRU †iv‡a Zzwg Kx Ki‡Z cvi? 

K) Rbm‡PZbZv e„w× Kie 

L) eÜz‡`i mv‡_ gZ wewbgq Kie 

M) wkÿ‡Ki mnvqZv †be 

N) Avgvi KvR bq, ZvB wbðzc _vKe 

 

25| hvbRU wbim‡b Zzwg Kx mycvwik Ki‡e Zv wZbwU ev‡K¨ †jL|  

 

 

 

 

 

 

 

wb‡Pi cÖ`Ë Aby‡”Q`wU c‡o 26 †_‡K 29 b¤^i ch©šÍ cÖ‡kœi DËi `vI: 

 

পাণনর অপর নাম র্ীবন। আমরা োগর, নদ্ী, খাল-ণবল, নলকূপ ইতযাণদ্ শ্রর্য়ক পাণন পাই। 

র্ীবয়নর র্নয পাণন অতযি প্রয়য়ার্নীয় একণট উপাদ্ান। গৃহস্থাণল ও অনযানয কায়র্ আমরা 

পাণন বযবহার কণর। মানুয়ষর ণবণভন্ন কমথকায়ণ্ডর মাধযয়ম পাণন দূ্ণষত হয়। শ্রর্মন- 

কলকারখানার বর্থয, ময়লা আবর্থনা, মলমুি ও মৃত র্ীবর্ন্তু পাণনয়ত শ্রেলয়ল পাণন দূ্ণষত 

হয়। কৃণষ র্ণময়ত অণতণরি কীটনািক ও রাোয়ণনক োর প্রয়য়াগ করয়ল তা বৃণির পাণনয়ত 
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ণময়ি পাণন দূ্ষন কয়র। আয়েথণনকরু্ি পাণন ও র্ীয়বর র্নয মারাত্মক ক্ষণতকর। দূ্ণষত পাণন 

বযবহায়রর েয়ল মানুয়ষর নানা ধরয়নর পাণনবাণহত শ্ররাগ শ্রদ্খা শ্রদ্য়। শ্রর্মন- ডায়ণরয়া, কয়লরা, 

আমািয়, র্ণিে, টাইেয়য়ড ইতযাণদ্। এোো দূ্ণষত পাণনয়ত র্লর্ উণিদ্ ও প্রা ীরও ক্ষণত 

হয়। পাণন োো শ্রকায়না উণিদ্ ও প্রা ী শ্রবাঁয়ি র্াকয়ত পায়র না। তাই আমরা পাণন বযবহায়র 

ণমতবযয়ী হব। পাণনয়ক দূ্ষ মুি ও ণনরাপদ্ রাখয়ত েকয়লর েণম্মণলত প্রয়িিা ও গ েয়িতনতা 

বৃণদ্ধ করা প্রয়য়ার্ন।  

26। ণনয়ির শ্রকানণট পাণন বাণহত শ্ররাগ ? 
ক) R¡i      
খ) mw`© Kvwk      
গ) nvg     
ঘ) র্ণিে 

27। অনুয়েয়দ্ শ্রকান দূ্ষয় র কর্া বলা হয়য়য়ে ?  
ক) K…wlRwg      
খ) পাণন      
গ) বায়ু        
ঘ) পণরয়বি  

28। পাণন দূ্ষ মুি রাখার র্নয শ্রকানণট গুরুত্বপূ থ ? 
ক) র্ণময়ত অণধক কীটনািক প্রয়য়াগ করা 
খ) গ েয়িতনতা বৃণদ্ধ করা 
গ) পাণনয়ত ময়লা-আবর্থনা শ্রেলা 
ঘ) পাণন বযবহার শ্রর্য়ক ণবরত র্াকা 

 

29| শ্রতামার এলাকার পাণন দূ্ষ  শ্ররায়ধ শ্রতামার কর ীয় wZbwU ev‡K¨ শ্রলখ। 
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wb‡Pi cÖ`Ë 30 †_‡K 45 b¤̂i ch©šÍ cÖ‡kœi DËi `vI: 

30| cÖwZwU KvR ......... †gvZv‡eK Kiv DwPr| GB ev‡K¨i k~b¨¯’v‡bi Rb¨ †Kvb 

kãwU mwVK? 

K) cvlÐ       

L) kv‡q¯Ív 

M) cwiKíbv   

N) Av¯Ívbv| 

31| Ô¼Õ hy³eY©wU wb‡Pi †Kvb ev‡K¨ mwVKfv‡e e¨envi Kiv n‡q‡Q? 

K) mgq Ag~j¨ m¤ú` 

L) mRj A‡¼ †ek fv‡jv 

M) Avgiv ¯^vaxb †`‡k evm Kwi 

N)  ¯^cb wic‡bi eÜz 

32। ‘ল্প’ রু্িব থণট ণনয়ের শ্রকান িয়ে প্রয়য়াগ করা হয়য়য়ে ? 
ক) প্লাবন    
খ) কল্পনা     
গ) ক্লাি      
ঘ) গ্লাে  

33। ণনয়ির শ্রকান বাকযণটয়ত তুণম ‘?’ ণিহ্নণট বোয়ব ? 
ক) আর্ আণম বাণে র্াব 
খ) তুণম কখন বাণে র্ায়ব 
গ) আমার বাণে AwPbcy‡i 

ঘ) কী েুির শ্রতামার বাণে 

34। এয়লায়ময়লা িেগুয়লা োণর্য়য় শ্রলখা েণঠক বাকয শ্রকানণট ?  
(ইাঁদু্রণট গায়য় করণেয়লা শ্রখলা ণোংয়হর উপর) 

ক) ইাঁদু্রণট ণোংয়হর গায়য়র উপর শ্রখলা করণেল 
খ) শ্রখলা করণেল ণোংয়হর গায়য়র উপর ইাঁদু্রণট 
গ) ণোংয়হর গায়য়র উপর করণেল শ্রখলা ইাঁদু্রণট 
ঘ) গায়য়র উপর ণোংয়হর করণেল শ্রখলা ইাঁদু্রণট  

35। ‘সু্কল’ –িয়ের রু্ি ব থ ণবভার্ন শ্রকানণট ?  
ক) ক+ে                     
খ) ে+ক 
গ) ক+ি                     
ঘ) ি+ক  
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36। ণনয়ির শ্রকান বাকযণট েণঠক ?  
ক) Acy শ্রমধাবী োি ?  
খ) Acy শ্রমধাবী োি ,  
গ) Acy শ্রমধাবী োি ! 
ঘ) Acy শ্রমধাবী োি। 

37। ‘Ð’ দ্বারা গণঠত িে শ্রকানণট ?  
ক) cwÐZ               
খ) দ্ি 
গ) WvÛv                  
ঘ) র্ন্ম  

38। wb‡Pi †Kvb ev‡K¨ mwVK weivg wPý emv‡bv n‡q‡Q ?  

ক) শ্রে ণবিাল জ্ঞানী,  
খ) হাণতণট ণবিাল আকৃণতর। 
গ) তাাঁর ণবিাল েম্পণত্ত ?  

ঘ) Avwg wekvj e¨¯Í !   

39| kã¸‡jv Øviv mwVK evK¨ mvwR‡q †jL: gRv/Lye/‡LRyi ¸o/‡L‡Z 

K) †LRyi ¸o †L‡Z Lye gRv 

L) †L‡Z †LRyi ¸o  Lye gRv  

M) Lye gRv †L‡Z †LRyi ¸o 

N) ‡LRyi ¸o gRv †L‡Z Lye 

40| k~b¨¯’v‡b wb‡Pi †Kvb kãwU em‡e?  hvbRU Avgv‡`i Rb¨ ------ ÿwZKi| 

K) Avmnbxq                

L) gvivZ¥K 

M) Ae¨³                     

N) AK…wÎg 

41| Ô¤§Õ hy³eY©wU wb‡Pi †Kvb ev‡K¨ e¨eüZ n‡q‡Q? 

K) wb¤œ gva¨wg‡Ki eB¸‡jv mnRZi 

L)  wbb¥ gva¨wg‡Ki eB¸‡jv mnRZi 

M) gva¨wgK cixÿvq cvk Kiv m¤§vbRbK 

N)  fvlvkwn`‡`i ¯§i‡Y Avgiv kwn` wgbv‡i hvB 

42| wb‡Pi †Kvb ev‡K¨ mwVK weivg wPý e¨envi Kiv n‡q‡Q?  

K) Zzwg †Kgb AvQ| 

L) Zzwg †Kgb AvQ!          

M) Zzwg †Kgb AvQ, 

N) Zzwg †Kgb AvQ?  
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43। ণনয়ির িেগুয়লা w`‡q োণর্য়য় শ্রলখা েণঠক বাকয শ্রকানণট ?  
(পাণন, পান, ণনরাপদ্, করয়বা) 

ক) পান করব ণনরাপদ্ পাণন 
খ) ণনরাপদ্ পাণন পান করব 
গ) করব ণনরাপদ্ পাণন পান 
ঘ) পাণন করব পান ণনরাপদ্ 

44। ‘দূ্ষ মুি’ িেণটয়ত রু্িবয় থর েণঠক ণবভার্ন শ্রকানণট ? 
ক) ত+ক     
খ) খ+ত      
গ) ক+ত     
ঘ) ত+খ  

45। শ্রকান বাকযণটয়ত েণঠক ণবরামণিয়হ্নর বযবহার হয়য়য়ে ?  
ক) হাম ও কয়লরা পাণন বাণহত শ্ররাগ ?  
খ) র্ক্ষ্মা ও কয়লরা পাণন বাণহত শ্ররাগ !  
গ) বেি ও কয়লরা পাণন বাণহত শ্ররাগ;  
ঘ) ডায়ণরয়া ও কয়লরা পাণন বাণহত শ্ররাগ।  
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বাাংলা 

শ্রেণ িঃ cÂg 

DËigvjv 

 
cÖkœ b¤̂i mwVK DËi †Wv‡gBb  cÖkœ b¤̂i mwVK DËi †Wv‡gBb 

1 K Ávb  24 K cÖ‡qvM 

2 L Ávb  25 Ñ D. `ÿZv 

3 M Abyaveb  26 N Ávb 

4 N Abyaveb  27 L Avbyaveb 

5 K Abyaveb  28 L Avbyaveb 

6 Ñ Abyaveb  29 Ñ cÖ‡qvM 

7 L Ávb  30 M Avbyaveb 

8 M Ávb  31 L cÖ‡qvM 

9 L Avbyaveb  32 L cÖ‡qvM 

10 M Avbyaveb  33 L cÖ‡qvM 

11 M Ávb  34 K cÖ‡qvM 

12 Ñ Avbyaveb  35 L Avbyaveb 

13 M Ávb  36 N Avbyaveb 

14 M Avbyaveb  37 K Avbyaveb 

15 L Ávb  38 L cÖ‡qvM 

16 Ñ D. `ÿZv  39 K cÖ‡qvM 

17 N Ávb  40 L Avbyaveb 

18 M Ávb  41 M Avbyaveb 

19 M Ávb  42 N Avbyaveb 

20 K Ávb  43 L cÖ‡qvM 

21 Ñ Avbyaveb  44 M Ávb 

22 M Ávb  45 N cÖ‡qvM 

23 N D. `ÿZv     
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RvZxq wkÿvµg I cvV¨cy¯ÍK †evW© 

69-70, gwZwSj evwYwR¨K GjvKv, XvKv-1000 

www.nctb.gov.bd 

 

তারিখ :                 /২০১৮ 

 

                                                                 EMIS Code: ………………………………………… 

 

                                                        English for Today 

 †kÖwY :cÂg  

 

mgq : 1 (GK ) NÈv 

 

 রিদ্যালয়েি নাম :   .................................................................................................. 

 

রিক্ষার্থীি নাম : ........................................................................................................ 

 

িালক    িারলকা  

 

রিাল নম্বি : ……………………………………………. 

         িাখা : ...................... 

 

___________________________ 

প্রতযয়িক্ষয়কি নাম ও স্বাক্ষি 
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Read the text and answer the following questions 1-13  

Rabindranath Tagore was born on 7th May, 1861 in Kolkata, India. He came from a 

royal family. He was the youngest son among thirteen children. Rabindranath began 

writing from his early age. During his life time, Tagore wrote many poems, stories, 

songs, novels and dramas. He also wrote many rhymes and short stories for children. 

He is called as the father of short stories. In 1913, Tagore was awarded the Nobel 

Prize for his great literary work ‘Gitanjali’. He visited Bangladesh many times. He 

wrote and composed our National Anthem. This great poet and author died on 7th 

August, 1941. 

Put the circle (O) on the correct answer. 

1. When was Rabindranath born?  

a) 07-05-1861  b) 07-07-1861 

c) 07-08-1961  d) 05-07-1961 

2. Tagore was born in a……..family.  

a) small   b) famous   

c) poor   d) normal 

3. What was his position among brothers?  

a) first   b) second 

c) middle   d) last    

4. How many brothers and sisters they were?  

a) 11   b) 12 

c) 13   d) 14 

5. When did Rabindranath start writing?  

a) at old age   b) from childhood   

c) at middle age   d) from college life 

6. Which statement is ‘False’?  

a) Tagore wrote many songs.  b) Tagore wrote a few poems.    

c) Tagore wrote stories.   d) Tagore wrote many novels. 
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7. What did Rabindranath write for the children?  

a) novels   b) drama 

c) national song  d) short stories  

8. Who is the father of short stories?  

a) Chandrabati   b) Zainul Abedin  

c) Rabindranath Tagore d) Upendrakishore Roy Chowdhury 

9. He got Nobel Prize for?  

a) Short stories  b) Novel 

c) Gitanjali  d) Drama 

10. Rabindranath Tagore wrote our national ……… 

a) Song   b) Music 

c) Book   d) Anthem   

11. What is the text about?  

a) Rabindranath Tagore  b) Life of Tagore’s family 

c) Bengali Literature   d) A Poet 

12. Why do we remember Rabindranath Tagore?  

a) for his social work.  b) for his literatures.  

c) for his family.   d) for his family business. 

 

13. ‘Kolkata, India’- What is the punctuation mark after the word ‘Kolkata’?  

a) Full stop  b) Comma   

c) Question mark d) Exclamation 

 

 

 

Appendix-3 283273



4 

 

Read the text and answer the following questions 14-20  

One day an elephant in the forest was looking for friends. At first she came to a 

monkey and asked, “Will you be my friend?” The monkey said, “You are too big. You 

cannot jump on trees as I do. So I cannot be your friend.”  

Then the elephant went to a rabbit and asked him to be her friend. The rabbit said, 

“You are too big. You are not fit to enter my hole. So you cannot be my friend.”  

Then the elephant met a frog and a fox. But the elephant got the same reply. The next 

day, all the animals of the forest were running. They were afraid. The elephant 

stopped a bear and wanted to know the problem. The bear said, “A tiger is trying to 

catch all the animals to eat.”  

The elephant wanted to save all the animals. She went to the tiger and   said, “Please 

sir, leave my friends. Do not eat them.” The tiger did not listen to the elephant. Seeing 

no other way the elephant kicked the tiger. The tiger became afraid and left the place. 

All the animals thanked to the elephant and said together, “You are just the right size 

to be our friend.”  

Put the circle (O) on the correct answer. 

14. Who was looking for friends?  

     a) elephant   b) rabbit  

     c) monkey     d) bear 

15. What did the elephant ask the monkey?   

    a) to play with her.     b) to jump on tress 

    c) to be her friend   d) to save her 

16. Where does the rabbit live?  

    a) in the tree   b) in the pond 

    c) in the den   d) in the hole    

17. What did the elephant tell to the tiger?  

   a) to eat the animals 

   b) to leave the place 

   c) to leave her friends   

   d) to catch the animals 
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18. When did the elephant go to the rabbit?  

  a) at the first time   b) at the second time    

  c) at the third time      d) at the fourth time 

19. Who did the animals become afraid?  

       a) for the elephant    b) for the fox 

       c) for the tiger  d) for the bear 

20. What was the tiger trying to do?  

     a) to see the animals   b) to make free the animals  

     c) to save the animals d) to catch the animals   

 

Read the text and answer the following questions 21- 27 

Mrs. Farhana is teaching about healthy foods. She has brought a chart of different 

foods. She says to her students, “Look at the chart and choose the foods”. She again 

says that we should choose healthy foods. She gives some advice to her students about 

healthy foods. 

 You should eat foods that are made from grains, for example – rice, ruti and 

bread. You will get energy from them.  

 You should eat fruits and vegetables every day because they have vitamins. 

Vitamins will help your eyes and health.  

 You need to eat fish, meat and lentils to have protein. You should also take 

some milk and eggs. Protein and dairy products will make you strong. 

 You should not take much fat and oil. These are not very necessary for your 

health. 
 

Put the circle (O) on the correct answer. 

   21. Who is teaching?      

a) Mrs. Farzana    b) Mrs. Fatema         

c) Mrs. Farhana      d) Mrs. Fahmida   

22. What is the topic of teaching?    

 a) healthy foods     b) delicious foods  

 c) tasty foods  d) junk foods     
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23. What has the teacher brought to teach?   

 a) a chart of crops        b) a chart of foods     

 c) a chart of medicine      d) a chart of books   

24. Which one will give you energy?                                                   

 a)  butter       b)  meat      

 c) grains      d) milk   

25. You can get vitamins from ---                             

 a) ruti          b) meat             

 c) lentil          d) orange       

26. We shouldn’t take .......much?                                                  

a) ice-cream    b) potato      

c) milk       d) egg   

27.  Which food is not very important to be healthy?                         

a) fish     b) meat     

c) butter    d) apple  

 

 

 

28. How many days are there in a leap year?  

a)  360  b) 365 

c) 366   d) 367    

29. What is the next number of 679? 

a) 678   b) 670 

c) 680   d) 779  

30. 895, _ , 885, _,  875, _, 865  What are the missing numbers?  

a) 890, 880, 870   b) 896, 884, 876 

c) 890, 886, 866   d) 890, 884, 874 
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Look at the following calendar page and answer the questions (31- 33) 

 

31. How many weekends are there in the month?   

     a) four  b) five    

     c) six    d) seven 

32. What day is the 20th of January?  

   a) Tuesday    b) Wednesday    

   c) Thursday      d) Friday 

33. What is the date of the 3rd Friday of the month?  

    a) 1st January    b) 8th January    

    c) 12th January      d) 15th January 

 

34. What time is it now?   

         

a) It’s half past ten      b) It’s half past eleven 

    c) It’s half past six       d) It’s six past eleven 

35. Look at the clock and write the time.         

       ……………… 

 

……………………………………....                          
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36. Suppose you are Rahul. Your father’s name is Mahbub Alam and your mother’s 

name is Sanjida Alam. Your date of birth is 18th November, 2008. Your hobby is 

gardening. Now fill in the form with the above information.     
 

Name:………………. 

Father’s name:………………. 

Mother’s name:……………….. 

Date of birth:…………………… 

Hobby : ………………… 

 

37. Write a short composition at least five sentences about ‘visit to a museum’ by 

answering the following questions. [Remember to use capital letters and correct 

punctuation marks]  

a) When did you go to the museum? 

b) Who did go with you? 

c) What did you see in the museum? 

d) Who helped you to see the different things in the museum? 

e) How was the day and how is your feeling about the visit.  
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38. Write a letter to your friend about your “birthday party”. Here are some words to 

help you; date, address, salutation, main points for the letter, closing. [Remember to 

write at least six sentences, use capital letters, correct spelling and sentence structure.]  
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RvZxqwkÿvµg I cvV¨cy¯ÍK †evW© 
69-70, gwZwSj evwYwR¨K GjvKv, XvKv-1000 

www.nctb.gov.bd 

 
 

 

 

EMIS Code: ____________________ 

School Type: ____________________ 

 

�াথিমক গিণত 

ে�িণঃ প�ম 

 

সময়ঃ 1 NÈv 
 

িবদ�ালেয়র নামঃ----------------------------------------------------------------- 

 

িশ�াথ�র নামঃ------------------------------------------------------------------ 

 

বালক    বািলকা  
 

েরাল ন�রঃ-------------------------------------------------------------------- 

 

শাখাঃ---------------------------------------------------------------------------- 
 

 

1 
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mwVK DË‡i †Mvj wPý (ο) `vI| cÖ‡qvR‡b DËic‡Îi Lvwj RvqLvq ivd Kiv hv‡e| 

1. GKwU jvB‡eªwi‡Z 2120wU eB Av‡Q| Giƒc 120wU jvB‡eªwi‡Z KqwU eB Av‡Q? 
K) 2132 
L) 2240 
M) 25440 
N) 254400 

 
2. 2001 × 99 = KZ? 

K) 19899    
L) 198001 
M) 198099 
N) 1980099 

 
3. 15750 UvKv 25wU cwiev‡ii g‡a¨ mgvbfv‡e fvM K‡i w`‡j cÖ‡Z¨K cwievi KZ UvKv K‡i 
cv‡e? 

K) 630 UvKv 
L) 621 UvKv 
M) 603 UvKv  
N) 602 UvKv 

 
4. 12 WRb †cwÝj 12Rb wkÿv_©xi g‡a¨ mgvbfv‡e fvM K‡i w`‡j cÖ‡Z¨‡K KqwU K‡i cv‡e? 
mgm¨vwUi MvwYwZK evK¨ ‡KvbwU? 
 

K) (12+12)÷12 

L) (12+12)×12 

M) (12×12) ÷12 

N) (12×12) ×12 

 
2 
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5. fvRK 25, fvMdj 30 Ges fvM‡kl fvR‡Ki †P‡q 10 Kg n‡j fvR¨ KZ? 

K) 735        
L) 750 
M) 765         
N) 760 

 
6. wiqv MZ mßv‡ni †Kvb w`b KZ NÈv wPÎv¼b K‡i‡Q Zv wb‡Pi Q‡K †`Iqv n‡jv: 

evi kwb iwe †mvg g½j eya e„n: ïµ 
N›Uv 1.5 1.2 1 1 1 1 1 

 
     cÖwZw`b †m M‡o KZ NÈv wPÎv¼b K‡i‡Q? 

K) 14.7 
L) 11 
M) 7.7         
N) 1.1 

 
7. 3wU NÈv h_vµ‡g 10, 12 I 15 wgwbU cici ev‡R| cÖ_‡g GK‡Î evRvi by¨bZg KZÿY ci 
NÈv¸‡jv cybivq GK‡Î evR‡e? (wb‡Pi Lvwj RvqMvq mgvavb K‡i †`LvI|) 
 
 
 
 
 
 
 
 
 

3 
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8. wb‡Pi †KvbwU †Lvjv evK¨?  
K) K GKwU †Rvo msL¨v|   
L) 8 GKwU we‡Rvo msL¨v|  
M) 5 GKwU we†Rvo msL¨vv 
N) 4 GKwU †Rvo msL¨v| 

 
 
9. GKwU †Ljvi gv‡V 8 Rb †L‡jvqvo wQj| K msL¨K bZzb †L‡jvqvo Avmvq †L‡jvqv‡oi msL¨v 
12 Rb n‡jv| G‡K MvwYwZK ev‡K¨ cÖKvk Ki‡j †KvbwU n‡e?  
 

K) 8-K = 12   

L) 8×K = 12   

M) 8+K = 12 

N) 8÷K = 12 

 
10. †KvbwU‡Z mwVKfv‡e cÖZxK e¨envi Kiv n‡q‡Q? 
 

K) 
7
6 >

7
5 >

7
4 >

7
3  

L)  
7
3 >

7
4 >

7
5 >

7
6  

M)  
7
6 <

7
5 <

7
4 <

7
3  

N)   
7
6 <

7
5 < 

7
3 <

7
4

 
 
 
 
 
 

4 
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11. 
5
21 Gi wgkÖ fMœvsk †KvbwU?  

K) 1
5
4  

L) 154  

M) 41
5  

N) 5 14  

 

12. GKwU AvqZvKvi ‡ÿ‡Îi ‰`N©¨ 1
4
3 wgUvi Ges cÖ¯’ 1

4
1 wgUvi n‡j, Gi †ÿÎdj KZ? 

K) 
8
12 eM©wgUvi   

 L) 
16
35 eM©wgUvi 

M) 
28
20 eM©wgUvi    

N) 
20
28 eM©wgUvi 

 

13. GKwU LyuwUi 
8
1  Ask gvwU‡Z, 

2
1  Ask cvwb‡Z Ges evwK Ask cvwbi Dc‡i Av‡Q| cvwbi 

Dc‡i KZ Ask Av‡Q Zv MvwYwZK ev‡K¨ cÖKvk Ki‡j wb‡Pi †KvbwU n‡e? 

K) 1 + (
2
1 -

8
1 )    

L)  1 - (
8
1 +

2
1 ) 

M) 1 + (
8
1 +

2
1 )  

 N) 1 - (
8
1 Ñ

2
1 ) 

5 
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14. nvwee mv‡ne Zuvi m¤úwËi 
7
2

 
Ask wb‡Ri Rb¨ †i‡L evwK m¤úwË ỳB †Q‡ji g‡a¨ mgvbfv‡e 

fvM K‡i w`‡jb| cÖ‡Z¨K †Q‡j KZ Ask †c‡jv? (wb‡Pi Lvwj RvqMvq mgvavb K‡i †`LvI|) 
 
 
 
 
 
 
 
 
 
15. 7 ×  0.008 = KZ? 

K) 0.56        
L) 0.056 
M) 0.0056    
N) 0.00056 

 
16. 0.063 wjUvi †Zj 7 wU cv‡Î mgvbfv‡e Xvjv n‡j cÖ‡Z¨K cv‡Î KZ wjUvi †Zj n‡e ? 

K) 9 wjUvi     
L) 0.9 wjUvi 
M) 0.09 wjUvi     
N) 0.009 wjUvi     

     
17. †iRv 4 wjUvi Rym Zvi KZRb eÜzi g‡a¨ 0.250 wjUvi K‡i mgvbfv‡e fvM K‡i w`‡Z cvi‡e?  

K) 4 Rb              
L) 10 Rb 
M) 16 Rb             
N) 25 Rb 

6 
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18. GKwU ª̀e¨ 100 UvKvq µq K‡i 125 UvKvq weµq Ki‡j kZKiv KZ jvf n‡e? 
K) 25%      
L) 100% 
M) 125%        
N) 225% 

 
19. ivbv 2q mvgwqK cixÿvq 80% b¤^i †cj| Gi jwNô fMœvsk wb‡Pi †KvbwU? 

K) 20
25  

L) 40
50   

M) 8
10  

N) 45  

 
20. †mvbvw`qv MÖv‡gi 2000 Rb †jv‡Ki g‡a¨ 5% †jvK PvKzwiRxwe n‡j H MÖv‡g PvKzwiRxwe 
†jv‡Ki msL¨v KZ? 

K) 5 Rb 
L) 20 Rb 
M) 100 Rb 
N) 400 Rb 

 
21. GKwU wµ‡KU g¨v‡P evsjv‡`k `‡ji 260 iv‡bi g‡a¨ gykwdKzi ingvb 55% ivb K‡ib| H 
g¨v‡P Zvui msM„nxZ  ivb KZ? (wb‡Pi Lvwj RvqMvq mgvavb K‡i †`LvI|) 
 
 
 
 
 
 

7 
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22. wP‡Î mv`v I Kv‡jv As‡ki ˆ`‡N©¨i cv_©K¨ KZ wgUvi? 
10 †mwg 110 †mwg 

 
K) 120 wgUvi 
L) 110 wgUvi 
M) 10 wgUvi 
N) 1 wgUvi 

 
23.  N                    M 
 
      K                    L 
wP‡Î is Kiv As‡ki †ÿÎdj wbY©‡q †KvbwU mwVK? 

K) 12 (KL×KN)      

L) KL+KN 

M) 12 (KL+KN)       

N) KL×KN 
 

24. wP‡Îi KMN As‡ki †ÿÎdj KZ? 
     K                    N 
           L  

     L                                    M                                    
 

K) 4 eM©‡mwg       
L) 6 eM©‡mwg 
M) 7 eM©‡mwg       
N) 12 eM©‡mwg 

 

3 †mwg 

4 †mwg 

8 
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25. Avwmd‡`i dzj evMv‡bi ˆ`N©¨ 28 wgUvi Ges cÖ¯’  14 wgUvi| Zv‡`i dzj evMv‡bi †ÿÎdj 
KZ? 

K) 42 eM©wgUvi 
L) 84 eM©wgUvi 
M) 362 eM©wgUvi        
N) 392 eM©wgUvi 

 

26. GKwU AvqZvKvi evMv‡bi cÖ¯’ 80 wgUvi I ˆ`N ©̈ cÖ¯’ A‡cÿv 16 wgUvi †ewk| evMv‡bi 
†ÿÎdj KZ? (wb‡Pi Lvwj RvqMvq mgvavb K‡i †`LvI|)  
   
 

 
 
 
 
 

27. wgZv GKwU eMv©Kvi iwOb KvM‡Ri cvZv †K‡U wÎfyRvKvi 2wU UyKiv ‰Zwi Kij| wgZvi GK 
UzKiv KvM‡Ri †ÿÎdj wbY©‡qi Rb¨ †KvbwU mwVK? 

K) 2×(f~wg×D”PZv)  
L) 2×(f~wg+D”PZv)   

M) 12 ×(f~wg×D”PZv)  

N) 12 ×(f~wg+D”PZv)  

 

28.  wb‡Pi †Kvb mv‡ji †deªæqvwi gvm 29 w`b wQj? 
K) 2008 
L) 2002 
M) 1922 
N) 1900 

9 
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29. wb‡Pi †Kvb mgqKvjwU wesk kZvãx? 
K) 1900-2000 mvj 
L) 1901-2000 mvj 
M) 2000-2100 mvj 
N) 2001-2100 mvj 

 

30. iwngv cÖwZw`b mÜ¨v 7:00Uv †_‡K ivZ 9:30Uv ch©šÍ c‡o| †m cÖwZw`b KZ wgwbU c‡o? 
K) 90 wgwbU 
L) 120 wgwbU 
M) 150 wgwbU  
N) 210 wgwbU 
 

31. weKvj 4:15Uv 24 NÈv mgqm~wP‡Z KqUv n‡e? 
K) 04:15     
L) 16:15  
M) 20:15       
N) 24:15  

 

32. 24 NÈv mgqm~wP‡Z 23:05| 12 NÈv mgqm~wP‡Z KqUv n‡e? 
K) c~e©vý  0:05     
L) Acivý 3:05  
M) Acivý 11:05   
N) c~e©vý   12:05  

 

33. mygv ivZ 10:00 Uvq Nygv‡Z hvq| 24 NÈv mgqm~wP‡Z †m KqUvq Nygv‡Z hvq? 
K) 22:00  
L) 20:00 
M) 14:00           
N) 10:00  

10 
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34. 9 †K U¨vwj wPý ¦̀viv cÖKvk Ki‡j wb‡Pi †KvbwU mwVK?                                       

K)              L)    

M)              N) 
 

35. Dc‡ii †jLwPÎ Abyhvqx Kvi Kv‡Q M‡íi eB †ewk i‡q‡Q? 

  

K) iæbv    
L) mv`vZ    
M) AvwL   
N) †iRv 

 

36. GKwU MÖv‡gi RbmsL¨vi NbZ¡ cÖwZeM© wK‡jvwgUv‡i 50 Rb| H MÖv‡gi AvqZb 24 eM© 
wK‡jvwgUvi n‡j RbmsL¨v KZ? 

K)  100 Rb   
L)  120 Rb   
M)  200  Rb 
N) 1200 Rb 
 

37. GKwU evMv‡bi ˆ`N ©̈ 80 wgUvi I cÖ¯’ 50 wgUvi| evMvbwU‡K eM©vKvi Ki‡Z n‡j cÖ¯’ Kx 
cwigvb evov‡Z n‡e? 

K) 50 wgUvi   
L) 30 wgUvi   
M) 130 wgUvi   
N) 400 wgUvi 

0 5 10 15

‡iRv 
iæbv
wiqv

mv`vZ
AvwL

M‡íi eB 

11 
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38. GKwU i¤^m AvuK hvi 1 evûi ˆ`N ©̈ 3 †mwg| (wb‡Pi Lvwj RvqMvq AsKb K‡i †`LvI|) 
 
 
 
 
 
 
 
 
 
 
39. wb‡Pi wP‡Îi †KvbwU‡Z e¨vm †`Lv‡bv Av‡Q? 

K)                             

L) 

M)                              

N)   

 
40. GKwU e„‡Ëi e¨vmv‡a©i A‡a©K 1 †mwg n‡j e¨vm KZ? 

K)  12  †mwg         

L)  1  †mwg       
M)  2 †mwg        
N)  4 †mwg       

 
 
 

12 
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1 
 

 
EMIS Code: ................................. 

 
 School Type: ……….……………………. 

 

 

cÖv_wgK weÁvb 

‡kÖwY :  cÂg 

mgq : 45 wgwbU 

 

 

 

we`¨vj‡qi bvg :................................................................................................ 

 

wkÿv_x©i bvg :.................................................................................................. 

 

 

evjK         evwjKv  

 

 

 

 

 

‡ivj bs :............................ 

 

kvLv : ................................ 
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mwVK DË‡i †Mvj (   ) wPý `vI | 

 

1. Zzwg Ges MvQ ‡Kb ci¯ú‡ii Dci AwaK wbf©ikxj? 

K) Lv`¨ cvIqvi Rb¨  

L) ïay Kve©b WvBA·vBW cvIqvi Rb¨   

M) ïay Aw·‡Rb  cvIqvi Rb¨   

N) Aw·‡Rb  I Kve©b WvBA·vBW  wewbg‡qi Rb¨   

 

2. wb‡Pi †Kvb mvwii Rx‡ei evm¯’v‡bi Rb¨ cvwb cÖ‡qvRb ? 

K) KPzwicvbv , gvbyl ,nwiY 

L) gvQ , kvgyK , KPzwicvbv 

M) Miæ , nuvm , kvcjv 

N) wPswo , KeyZi , KPzwicvbv 

 

3. A‡bK¸‡jv Lv`¨ k„•Lj wb‡q wb‡Pi †KvbwU nq? 

K) Lv`¨ fvÐvi 

L) Lv`¨ cÖwµqvKiY 

M) Lv`¨ k„•Lj 

N) Lv`¨ Rvj 

 

4. wb‡Pi †Kvb KvRwU Kivi d‡j cwi‡ek ~̀wlZ nq ? 

K) fvUvq BU †cvov‡bv  

L) e„ÿ †ivcY Kiv  

M) b`x Lbb Kiv  

N ) MvQ bv KvUv 

 

5. wb‡Pi †Kvb KvRwU Øviv cwi‡ek ~̀lY n‡”Q ? 

K) MvQcvjv jvMv‡bv 

L) b`x Lbb Kiv 

M) ebf~wg aŸsm Kiv   

N) wbw ©̀ó ¯’v‡b gqjv AveR©bv †djv 
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6. wkí cÖwZôv‡bi eR©¨ dmjx Rwg‡Z †djv n‡”Q| H Rwgi dmj †L‡j gvby‡li ‡`‡n Kx cÖfve 

co‡Z cv‡i ? 

K) kixi my¯’ _vK‡e 

L) K¨vÝv‡i AvµvšÍ n‡Z cv‡i 

M) kÖeYkw³  n«vm †c‡Z cv‡i 

N) i³Pvc †e‡o †h‡Z cv‡i 

 

7. evwoi cv‡k B‡Ui fvUv _vKvi d‡j cwiev‡ii †jvKR‡bi Kx n‡Z cv‡i? 

K) K‡jiv  

L) Pg©‡ivM 

M) k¦vmKó 

N) Avgvkq 

 

8. we`¨vj‡qi cv‡k D”P¯̂‡i gvBwKs Gi d‡j wb‡Pi †KvbwU NU‡Z cv‡i ? 

K) gv_ve¨v_v - cv‡V Ag‡bv‡hvwMZv  

L) k¦vmKó -  ewg ewg fve 

M) ewg ewg fve - Wvqwiqv 

N) kixi Mig nIqv-cv‡V Ag‡bv‡hvwMZv  

 

9. wb‡Pi †Kvb KvRwU cwi‡ek msiÿ‡Yi aviYvi mv‡_ wgj Av‡Q ? 

K) BU fvUvq Kqjv e¨envi Kiv 

L) Rxevk¥ R¡vjvbx e¨envi K‡i we ỳ¨r Drcv`b 

M) Mvwoi cwie‡Z© mvB‡Kj e¨envi Kiv 

N) KviLvbvi eR©¨ b`x‡Z †d‡j †`Iqv 

 

10. †Kb Avgiv cÖwZeQi e„ÿ‡ivcb Kwi ? 

K) DòZv e„w×i Rb¨ 

L) cwi‡ek myiÿvi Rb¨ 

M) R¡vjvwb KvV Drcv`b e„w×i Rb¨ 

N) †mŠ›`h© e„w×i Rb¨ 

 

11. GKwU PvivMvQ †ivcb Kivi ci wbqwgZ cvwb †`Iqv cÖ‡qvRb †Kb ? 

K) gvwU big _vKvi Rb¨ 

L) wkKo gvwUi Mfx‡i cÖ‡e‡ki Rb¨ 

M) cywó Dcv`b †kvlY I cwien‡bi Rb¨ 

N) †cvKvi AvµgY ‡_‡K MvQ‡K iÿv Kivi Rb¨ 
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12. wkÿK †Zvgv‡K cvwb Pµ m¤ú‡K© ej‡Z ej‡j Zzwg wb‡Pi †Kvb cÖevnwPÎwU wPwýZ Ki‡e? 

K) f~c„‡ói cvwb        †gN         e„wó           f~c„‡ói cvwb 

L) f~c„‡ói cvwb        e„wó       †gN       f~c„‡ói cvwb 

M) e„wó         f~c„‡ói cvwb        †gN        f~c„‡ói cvwb 

N) †gN        f~c„‡ói cvwb       e„wó        f~c„‡ói cvwb 

 

13. KjKviLvbvi eR ©̈ b`xi cvwb‡Z wgk‡j gvby‡li Rxe‡b Kx cÖfve co‡Z cv‡i? 

K) hvZvqv‡Zi myweav n‡e 

L)  gvQ Kg cv‡e   

M) wbivc` cvwb †ewk cv‡e 

N)  b`xi MfxiZv evo‡e  

 

14. ‡Zvgvi †QvU †evb‡K wPcm LvIqvi ci Lvwj c¨v‡KUwU Kx Ki‡Z ej‡e? 

K) cyKz‡i †dj‡Z 

L) b`x‡Z †dj‡Z 

M) Wv÷we‡b †dj‡Z 

N) †hLv‡b-‡mLv‡b †dj‡Z 

 

15. wK‡mi mvnv‡h¨ b`x‡Z cvj‡Zvjv †bŠKv P‡j? 

K) ‡mŠi kw³i mvnv‡h¨   

L) †Rbv‡iU‡ii mvnv‡h¨       

M) we`y¨r kw³i mvnv‡h¨   

N) evqycÖev‡ni mvnv‡h¨ 

 

16. ‡hLv‡b †mLv‡b gqjv  AveR©bv  †dj‡j †Kb evqy ~̀wlZ nq ? 

K) Drcbœ ỳM©Ü  Qov‡bvi d‡j 

L) evqyi cwigvb K‡g hvq e‡j 

M) gkv-gvwQi  Dc ª̀e  evovi Kvi‡Y 

N) cwi‡e‡ki †mŠ›`h©¨ bó nevi Kvi‡Y 

 

17. evq~ ~̀lY cÖwZ‡iv‡a Zzwg wb‡Pi †Kvb KvRwU Ki‡e? 

K) gqjv AveR©bv cywo‡q †dj‡e 

L) cv‡q †nu‡U ¯‹z‡j hv‡e 

M) ‡gvUi Mvwo‡Z ¯‹z‡j hv‡e 

N) gv‡K KvV cywo‡q ivbœv Ki‡Z ej‡e 
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18. ‡Kb evqycÖev‡ni m„wó nq ? 

K) evq~Pv‡ci Kvi‡Y 

L) Av ª̀©Zv e„w×i Kvi‡Y 

M) e„wócv‡Zi Kvi‡Y 

N) f‚wgK‡¤úi Kvi‡Y  

 

19. ‡Kb N~wY©So ev mvB‡K¬vb m„wó nq ? 

K) evqyi wb¤œPv‡ci Kvi‡Y 

L) evqyi D”PPv‡ci Kvi‡Y 

M) evqyi mvg¨ve ’̄vi Kvi‡Y 

N) Zxeª †Rvqv‡ii  Kvi‡Y 

 

20. †Kv‡bv NUbv‡K cixÿv wbixÿvi gva¨‡g cÖvß Z‡_¨i wfwË‡Z e¨vL¨v ev eY©bv Kiv‡K Kx e‡j ? 

K) ˆeÁvwbK Z_¨   

L) cÖhyw³  

M) Z_¨ wewbgq  

N ) weÁvb 

 

21. ˆeÁvwbK c×wZi ‡kl avc wb‡Pi †KvbwU ? 

K) ch©‡eÿY 

L) cÖkœKiY 

M) Abygvb 

N) wewbgq 

 

22. wb‡Pi KvR we‡ePbvq †Kvb e¨w³i †ewk Lvevi cÖ‡qvRb? 

K) wiKmv PvjK 

L) mvB‡Kj PvjK 

M) whwb †nu‡U Awd‡m hvb 

N) †bŠKv PvjK 

 

23. ÿwZKi ivmvqwbK c`v_© wgwkÖZ  dj LvIqvi d‡j wb‡Pi ‡KvbwU NU‡Z cv‡i ? 

K) mw ©̀ Kvwk n‡Z cv‡i 

L) kÖeY kw³ K‡g †h‡Z cv‡i  

M) k¦vm RwbZ †ivM n‡Z cv‡i  

N) hK…r AKvh©Ki n‡q †h‡Z cv‡i   
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24. Rv¼ dz‡W wb‡Pi †Kvb Dcv`vb¸‡jv AwaK cwigv‡Y _vKvq Zv †`‡ni Rb¨ ÿwZKi? 

K) wPwb , UK, Pwe© 

L) wPwb , Pwe© , jeb 

M) jeY , cvwb , Svj  

N) UK , Svj, cvwb 

 

25. g¨v‡jwiqv †Kb msµvgK †ivM? 

K) KviY GUv nuvwP Kvwki gva¨‡g Qovq 

L) ~̀wlZ cvwbi gva¨‡g Qovq 

M) ‡bvsiv Uq‡jU e¨envi Ki‡j Qovq 

N) gkvi gva¨‡g G †iv‡Mi Rxevby gvby‡li †`‡n Qovq 

 

26. msµvgK †iv‡M AvµvšÍ n‡j my¯’Zvi Rb¨ Kx Ki‡e? 

K) cÖPzi cwigv‡Y e¨vqvg Kie 

L) wPwKrm‡Ki civgk© ‡be 

M) Suvo dzK Kiv‡ev 

N) †ewk Lvevi Lv‡ev 

 

27. eqtmwÜKv‡j kvixwiK I gvbwmK cwieZ©‡bi Kvi‡Y ỳwðšÍv n‡j Kxfv‡e mgvavb Ki‡e?  

K) Kv‡iv mv‡_ K_v eje bv 

L) `iRv eÜ K‡i e‡m _vKe 

M) cÖ_‡gB gv-evevi mv‡_ civgk© Kie 

N) †Ljvayjv Kie bv 

 

28. Z zwg ~̀iexÿY hš¿ ‡Kb e¨envi Ki‡e? 

K) †QvU wRwbm‡K eo K‡i †`Lvi Rb¨ 

L) ª̀æZ wnmve Kivi Rb¨ 

M) ª̀æZ †hvMv‡hv‡Mi Rb¨ 

N) ~̀‡ii e¯‘‡K †`Lvi Rb¨  

 

29. K…wl †ÿ‡Î †Kb hvwš¿K cÖhyw³ e¨envi Kiv nq ? 

K) kvixwiK kÖg e„w×i Rb¨ 

L) bZzb Rv‡Zi dmj D™¢ve‡bi Rb¨  

M) AwaK Lv`¨ Drcv`‡bi Rb¨ 

N) AwaK cywó mg„× dmj Drcv`‡bi Rb¨ 
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30. AwaK cywómg„× Lv`¨ Drcv`‡b †Kvb cÖhyw³ e¨envi nq? 

K) ˆRe cÖhyw³ 

L) hvwš¿K cÖhyw³ 

M) ivmvqwbK cÖhyw³ 

N) wPwKrmv cÖhyw³ 

 

31. B›Uvi‡b‡U cÖv_wgK weÁvb eB AbymÜvb Ki‡Z ÒcÖv_wgK weÁvbÓ kãwU †Kv_vq wjL‡e?  

K) mvP© BwÄb 

L) mvP© evi 
M) GmGgGm 

N) ÷¨vUvm evi  

 
32. †Zvgvi fvB‡qi we‡qi Abyôv‡bi wfwWIwU cieZ©x‡Z †`Lvi Rb¨ Kxfv‡e msiÿY Ki‡e?  

ক) টেলিফ োন 
খ) মফেম 
 গ) টেন ড্রোইভ 
 ঘ)  যোক্স 
 

33. we‡`‡k _vKv fvB‡K cixÿvi djvdj †`Lv‡bvi Rb¨ Kx Ki‡e? 

K) B-‡gBj e¨envi Kie 

L) ‡Uwj‡dvb e¨envi Kie 

M) †cb-WªvBf e¨envi Kie 

N) wmwW e¨envi Kie 

 

34. c„w_exi MwZ KZ ai‡bi? 

K) 2  

K) 3 

M) 4 

N) 5 

 

35. Ryb gv‡m G †`‡k cÖPÐ Mig AbyfzZ nq | Gi cÖavb KviY †KvbwU ? 

K) m~h© †KvYvKzwY  wKiY †`q  

L) DËi †Mvjva© G mgq m~‡h©i  w`‡K †n‡j _v‡K  

M) `wÿY †Mvjva© G mgq m~‡h©i w`‡K †n‡j _v‡K  

N) G mgq m~‡h©i ZvcgvÎv  †e‡o hvq 
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36. ebf~wg aŸs‡mi d‡j Kx nq? 

K) Kve©b WvBA·vB‡Wi cwigvY †e‡o hvq  

L) Aw·‡R‡bi cwigvY †e‡o hvq 

M) c„w_exi Mo ZvcgvÎv K‡g hvq  

N) evZv‡m Kve©b WvBA·vBW K‡g hvq 

37. AvenvIqvi wbqvgKmg~n n‡jv - 

K) b`x, mvMi, cyKzi 

L) ZvcgvÎv, Av ª̀©Zv, evqycÖevn 

M) cvnvo, mgZjf‚wg, giæf‚wg 

N) MvQcvjv, cïcvwL, KxUcZ½ 

 

38. ‡Kb N~wY©So nq ? 

K) evqyi wbgœPv‡ci Kvi‡Y    

L) evqyi D”PPv‡ci Kvi‡Y  

M) Av ª̀Zvi Kvi‡Y  

N) ZvcgvÎvi Kvi‡Y 

 

39. Kve©b WvB A·vBW I Rjxq ev‡®úi Kvi‡Y we‡k¦i ZvcgvÎv †Kb evo‡Q? KviY G ỳwU M¨vm  

evqygÐ‡ji-  

K) Zvc Drcbœ K‡i  

L) Zvc n«vm K‡i  

M) Zvc †kvlY K‡i  

N)  Zvc a‡i  iv‡L   

40. Rxevk¥ R¡vjvwbi e¨envi Kwg‡q bevqb †hvM¨ R¡vjvwbi e¨envi e„w× Kie †Kb? 

K)  Kve©b WvBA·vBW Gi cwigv e„w×i Rb¨ 

L)  Kve©b WvBA·vBW Gi cwigvb Kgv‡bvi  Rb¨ 

M)  c„w_exi ZvcgvÎv e„w×i Rb¨  

N)  wMÖb nvDm M¨vm Gi cwigvb e„w×i Rb¨  

 

41. evsjv‡`‡ki ZvcgvÎv µgvš̂‡q †e‡o hv‡”Q| G Ae¯’vq Avgv‡`i Kx KiYxq? 

K) e„ÿ‡ivcb Kiv 

L) wkí-KviLvbv ¯’vcb Kiv  

M) Abevqb‡hvM¨ kw³ ‡ewk e¨envi Kiv 

N) bevqb‡hvM¨ kw³ Kg e¨envi Kiv 
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42. mygb †jvnvi Zv‡ii GK cÖvšÍ R¡jšÍ M¨v‡mi Pzjvq aivq Zvi nvZ Mig Abyfe Kij| Gi 

KviY Kx?  

K) Zv‡ci wewKiY 

L) Zv‡ci cwiPjb 

M) Zv‡ci cwienY 

N) Av‡jvi wewKiY 

 

43. Puv` †_‡K Av‡jv †Kb wewKiY c×wZ‡ZB mivmwi c„w_ex‡Z G‡m †cŠQvq? G c×wZ‡Z - 

K) gva¨‡gi cÖ‡qvRb nq  

L) gva¨‡gi cÖ‡qvRb nq bv  

M) AwaK ~̀i‡Z¡ Av‡jv Av‡m 

N) Pviw`‡K Av‡jv Qwo‡q c‡o 

 

44. Dw™¢‡`i Lv`¨ ˆZwii mgq †mŠikw³i †Kvb iƒcvšÍiwU N‡U? 

K) †mŠikw³  we ỳ¨rkw³ 

L) †mŠikw³Zvckw³ 

M) †mŠikw³ hvwš¿K kw³ 

N) †mŠikw³ ivmvqwbK kw³ 

 

45. w`‡bi †ejvq Ni ev Kÿ Av‡jvwKZ ivL‡Z Zzwg Kx e¨envi Ki‡e? 

K) m~‡h©i Av‡jv  

L) †gvgevwZ 

M) nvwi‡Kb 

N) PvR©vi jvBU 

 

46. c`v‡_©i MVb m¤ú‡K© wb‡Pi †Kvb Z_¨wU mwVK? 

K) KwVb c`v‡_©i Aby¸‡jv MwZkxj 

L) c`v_© AmsL¨ Ae ’̄vq _vK‡Z cv‡i  

M) c`v_©¸‡jv AmsL¨ Abyi mgwó 

N) Zij c`v‡_©i Aby¸‡jv w ’̄wZkxj 

 

47. wb‡Pi ‡KvbwU mwVK m¤úK©  ? 

K) m~‡h©i Av‡jv - kw³ cÖvwß - Abevqb‡hvM¨ 

L) M¨vm- kw³ cÖvwß - bevqb‡hvM¨ 

M)  Kqjv  - kw³ cÖvwß - Abevqb‡hvM¨ 

N) cvwb - dmj Drcv`b- Abevqb‡hvM¨ 
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48. ‡Zvgvi MÖv‡g we ỳ¨r Drcv`‡bi Rb¨ cwi‡ek evÜe †Kvb cÖhyw³ e¨envi Ki‡e? 

K) †mŠi c¨v‡bj 

L) Kqjv cywo‡q 

M) M¨vm cywo‡q 

N) †Rbv‡iUi Pvwj‡q 

 

49. Lye mn‡RB RbmsL¨vi NbZ¡ cvIqv hvq †gvU RbmsL¨v‡K †ÿÎdj Øviv-  

K) †hvM K‡i  

L) we‡qvM K‡i    

M) ¸Y K‡i  

N) fvM K‡i 
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1                                                evsjv‡`k I wek¦cwiPq, cÂg †kÖwY 

 

 
1| Òবিশ্বে যা বিছু মহান সৃবি wচi িল্যাণির, অশ্বধেি তার িবরয়াশ্বছ নারী, অশ্বধেি তার নরÓ  

 G Dw³wU‡Z mgvR Dbœq‡b Kvi Ae`v‡bi K_v ejv n‡q‡Q ? 

 (ি) bvix         (খ) cyiæl          (গ) bvix cyiæl Df‡qi          (ঘ) abx‡`i 

 

2|  নারী বিক্ষা বিস্তাশ্বর কিান মwহয়সী নারীর অিদান সিশ্বচশ্বয় †ewk ? 

      (ি) জাহানারা ইমাম                (খ) কিগম করাশ্বিয়া 

      (গ) মাদার কতশ্বরসা                    (ঘ) বিবতল্তা ওয়াশ্বেদার 

 
3| †Zvgvi cÖwZ‡ekx iwng kÖgRxex gvby‡li mv‡_ cÖvqB agK w`‡q K_v e‡j| G †ÿ‡Î 

†Zvgvi KiYxq Kx ? 

 (K) welqwU gv evev †K Rvbve                (L) welqwU wkÿK‡K Rvbve 

 (M) Zv‡K eywS‡q ms‡kvab Kie           (N) welqwU Gwo‡q hve 

 

4| গাশ্বরাশ্বদর আবদ ধশ্বমের নাম িী ? 
     (ি) সাাংসাশ্বরি            (খ) সনাতন       (গ) কতারাই         (ঘ) কিৌদ্ধ 
 
5| আমরা সিল্ কেিার মানুষশ্বি শ্রদ্ধা িরি কিন ? 
      (ি) কদশ্বির উন্নয়শ্বন ¸iæZ¡c~Y© e‡j          (খ) েবরিাশ্বরর উন্নয়শ্বন ¸iæZ¡c~Y© e‡j 
      (গ) সমাশ্বজর উন্নয়শ্বন ¸iæZ¡c~Y© e‡j          (ঘ) সিল্ কেিা গুiæZ¡c~Y© িশ্বল্ 
 
6|  মানিাবধিার রক্ষা িরা িশ্বয়াজন কিন? 
      (K) সমাশ্বজ িাবি িবতষ্ঠার জনয           (খ) অর্েননবতি উন্নয়শ্বনর জনয 
     (গ) অবধি সম্পবি ল্াশ্বের জনয                  (ঘ) িযিসাবয়ি উন্নয়শ্বনর  জনয 
 
7|  we`¨vjq †_‡K †divi c‡_ কতামার সহোঠীশ্বি অেবরবচত কিউ কজার িশ্বর ধশ্বর বনশ্বয় 

যাশ্বে। তাশ্বি রক্ষা িরার জনয তুবম িী িরশ্বি ? 
 (ি) তার িািা-মাশ্বি জানাি              (L) Avwg †`Š‡o cvjve 

 (M) cÖwZev` Kie                       (N) eo‡`i mnvqZvq Zv‡K iÿv Kie 
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8| নারী–েুরুশ্বষর সমান অবধিার wbwðZ িরা িশ্বয়াজন কিন 
 (K) bvixiv ~̀e©j e‡j                (খ) নারী অবধিার িবতষ্ঠার জনয 
 (গ) েবরিাশ্বরর উন্নয়শ্বনর জনয              (ঘ) িাশ্বজ আগ্রহ িৃবদ্ধর জনয 
 
9| এিজন bvMwiK িত িছর িয়শ্বস কোটদাশ্বন অাংিগ্রহণ িরশ্বত োশ্বর ? 
 ি) 16 িছর     (খ) ১৭ িছর          (গ) 18 িছর       (ঘ) 19 িছর 

10| বিদযাল্য় কর্শ্বি কেরার েশ্বর্ †Kv‡bv অেবরবচত িযবি খািার বদশ্বত চাইশ্বল্ তুবম তা গ্রহণ িরশ্বি 
না  কিন ? 

  (ি) বিেদ হশ্বত োশ্বর িশ্বল্          (খ) খািার সময় হয়বন িশ্বল্ 
  (গ) কসৌজনযতার Kvi‡Y                (ঘ) কু্ষধা কনই িশ্বল্ 
 
11| আমরা গণতাবিি আচরণ িরি কিন ? 
 (K) সমাশ্বজ িাবি িবতষ্ঠার জনয          (খ) বিক্ষা ল্াশ্বের জনয 
 (গ) PvKwi ল্াশ্বের জনয                 (ঘ) সম্পদ ল্াশ্বের জনয 
 
12| আমরা িীোশ্বি গণতিশ্বি আরও িবিিাল্ী িরশ্বত োবর? 
 (K) িাবিশ্বত গণতাবিি আচরশ্বণর মাধযশ্বম 
 (খ) বিদযাল্শ্বয় গণতাবিি আচরশ্বণর মাধযশ্বম 
 (গ) কখল্ার মাশ্বঠ গণতাবিি আচরশ্বণর মাধযশ্বম 
 (ঘ) সিল্ কক্ষশ্বে গণতাবিি আচরশ্বণর মাধযশ্বম 

 

13| †Zvgv‡K কশ্রবণশ্বনতা বনিোচশ্বনর দাবয়ত্ব কদওয়া হশ্বল্ তুবম িীোশ্বি কশ্রবণশ্বনতা বনিোচন িরশ্বি? 
 (ি) িধান বিক্ষশ্বির মতামশ্বতর বেবিশ্বত 
 (খ) কশ্রবণ বিক্ষশ্বির মতামশ্বতর বেবিশ্বত 
 (গ) অবেোিিশ্বদর মতামশ্বতর বেবিশ্বত 
 (ঘ) অবধিাাংি কশ্রবণ বিক্ষার্েীর মতামশ্বতর বেবিশ্বত 
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14| গণতাবিি েদ্ধবতশ্বত আমরা কোট দাশ্বনর মাধযশ্বম সৎ ও কযাগয িার্েী বনিোচন িশ্বর র্াবি। সৎ 
ও কযাগয িার্েীশ্বি কোট দাশ্বনর বেছশ্বন কতামার যুবি িী? 

  (ি) এল্ািার সাবিেি উন্নয়শ্বনর জনয            (খ) িযবি ¯̂v_© হাবসশ্বল্র জনয 
  (গ) দবরদ্রশ্বদর উন্নয়শ্বনর জনয                    (ঘ) িমেসাংস্থান িৃবদ্ধর জনয 
    
15| জল্িায়ু েবরিতেশ্বনর মানিসৃি িধান িারণ কিানবট ? 
     (ি) রাসায়বনি সার িযিহার                       (খ) বনবিেচাশ্বর গাছ িাটা 
      (গ) িাবল্ উশ্বিাল্ন িরা                       (ঘ) েিন wbg©vY িরা 
 

16| িধানত িী Kvi‡Y eb¨cÖvYx সাংরক্ষণ িরা িশ্বয়াজন ? 
    (ি) েবরশ্বিশ্বির োরসাময রক্ষা িশ্বর িশ্বল্ 
    (খ)  eb¨cÖvYx বিশুশ্বদর আনন্দ কদয় িশ্বল্ 
    (গ)  eb¨cÖvYx েযেটিশ্বদর আিষেY িশ্বর িশ্বল্ 
    (ঘ)  eb¨cÖvYx মূল্যিান িশ্বল্ 
 
17|  বাাংলাদেদে ববদেশেক মুদ্রা অর্জদে সবদেদে ‡ewk ভুশমকা রাখদে ককােশি ? 
 (ক) শসদমন্ট ißvwb              (খ) ো ißvwb 
  (গ) grm¨ ißvwb               (ঘ) েক্ষ র্েেশি ißvwb 
 
18|  †Zvgvi GKRb cÖwZ‡ekx †eKvi hyeK‡K Kg©ms ’̄v‡b Dchy³ nevi Rb¨ Zzwg Kx civgk © 

†`‡e ? 
 (ক) উচ্চ শেক্ষা গ্রহণ করদে            (খ) শবদেদে PvKwi করদে 
 (গ) কল কারখাোে কার্ করদে            (ঘ) কাশরগশর প্রশেক্ষণ শেদে 
 

19|  মুশর্ব েগর সরকার গশিে হে †Kv_vq ? 
(ক) কুশিোে           (খ) কমদহরপুদর          (গ) মেমেশসাংদহ          (ঘ) ঢাকাে 

 
20| জনসাংখযাশ্বি জনসম্পশ্বদ রুোির িরশ্বত তুবম িী েরামিে কদশ্বি ? 

(ি) উচ্চ বিক্ষা গ্রহণ িরশ্বত                  (খ) বিশ্বদশ্বি PvKwi িরশ্বত 
(গ) িল্ িারখানায় িাজ িরশ্বত              (ঘ) বিক্ষা ও িবিক্ষণ গ্রহণ িরশ্বত 
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21| আমাশ্বদর কদশ্বির অবধি জনসাংখযা িীোশ্বি অর্েননবতি উন্নয়শ্বন সিোবধি েুবমিা রাখশ্বত োশ্বর 

িশ্বল্ তুবম মশ্বন িশ্বরা ? 
 (ি) দক্ষ জনিবি ißvwbi মাধযশ্বম        (খ) িুবটর বিল্প স্থােশ্বনর মাধযশ্বম 
 (গ) িৃহr বিল্প স্থােশ্বনর মাধযশ্বম               (ঘ) nuvm-gyiwM cvj‡bi gva¨‡g 
 
22| মুবজি নগর সরিার গঠন িরা হয় িত তাবরশ্বখ ?  
 (ি) 10 এবিল্, 1971                       (খ) 26 মাচে, 1971 
 (গ) 21 কেব্রুয়াwi, 1971                (ঘ) 16 বিশ্বসম্বর, 1971 
 
23|  25†k মাচে 1971 বি. িাাংল্াশ্বদশ্বির ইবতহাশ্বস িাশ্বল্া অধযায় বহশ্বসশ্বি বচবিত হশ্বয়শ্বছ কিন ? 
 (ি) িুবদ্ধজীিীশ্বদর হতযার িারশ্বণ               (খ) 144 aviv f‡½i িারশ্বণ 
 (গ) নারিীয় হতযাযজ্ঞ চাল্াশ্বনার িারশ্বণ        (ঘ) ছােশ্বদর বমবছশ্বল্ গুবল্ চাল্াশ্বনার িারশ্বণ 
 
24| বসোহী বিশ্বদ্রাহ হশ্বয়বছj িত সাশ্বল্ ? 

(ি) 1757 সাশ্বল্       (খ) 1857 সাশ্বল্        (গ) 1947 সাশ্বল্      (ঘ) 1957 সাশ্বল্ 
 

25| রবহশ্বমর িািা এিজন সাাংিাবদি। তাশ্বি ১৯৭১ সাশ্বল্র ১৪ই বিশ্বসম্বর োবিস্থাwb হানাদার 
িাবহনী িাবি কর্শ্বি ধশ্বর বনশ্বয় হতযা িশ্বর। তার স্মর‡Y কিান বদিশ্বস বিদযাল্শ্বয় অনুষ্ঠান 
আশ্বয়াজন িরশ্বি? 

 (ি) মাতৃোষা বদিশ্বস            (খ) স্বাধীনতা বদিশ্বস 
 (গ) বিজয় বদিশ্বস               (ঘ) knx` িুবদ্ধজীিী বদিশ্বস 
 
 26| কতামার িনু্ধর িািা এিজন িীর মুবিশ্বযাদ্ধা। মুবিযুশ্বদ্ধ তার অিদান তুবম িীোশ্বি 

এল্ািািাসীশ্বি জানাশ্বি? 
 (ি) মাইবিাং িশ্বর                          (খ) কোিার jvবগশ্বয় 
 (গ) আশ্বল্াচনা সো িশ্বর                   (ঘ) রচনা িবতশ্বযাবগতা িশ্বর 
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27|  mvaviY bvixiv Kxfv‡e gyw³hy‡× AskMÖnY K‡iwQjb ? 

 (ি) সরাসবর যুদ্ধ িশ্বর                   (খ) আবর্েি সাহাযয িশ্বর 
 (গ) উৎসাহ ও অনুশ্বিরণা বদশ্বয়             (N) Lv`¨ I AvkÖq w`‡q 

 

28| বেি ল্ক্ষ িবহশ্বদর রশ্বির বিবনমশ্বয় অবজেত স্বাধীন িাাংল্াশ্বদশ্বির বিিাল্ Rb‡Mvôx‡K দক্ষ 
জনিবি বহশ্বসশ্বি গশ্বি তুল্শ্বত তুবম িী েরামিে কদশ্বি ? 

 (ি) বিক্ষা গ্রহণ িরশ্বত                    (খ) e¨emv ’̄vcb Ki‡Z 
 (গ) িৃবষিাশ্বজ অাংিগ্রহণ িরশ্বত        (ঘ) বিক্ষা ও KvwiMwi িবিক্ষণ গ্রহণ িরশ্বত 
 
29| বিবটিশ্বদর োরতিশ্বষে আগমশ্বনর িধান উশ্বেিয িী ?  
 (ি) বিক্ষা বিস্তার িরা                  (খ) িাসনোর গ্রহণ িরা  
 (গ) িযিmv-িাবণজয  িরা                  (ঘ) োরতিষে দখল্ িরা 
  
30|  কমৌযে আমশ্বল্ মহাস্থানগি wK নাশ্বম েবরবচত বছল্ ? 
 (ি) েুন্ড্রনগর     (খ) Dqvix      (গ) িশ্বটের          (ঘ) োহািেুর 
 

31|  িাাংল্াশ্বদিশ্বি িৃবষিধান কদি িল্া হয় কিন ? 
 (ি) উন্নত িীজ িযিহার িরা হয় িশ্বল্          (খ) িৃবষ জবমর cwigvY ‡ewk িশ্বল্ 
 (গ) অবধিাাংি মানুষ িৃবষজীিী িশ্বল্          (ঘ) অবধিাাংি িৃষি ধনী িশ্বল্ 
 
32| িাাংল্াশ্বদশ্বির িধান বিল্প কিানবট ?   
 (ি) িাগজ         (খ) সার          (গ) বসশ্বমন্ট          (ঘ) ˆZwi †cvkvK 

33| কতামার এি weËিাল্ী AvZ¥xq এ কদশ্বি উৎোবদত িাাঁচামাল্ িযিহার িশ্বর বিল্প স্থােন িরশ্বত 
আগ্রহী। তাশ্বি তুবম কিান বিল্প স্থােশ্বন উৎসাবহত িরশ্বি ? 

 (ি) বসশ্বমন্ট বিল্প          (খ) োট বিল্প     (গ) সার বিল্প      (ঘ) বচবন বিল্প 

 

34|  কসামপুর শবহার প্রশেষ্ঠা কদরশেদলে কক ? 
 (ক) কগাপাল      (খ) কেবপাল       (গ) ধমজপাল       (ঘ) রামপাল 
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35| িাাংল্াশ্বদি বনশ্বচর কিান দ্রিযবট বিশ্বদশ্বি ißvwb িশ্বর ? 
 (ি) ˆZwi †cvkvK      (খ) সূতা      (গ) বচবন       (ঘ) সার 

    36|  আমরা বিবেন্ন কদশ্বির মশ্বধয িনু্ধত্বেূণে সম্পিে গশ্বি তুল্ি কিন ? 
 (ি) অর্েননবতি উন্নয়ন ও িাবি িবতষ্ঠার জনয      (খ) সুন্দরোশ্বি রাষ্ট্র েবরচাল্নার জনয 
 (গ) রাষ্ট্রীয় ক্ষমতায় wU‡K র্ািার জনয             (ঘ) যুশ্বদ্ধ সহশ্বযাবগতার জনয 

 

37| বনশ্বচর কিান কদি সাশ্বিের সদসয ivóª ? 
 (ি) _vBj¨vÛ        (খ) মায়ানমার         (গ) বসঙ্গােুর        (ঘ) আেগাবনস্থান 
 

38| জাবতসাংঘ গঠশ্বনর িধান উশ্বেিয কিানবট ?  
 (ি) বিে িাবি িবতষ্ঠা িরা 
 (খ) বিবেন্ন কদশ্বির মশ্বধয বিিাদ wggvsmv িরা 
 (গ) বিবেন্ন জাবতর মশ্বধয সম্প্রীবত স্থােন িরা 
 (ঘ) অর্েননবতি ও সাাংসৃ্কবতি সহশ্বযাবগতা গশ্বি কতাল্া 
 
39| বিে স্বাস্থয বদিস োল্ন িরা হয় িত তাবরশ্বখ ? 
 (ি) ৮ই মাচে     (খ) ৭ই এবিল্ (গ) 1jv †g   (ঘ) ২৪কি অশ্বটাির 
 
40| কতামার এল্ািার এিবট এনবজও বিশুশ্বদর বনশ্বয় িাজ িরশ্বত আগ্রহী। তাশ্বদরশ্বি তুবম 

জাবতসাংশ্বঘর কিান উন্নয়নমূল্ি সাংস্থার সাশ্বর্ কযাগাশ্বযাশ্বগর েরামিে w`কি? 
 (ি) বিে স্বাস্থয সাংস্থা     (খ) ইউএনবিবে    (গ) ইউশ্বনশ্বস্কা     (ঘ) ইউবনশ্বসে 
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দ্বিতীয় শ্রেদ্বি (বাাংলা) ২০১৮ 
 

 
অনুচ্ছেদদ্বি পচ্ছে ১, ২, ৩ ও ৪ নাং প্রচ্ছের উত্তর দাওঃ  
নদীর তীচ্ছর দ্বিল এক আম গাি। শ্রেখাচ্ছন বাে করত কাক ও দ্বিকদ্বিদ্বক । দুজচ্ছনর 
মচ্ছযে দ্বিল খুব ভাব। দ্বিকদ্বিদ্বক প্রায়ই একা মগডাচ্ছল ঘুচ্ছর শ্রবোয়। হঠাৎ শ্রে পাদ্বনচ্ছত 
পচ্ছে যায়। কাক তাচ্ছক প্রাচ্ছি বাাঁচায়।  
 
১।  দ্বনচ্ছচর শ্রকানদ্বি পাদ্বখর নাম? 
  (ক) গরু   (খ) িাগল   (গ) কাক   (ঘ) শ্রঘাো         
           
২।  ‘বাাঁচা’ শচ্ছের দ্ববপরীত শে শ্রকানদ্বি?  
  (ক) হাদ্বে    (খ) কান্না   (গ) চলা    (ঘ) মরা          
          
৩।   শ্রে -----পাদ্বনচ্ছত পচ্ছে যায়। শূনেস্থাচ্ছন দ্বনচ্ছচর শ্রকান শেদ্বি বেচ্ছব? 
  (ক) আচ্ছে   (খ) হঠাৎ    (গ) শ্রজাচ্ছর    (ঘ) যীচ্ছর     
          
৪।  আমগাচ্ছি বাে করত কারা? 
  (ক) কাক ও দ্বিকদ্বিদ্বক     (খ) দ্বিয়া ও ময়না 
  (গ) শাদ্বলক ও শ্রদাচ্ছয়ল     (ঘ) ঘুঘু ও িুনিুদ্বন    
                 
৫।     ষ   ি  দ্বদচ্ছয় গদ্বঠত যুক্তবিণ শ্রকানদ্বি?  
  (ক) ষ্ঠ    (খ) ষ্ট     (গ) স্ট     (ঘ) ›U              
 
৬।  শদ্বরফা সু্কচ্ছল যায়- এই বাচ্ছকের শ্রশচ্ছষ শ্রকান দ্ববরাম দ্বচহ্ন বেচ্ছব? 
  (ক) ?  (খ) ,  (গ) ।  (ঘ) !                   
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দ্বিতীয় শ্রেদ্বি (বাাংলা) ২০১৮ 
 

৭।  দ্বকদ্বচরদ্বমদ্বচর শে কচ্ছর দ্বনচ্ছচর শ্রকান প্রািী?  
  (ক) Po–B     (খ) কুকুর     (গ) দ্ববোল     (ঘ) wkqvj       
 
৮।  দ্বনচ্ছচর শ্রকানদ্বি রাং এর নাম?   
  (ক) িগর      (খ) হলুদ      (গ) কবুতর      (ঘ) ময়ূর       
 
৯।  এখন েকাল ৯ িা। ঘন কুয়াশার জনে েূযণ শ্রদখা যাচ্ছে না।   
     উপচ্ছরর অাংশিুকুচ্ছত শ্রকান ঋতুর কথা বলা হচ্ছয়চ্ছি?  
  (ক) বষণা   (খ) kiZ (গ) বেন্ত  (ঘ) শীত  
           
দ্বনচ্ছচর অাংশিুকু পচ্ছে ১০, ও ১১ নাং প্রচ্ছের উত্তর দাওঃ   
েুজন বলল ,  চচ্ছলা শ্রখলচ্ছত যাই। রাজু বলল, দ্বঠক বচ্ছলি। এচ্ছো েুমনচ্ছক শ্রডচ্ছক 
দ্বনচ্ছয় আদ্বে। 
 
১০।   েুমনচ্ছক শ্রকন ডাকা হচ্ছে?                      
  (ক) শ্রবোচ্ছত     (খ) শ্রখলচ্ছত     (গ) পেচ্ছত     (ঘ) নাইচ্ছত 
         
১১।  শ্রক  শ্রক কথা বলচ্ছি ? 
     (ক) েুজন ও েুমন  
     (খ) রাজু ও েুমন  
     (গ) েুজন ও রাচ্ছেল    
     (ঘ) েুজন ও রাজু                                                         
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দ্বিতীয় শ্রেদ্বি (বাাংলা) ২০১৮ 
 

১২।  িদ্ববচ্ছত কচ্ছতাজন মানুষ আচ্ছি?  

 
  (ক) োত     (খ) আি      (গ) নয়     (ঘ) দশ       
 
১৩।  দ্বনচ্ছচর শ্রকান বাচ্ছকের শ্রশচ্ছষ ‘?’ দ্বচহ্নদ্বি বেচ্ছব?   
  (ক) জামরুচ্ছলর রাং োদা 
  (খ) গ্রীষ্মকাচ্ছল নানান ফল পাওয়া যায় 
  (গ) এই দ্ববচ্ছকচ্ছল তুদ্বম পেি শ্রকন 
  (ঘ) বাাংলাচ্ছদশ দ্বপঠাপুদ্বলর শ্রদশ 
                       
১৪।  শ্রকান ফলদ্বি আকাচ্ছর শ্রবশ বে?   
  (ক) †cqviv       (খ) আম      (গ) Avbvim      (ঘ) কাাঁঠাল   
    
১৫।  শ্রকান ফুল বচ্ছলর মত শ্রদখচ্ছত?  
  (ক) কদম     (খ) m~h©gyLx     (গ) Muv`v      (ঘ) শ্রগালাপ  
 
১৬।  ‘বাক বাকুম বাক বাকুম’ কচ্ছর ডাচ্ছক শ্রকান পাদ্বখ? 
  (ক) NyNy       (খ) gqbv      (গ) চেুই      (ঘ) কবুতর 
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১৭।  বাাংলা বিচ্ছরর প্রথম মাে শ্রকানদ্বি?  
  (ক) Rvbyqvwi    (খ) ববশাখ    (গ) ˆRô¨    (ঘ) MÖx®§ 
          
১৮।  খালদ্ববল পাদ্বনচ্ছত থই থই কচ্ছর---------- ঋতুচ্ছত । 
  (ক) শ্রহমন্ত     (খ) বেন্ত     (গ) শীত      (ঘ) বষণা         
 
১৯।  কাদ্বতণক ও অগ্রহায়ি মাে দ্বমচ্ছল ____ ঋতু । 
  (ক) শ্রহমন্ত      (খ) শরত    (গ) গ্রীষ্ম     (ঘ) বষণা       
  
অনুচ্ছেদদ্বি পচ্ছে ২০ ও ২১নাং প্রচ্ছের উত্তর দাওঃ  
এক দ্বিল শ্রিানা আর এক দ্বিল িুদ্বন। শ্রিানা িুদ্বনচ্ছক দ্বপঠা বানাচ্ছত বলল। িুদ্বন বলল, 
চাল, শ্রতল ও ¸o আচ্ছনা। 
 
২০।  শ্রিানা কী শ্রখচ্ছত শ্রচচ্ছয়দ্বিল?  
  (ক) ¸o      (খ) চাল      (গ) দ্বপঠা      (ঘ) শ্রতল  
                 
২১।  শ্রক চাল, শ্রতল ও ¸o দ্বকচ্ছন আনল? 
  (ক) িুদ্বন     (খ) শ্রিানা     (গ) wUqv      (ঘ) gqbv          
 
২২।  শ্রকান `ywU ফুচ্ছলর রাং হলুদ?  
  (ক) m~h©gyLx I Muv`v   (খ) Muv`v I wkDjx    

(গ) Kvwgbx I Muv`v   (ঘ) †ejx I Kvwgbx        
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২৩।  দ্বনচ্ছচর  িদ্ববদ্বি শ্রকান গাচ্ছির?   

           
  (ক) শ্রখজুর গাি       (খ) তালগাি 
  (গ) নারচ্ছকল গাি      (ঘ) mycvwi গাি 
  
২৪।   বচ্ছে শ্রলখা োংখোদ্বি কত?  ৭৯ 
  (ক) ঊনেত্তর     (খ)ঊনআদ্বশ       (গ) mvZvbeŸB      (ঘ)ঊননব্বই                      

 
অনুচ্ছেদদ্বি পচ্ছে ২৫, ২৬ ও ২৭ নাং প্রচ্ছের উত্তর দাওঃ   
evsjv‡`‡ki `wÿ‡Y i‡q‡Q my›`ieb| G e‡b i‡q‡Q my›`ix, Mivb, †KIov, †MIqv, 

†MvjcvZvmn cÖPzi MvQcvjv| †Zgwb i‡q‡Q bvbv cÖvYx| evN, nwiY, Kzwgi, evbi, 

ebweovj, wMiwMwUmn bvbv Rv‡Zi mvc| my›`ie‡bi i‡qj †e½j UvBMvi G †`‡ki 

Ag~j¨ m¤ú`| 

 
২৫।  বাাংলাচ্ছদচ্ছশর শ্রকান দ্বদচ্ছক েুন্দরবন? 
 (ক) উত্তর      (খ) দদ্বিি      (গ) পূবণ      (ঘ) পদ্বিম   
                 
২৬।  †Kvb Mv‡Qi bvg Abymv‡i my›`ie‡bi bvgKiY Kiv n‡q‡Q?  

   (ক) †KIov      (খ) †MIqv      (গ) Mivb      (ঘ) my›`ix                
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২৭।  েুন্দরবচ্ছনর অমূলে েম্পদ শ্রকানদ্বি?  
   (ক) হদ্বরি     (খ) ebweovj     (গ) রচ্ছয়ল শ্রবঙ্গল িাইগার     (ঘ) Kzwgi   
 

28 ।  Kv‡K ‘‘ঋতুরাজা’’ বলা হয়?  
  (ক) শরতচ্ছক    (খ) শ্রহমন্তচ্ছক    (গ) বেন্তচ্ছক    (ঘ) গ্রীষ্মচ্ছক        
 

29।  শ্রকান ফুচ্ছলর গন্ধ নাই?  
      (ক) শ্রগালাপ      (খ) দ্বশউদ্বল     (গ) পলাশ     (ঘ) শ্রবদ্বল       
 

30।  কাাঁচা শ্রপাঁচ্ছপর রাং _____  
  (ক) হলুদ    (খ) েবুজ   (গ) লাল    (ঘ) কমলা           
 

31।  শ্রকান পাকা ফচ্ছলর দ্বভতরিা লাল?   
  (ক) দ্বলচু      (খ) আম   (গ) Rvgiæj  (ঘ) তরমুজ    
 

32।  দ্বনচ্ছচর শ্রকান বাচ্ছকের শ্রশচ্ছষ ‘।’  দ্বচহ্নদ্বি বেচ্ছব?  
  (ক) তুদ্বম শ্রকমন আি 
  (খ) রাচ্ছত কী শ্রশানা যায় 
  (গ) শ্রেন শ্রকাথায় ঘুচ্ছর শ্রবোয় 
  (ঘ) আদ্বম সু্কচ্ছল এচ্ছেদ্বি                
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অনুচ্ছেদদ্বি পচ্ছে 33 ও 34নাং প্রচ্ছের উত্তর দাও। 
অচ্ছনক দ্বদন আচ্ছগর কথা। একচ্ছদচ্ছশ দ্বিল এক রাজকনো। রাজকনোচ্ছদর নানা রকম 
েুন্দর নাম থাচ্ছক। KvRj‡iLv, †Kvgj jZv, ফুলকুমারী, জুচ্ছলখা, েুচ্ছলখা। এই 
রাজকনোর নাম রুপকুমারী । বাে করত রূপনগর রাচ্ছজে। শ্রে দ্বিল োত ভাইচ্ছয়র এক 
শ্রবান ।  
 
33।  এই গচ্ছের রাজকনোর bvg wK? 
  (ক) ফুলকুমারী  (খ) েুচ্ছলখা   (গ) iƒcকুমারী  (ঘ) জুচ্ছলখা                 
           
34।  রাজকনোরা কয় ভাইচ্ছবান? 
  (ক) িয়জন   (খ) আিজন   (গ) নয়জন   (ঘ) োতজন              
 
দ্বনচ্ছচর অাংশিুকু পচ্ছে 35, 36, 37 ও 38 নাং প্রচ্ছের উত্তর দাও। 
 

gv ej‡jb, ivby, ivey, A‡bK †L‡jQ! †L‡Z G‡mv| evev ej‡jb, Av‡M mvevb w`‡q 

fv‡jv K‡i nvZ ay‡q G‡mv| ivby ejj, †Kb evev? evev ej‡jb, nv‡Zi gva¨‡g wewfbœ 

RxevYy Avgv‡`i kix‡i cÖ‡ek K‡i| d‡j Avgiv Amy ’̄ n‡q cwo|  

 

35|  LvIqvi Av‡M Kx Kiv `iKvi? 

 (K) †Ljv Kiv (L) nvZ †avIqv (M) ivey‡K WvKv (N) ivby‡K WvKv 

 

36| Kx w`‡q nvZ ay‡Z nq? 

 (K) QvB      (L) gvwU    (M) mvevb     (N) k¨v¤úy 
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37| nvZ bv ay‡q †L‡j Kx n‡Z cv‡i? 

 (K) Amy¯’ n‡Z cvwi         (L) RxevYy †_‡K iÿv †c‡Z cvwi 

 (M) gv ivM Ki‡Z cv‡ib    (N) evev eKv w`‡Z cv‡ib 

 

38| ivby I ivey Kx KiwQj ? 

 (K) †Ljv KiwQj             (L) cov wkLwQj 

 (M) ¯‹z‡j hvw”Qj              (N) nvZ ayw”Qj 

 

39 ।  শ্রকান ফল েবদ্বজ দ্বহচ্ছেচ্ছব রান্না কচ্ছর খাওয়া হয়?  
      (ক) ডাব      (খ) ডাদ্বলম      (গ) শ্রপয়ারা      (ঘ) শ্রপাঁচ্ছপ      
                              
40।  শ্রকান প্রািী হুক্কা হুয়া ডাচ্ছক? 
      (ক)  দ্বশয়াল    (খ)   শ্রভো     (গ)   গরু      (ঘ)   িাগল                           
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RvZxqwkÿvµg I cvV¨cy¯ÍK †evW© 
69-70, gwZwSj evwYwR¨K GjvKv, XvKv-1000 

www.nctb.gov.bd 

 
 

EMIS Code: ____________________ 

School Type: ____________________ 

 

�াথিমক গিণত 

ে�িণঃ ি�তীয় 

 

সময়ঃ 1 NÈv 
 

িবদ�ালেয়র নামঃ----------------------------------------------------------------- 

 

িশ�াথ�র নামঃ------------------------------------------------------------------ 

 

বালক    বািলকা  
 

েরাল ন�রঃ-------------------------------------------------------------------- 

 

শাখাঃ---------------------------------------------------------------------------- 
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mwVK DË‡i †Mvj wPý (ο) `vI| cÖ‡qvR‡b DËic‡Îi Lvwj RvqLvq ivd Kiv hv‡e| 
 
1| wb‡Pi Qwe‡Z KZwU Zviv Av‡Q? 

 
 
 
 
 
 
 

K) 47 
L) 56 
M) 57 
N) 58 

 
2| wb‡Pi †KvbwU we‡Rvo msL¨v? 
 

K) 32 
L) 46 
M) 58 
N) 67 

 

3| wb‡Pi Qwe‡Z evgw`K †_‡K mvwgqvi Ae¯’vb KZZg? 
 

 
 
 
 
 
K) 2q 
L) 6ô  
M) 7g  
N) 8g  
 

 

সািময়া  

2 
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4| 7 × 8 = 56 n‡j, 8 × 7 = KZ?  
 

K) 56 
L) 65 
M) 78 
N) 87 

 

5| Zzwg †`vKv‡b wM‡q 30 UvKv GKwU LvZv wKb‡j| †`vKvb`vi‡K KqwU `k UvKvi †bvU w`‡e? 
Av‡Q? 
 

K) 2 wU 
L) 3 wU 
M) 10 wU 
N) 30 wU 

 

6| wb‡Pi wPÎwUi KZ Ask Kv‡jv is Kiv? 
  
 
 

 

 

ক)  
১
৪                          

 খ)  
১
২                         

গ)  
৩
৪                       

ঘ)  ১ 
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7| ˆ`N©¨ cwigv‡ci GKK †KvbwU? 
 

K) MÖvg 
L) wgUvi 
M) wjUvi 
N) wK‡jvMÖvg 

 

8| wb‡Pi wP‡Îi AvK…wZi bvg Kx? 
 
  
 
 

 
K) †KvYK 
L) †ejb 
M) NbK 
N) †MvjK 

 

9| GKwU we`¨vj‡qi wØZxq †kÖwYi wkÿv_©xiv mKvj 9Uv †_‡K 3 NÈv we`¨vj‡q Ae ’̄vb K‡i| Zviv 
†Kvb mgq we`¨vjq Z¨vM K‡i? 
 

K) 3 Uv 
L) 9 Uv 
M) 11 Uv 
N) 12 Uv 
 

 
 
 
 
 
 
 
 

4 
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10| wb‡Pi wP‡Î bvg I AvK…wZ †`‡L `vM †U‡b wgj Ki|  
 
নাম                                        AvK…wZ 

েগালক  

 

                               

 

 

 
 
 
 
k~b¨¯’vb c~iY Kit  
 
11|  12,   16,   20, -----------| 
 
12| 9 × 6 = .............| 

 
13| 49 ÷ 7 = ..............|  

 
14| 60 wgwbU = ............NÈv 
 
15| 23 msL¨vwU‡Z 2 Gi ’̄vbxq gvb.............| 
 
16|  wb‡Pi wP‡Îi LvwjN‡i KZ n‡e wjL| 
 
  
 
 
 
 
 
 

েগালক 

েকাণক 

েবলন 

ঘনক 

5 
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ms‡ÿ‡c cÖkœ DËit 
 
17| wb‡Pi msL¨vwU A‡¼ wjL| 
 
 EblvU = .................. 
 
18| wb‡Pi msL¨vwU K_vq wjL| 
 
 84 = .................... 
 
19| †hvM Ki:  
  51 
        +23 
 
DËit ........................... 
 
20| we‡qvM Ki:  
  83 
        Ñ 65 
 
DËit ........................... 
 
21| ¸Y Ki:  
  12 
        × 0  

 
DËit ........................... 
 

6 
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22|  
১
২E A ও  A

১
৪E A  ভ�াংশ দুিটর মে� েকানিট বড়? 

 
DËit ........................... 
 
 
23| wb‡Pi msL¨v¸‡jv gv‡bi µgvbymv‡i eo †_‡K †QvU mvRvI| 
  48,  35,  24,  77,  63 
 
DËit  
 
 
24| wØZxq †kÖwY‡Z 45 Rb QvÎQvÎx Av‡Q| Zv‡`i g‡a¨ 23 Rb QvÎx| †kÖwY‡Z KZRb QvÎ Av‡Q? 
(wb‡Pi Lvwj RvqMvq mgvavb K‡i †`LvI) 
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25| wjwji 18 UvKv Av‡Q| Zvi gv Zv‡K AviI 20 UvKv w`‡jb| wjwj †`vKv‡b wM‡q 25 UvKv 
w`‡q GKwU LvZv wKbj| Zvi Kv‡Q KZ UvKv _vKj? (wb‡Pi Lvwj RvqMvq mgvavb K‡i †`LvI) 
 
 
 
 
 
 
 
 
 
 
26| GKwU †cwÝ‡ji `vg 9 UvKv n‡j, 7wU †cwÝ‡ji `vg KZ? (wb‡Pi Lvwj RvqMvq mgvavb K‡i 
†`LvI) 
 
 
 
 
 
 
 
27| 9wU Kj‡gi `vg 72 UvKv n‡j, GKwU Kj‡gi `vg KZ? (wb‡Pi Lvwj RvqMvq mgvavb K‡i 
†`LvI) 
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